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The final report describes the 3-year project, 
"Functional Mainstreaming for Success," designed to develop a model 
for instructional mainstreaming of 162 handicapped children (3-6 
years old) in comntunity settings. The major feature of the project 
was development of a full reverse mainstreamed preschool program, 
which included children with and without handicaps in the same class 
at a 50:50 ratio. The project developed and implemented materials to 
teach necessary skills to administrators; regular, preschool, and 
special education teachers; and related personnel. Activities 
included assessment, inservice training, provision of materials, 
technical assistance, and direct support. Attitudes of parents, 
normal children, and school personnel toward handicapped children 
became more positive as a result of project activities. The progress 
of the handicapped children in the total reverse mainstream 
classrooms generally surpassed that of similar children in partial 
mainstream classrooms, and was very similar to that of normal 
children in the mainstream classroom. Social interaction of children 
in the total mainstreamed classrooms was similar to that of peers who 
were not handicapped. (Author/DB) 
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Abstract 



Functional Mainstreaming for Success Project 
, (FMS) 

^ A Handicapped Children's Early Education Project 

Sebastian Striefel, Ph.D. John Killoran, M.Ed. Maria Quintero 
Director Co-Director Coordinator 



Hie project Functional Mainatreaaing for Success was designed to develop and 
demonstrate a model for instructional and social mainstreaming of children 
vdth and without handicaps in community settings, such as preschools. 
During its three years of development, the project involved children, ages 3 
to 6 years, whose handicapping conditions ranged from moderately to severely 
multiply handicapped, including mental retardation, emotional, physical, 
motor, and sensory impairrrents, and children without handicaps within the 
same age range. 

The goals, components and activities of the FMS project focused on; 

1. The identification and development of assessment procedures for 
determining the type of integration activities appropriate for each 
^hild, selecting the most appropriate integration alternative from 
jfehdjse available, and using this information in training and/or matching 
Students to teacher expectations. 

2. The development of activities for functional, effective grouping of 
children with and without handicaps. 

3. The development of procedures for preparing children without handicaps, 
their parents, and educational staff for mainstreaming of children with 
handicaps. 

4. The development of procedures for preparing children with handicaps and 
their families for mainstreaming. 

5. The development of procedures for determining the providing the support 
services needed by regular teachers when children with handicaps are 
integrated into the regular classroom. 

The FMS project developed and implemented materials to teach administrators; 
regular, preschool, and special education teachers; and related support 

{lersonnel the skills needed to provide services to children with handicaps 
n integrated settings. This was accomplished through a process of 
assessment, inservice training, availability of materials, technical 
assistance, and direct support. The major feature of this project was the 
development of a full reverse mainstreamed preschool program, which included 
children with and without handicaps in the same class at a 50:50 ratio. 
Through project activities, the attitudes of parents, normal children, and 
school personnel as reported on written feedback forms, became more positive 
toward children with handicaps after involvement in the project. The rate 
of progress of children with handicaps in total reverse mainstream 



classrooms generally surpassed the progress of similar children in partial 
mainstream classrooms and was very similar to that of normal children in the 
mainstream classrooms. The level of social interaction of children to total 
mainstreamed ^classrooms was similar to that of peers who were not 
handicapped. 



For further infomation contact Sebastian Striefel or John Killoran at: 
Developmental Center for Handicapped Persons 
Utah State University 
Ix)gan, UT 84322-*6800 
(801) 750-1985 or 750-2013 
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Wiy FMS was Developed 

The integration of preschool children who have handicaps into community 
preschools has been a major focus of early intervention programs in recent 
years (Guralpick, 1983; Striefel i Killoran, 1981; Weisenstein i Pelz, 
1986)* Integration attempts have ranged from placing children in physical 
proximity with non-handicapped peers, to full-time placement of children 
with severe handicaps into normal day care (Rule, Killoran, Stowitschek, 
Innocenti, Striefel, & Boswell, 1985; Guralnick, 1983). The importance of 
providing early intervention in least restrictive settings for children who 
have handicaps was emphasized by the passage of P.L. 99-457, the extension 
of P.L. 94-142 to the age of three (Congressional Records, 1986) which 
mandates least restrictive services; and by the commitment demonstrated by 
the U*S* Office of Special Education and Rehabilitative Services in 
prioritir:ing early childhood intervention and least restrictive environments 
as their high priority goals (Bellamy, 1986). 

Integration can appear difficult to achieve because children who have 
handicaps often require greater numbers of trials in order to learn a skill, 
smaller groups or individual attention during training, and procedures for 
specifically generalizing learned skills across different settings and 
trainers (Stokes i Baer, 1977; Brown, Nisbet, Ford, Sweet, Shiraga, York, & 
Loomis, 1983). Traditional teaching techniques used in normal preschool 
programs often lack the intensity and systematic components needed to teach 
a child who has handicaps (Dewulf, Stowitschek & Biery, 1986). These 
components: assessment, individualization, and progress monitoring, have 
been demonstrated to increase the effectiveness of instruction (Peters 4 
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Hoyt, 1986;). Teachers, themselves, report their perceived lack of 
preparation and training for teaching children with handicaps (Stainback & 
Stainback, 1983). An innovative, alternate model of service delivery was 
needed which* accommodates training to meet an individual child *s needs, 
while still addressing the needs of the group. 

Service Delivery Philosophy 

ITie Functional Mainstreaming for Success (FHS) Project (Striefel & 
Killoran, 198M) has developed a model for preschool mainstreaming which isi 
committed to the philosophy of providing services in totally integrated 
settings to preschoolers with handicaps. This philosophy is based on the 
premise that adults with handicaps who are expected to function within, and 
contribute to, normal community settings must learn as children to function 
within normal environments (Donder & York, 1986). However, exposure to a 
norrial environment alone will not guarantee successful interaction in that 
environment (Brown, Bronston, Hamre-Nietupski, Johnson, Wilcox, & Grunewald, 
1979; Gresham, 1981). Integration must go beyond physical integration, to 
the incorporation of instructional and social integration as major goals of 
a program (Nash & Boileau, 1980; Striefel & Killoran, 1984a; Striefel & 
Killoran, 1984b; Zigmond & Sansone, 1981). 



Overview of the FMS Deaonstration Project 

With the passage of PL 99-457, the potential utility of the FMS Model 
is enhanced greatly. The law requires services to preschool children who 
have handicaps in the least restrictive setting. Since services are not 
mandated for children who are not handicapped, it is likely that most 
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programs in most states will initially be housed in self-contained 
c].assrooms or centers^ The model of integrating children via reverse 
malnstreaming (total or partial, depending on child needs) should have 
tremendous appeal, since the model was developed for precisely these types 
of settings* 

As an HCEEP model demonstration project (1984-87), the FMS Project 
focused on developing a model for providing preschool-age children who have 
handicaps, with normal experiences and intervention services in environments 
with normal preschoolers. In order to accomplish the social and 
instructional integration of the two groups of preschoolers (those with and 
those without handicaps), the FMS Project outlined the following five goals 
and fifteen objectives: 

C3oal 1 - To develop effective, reolicable procedures for determining the 
type of integration activities appropriate for each child served and for 
selecting the most appropriate integration alternative from those available. 
Cbjective UU To develop or locate appropriate methods for assessing 
each handicapped child^s; (a) social,, (b) preacademic and academic, 
(c) language and communication, (d) self-help, and (e) cognitive skill 
levels for the purpose of determining the appropriate level of 
integration . 

(ioal 2 - To develop effective, replicable alternative activities fo r 
meaningful integration of handicapped children with nonhandicapped peers. 
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Objective 2•^ To develop and Implement peer tutoring systems for 
assuring that appropriate peer models are available and that 
tiberaction between normal and handicapped children occurs ^ 

Objective 2.2 To develop and implement a teaching group system so that 
normal and handicapped children are taught academic and related skills 
vdthin the same small f^roup 

Objective 2.3 To develop and implement a buddy system to assure that 
each handicapped child has a "big brother" or "big sister" to help 
foster learning 

Objective 2.^ To develop and implement a system to assure that 
normally occurring teaching opportunities throughout the day maximize 
handicapped and normal student interaction 

Goal 3 ^ To develop effective > replicable procedures for generally preparing 
staff » normal childrent and their parents for mainstreaming of handicapped 
children into a specific school or classroom . 

Objective 3>1 To determine the impact of puppet shows and simulation 
activities as methods for preparing teachers, parentSt and normal 
children for mainstreaming 

tt)jective 3.2 To determine what other methods are available to prepare 
teachers, parents, and children for mainstreaming and to develop and 
implement such procedures as necessary 

Er!c • q 



Goal 4,0 ^ To develop effective, repllcable procedures for preparing 
handicapped children and their families for InteKration of the child with 
nonhandicapped peers . 

Objective 4,1 To develop and implement for parents of handicapped 
children a system of two-way communication, education, and decision 
making, about mainstreaming 

Objective 4,2 To develop and implement a system that prepares children 
to achieve entry skills for identified mainstream settings 

Objective 4,3 To develop and implement procedures to prepare children 
psychologically and emotionally for leaving one setting and entering a 
mainstream setting 

Goal 5.0 - To develop replicable, effective procedures for determining and 
providing the support services needed by a regular teacher when handicapped 
children are integrated into regular classroom activities. 

Objective 5>1 To determine the teacher ^s level of familiarity with 
qjecial education techniques and handicapping conditions and to provide 
inservice training as needed 

Objective 5>2 To determine the level and type of technical assistance 
and support services needed by the regular teacher and to provide them 

Objective 5*3 To determine the materials and adaptive equipment needed 
in the mainstream setting and to help procure these items 
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The Model 

^e activities of the five goals of the project were combined in various 
ways to accomplish functional integration. The major focus of the project 
was on total reverse mainstreaming (See Figure 1 for a diagramatic 
overview) , in which normal children were brought into self-contained 
classrooms on a full-time basis. Some children who have handicaps were not 
yet ready for full-time mainstreaming; thus, they were involved in partial 
reverse mainstreaming , in which normal children were brought into self- 
contained classrooms for specific activities. Children could exit total or 
partial reverse mainstreaming by being systematically integrated 
(transitioned) into less restrictive settings elsewhere, e.g., regular 
kindergarten. Children could also be transitioned to other programs because 
they became 5 years of age and therefore, were no longer eligible for 
preschool services in Utah. Systematic transition procedures were developed 
by the project. The particular type(s) of mainstreaming in which a 
preschool child with handicaps was involved was determined on the basis of a 
placement decision by an interdisciplinary team that also developed an 
individualized education plan for each child with handicaps. Some children 
were ready for total reverse mainstreaming, and some for partial reverse 
mainstreaming. After specific skills were acquired, some were mainstreamed 
(transitioned) elsewhere. 

FMS Model Description 

The intent of the model developed by the Functional Mainstreaming for 
Success Project is to desegregate existing self-contained special education 
preschool programs. That is, those programs that have traditionally served 



ERIC 



11 



(3* 



Entry into Functional Mainstreaming Program 



Assessment of deficits and strengths 




Partial Reverse Mainstreaming 
Classroom 




Total Reverse Mainstreaming 
Classroom Placement 




















1 ► 


Re-Evaluation 


"^l 1 









Transition 
Elsewhere 



Fig. 1 Flowchart of children's placements into total or partial reverse mainstreaming 
and/or placement elsewhere 
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children with handicaps in totally segregated settings. The model has been 
used by state educational agencies, state social service agencies, and 
private preschool programs providing services to children with handicaps. 
The model is. comprised of ten tasks, beginning with th^ demonstration of 
administrative commitment to the philosophy of integrated service delivery 
systems and ending with the transition of students from the preschool 
program to the public schools. Three major components addressed in the 
model are 1) total reverse mainstreaming, 2) partial reverse mainstreaming, 
3) and transition. The ten tasks which represent the model follow. The 
products and instruments developed by the FHS project for accomplishing each 
task are included and discussed in the accompanying Project Manual. 

FMS MODEL FOR MAINSTREAMING 
General Planning Tasks 1-5 
Task 1. Administrative Commitment 

- Demonstration of Program Administrator's Commitment 

- Administrative Decision-Making 

Materials in Project Manual: Administrator Checklist; 
Administrative Planning Forms; Terms Related to Mainstreaming 

Task 2. Staff Preparation and Awareness Activities 

- Orientation 

- Needs Assessment 

- Training 

- Technical Assistance and Follow-Up 

Materials in Project Manual: Brochure, Questions Teachers Raise 
on Mainstreaming; General Teachers Needs Assessments; Teacher 
Expectations and Assistance for Mainstreaming -Preschool- 
Kindergarten and Manual; Directory of Local Training Resources 
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Task 3* Hodlfication of Service Delivery Systea 

- Curricula Change 

- Theme Orientation Vs. Traditional Self-Contained Models 

- Least Restrictive Instruction 
Non-Obstrusive Data Collection 

- Least Restrictive Behavioral Programming 

- Consultant Model 

Materials in Project Manual: FMS Service Delivery Description, 
Teacher Guidelines for Prompting and Praising. 

Task 4. Parent Preparation 

- Parents of Students With Handicaps 

- Parents of Students Without Handicaps 

- All Parents 

Materials in Project Manual: Parent Mainstreaming Questionnaire; 
Parent Brochures (2) 

Task 5. Peer Preparation 

- General 

- Child Specific 

Materials in Project Manual: Peer Preparation of Preschoolers in 
. Mainstream Settings 

CHILD SPECIFIC TASKS 6-10 

Task 6. Child Identification and Recruitnent 

- Identification of Students With Handicaps 

- Recruitment of Students Without Handicaps 

Materials in Project Manual: Mainstreaming Expectations Skills 
Assessment -Preschool and Kindergarten. 
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Task 7. IE? Decision-Making Process 

- Finalize Placement in Partial or Total Mainstreaming Class Based on 
Assessment of child strengths and deficits and eligibility criteria. 

- Develop lEP 

teterials in Project Manual: Eligibility Criteria Checklist; 
Opinionnaire for Mainstreaming; lEP Flowchart 

Task 8. Iaq>leBentation 

- Child Study Teams (CST) Develop Weekly Lesson Plan 

- Child Study Teams (CST) Schedule Intervention 

- Child Study Teams (CST) Develop Functional Grouping for instructional 
and social interventions, 

- Begin Interventions 

Materials in Project Manual: FMS Weekly Lesson Planning Forms; 
Functional Grouping Guideline; Mainstreaming Teacher Guide for 
Peer Tutoring; Guidelines for a Successful Buddy System 

Task 9. Evaluation 

- Child Progress 

- Transition 

- Follow-Up 

Materials in Project Manual: Mainstreaming Expectations Skills 
Assessment -Preschool and Kindergarten; Classroom Environment 
Observation, Child Profile 

Task 10. Consuaer Satisfaction 

- Parents 

- Staff 

- Non-Handicapped Peers 

Materials in Project Manual: Parent Satisfaction Questionnaire; 
Staff Satisfaction Questionnaire, Child Stress Checklist 
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General Planning Tasks 




Task 1 Adainistratlve Co«niit»cnt: During Task 1 program administrators 




must demonstrate their commitment to both the philosophy of malnstreamlng as 




well as committing the resources needed for successful Implementation of the 




FMS model. Resources include, but are not limited to, financial resources. 




space resources, material resources, and staff resources. During task one 




there Is also a set of administration decision making questions which must 




be answered. These questions address the recruitment of non-handicapped 




students, curriculum modification and consultant service delivery models 




versus direct service delivery models. Decisions must also be made in terms 




of the type and intensity of preparation activities which will be conducted 




for staff, parents, student^s with handicaps, and their non-handicapped 




peers. The major purpose of task one is to determine the appropriateness 




and feasibility of malnstreamlng for the agency and to prepare for 




malnstreamlng if the agency decides to adopt the FMS model. Materials 




available in the Project Manual were developed for these activities and 




include A Self-Evaluation Checklist for Administrators and Administrative 




Planning Forms. 




Task 2 Staff Preparation and Awareness Activity: The purpose of Task 2 Is 




to orient and train agency staff in implementing the FMS malnstreamlng 




model. Orientation Includes introduction to the new administrative policies 


• 


which have been developed as well as becoming aware of the level of 




administrative commitment to the integration process (Administrative 




Planning Forms). During the orientation, written materials defining what 




malnstreamlng Is, explaining integration, answering questions teachers most 
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commonly ask and discussing the time lines for implementation of the model 
are presented (Teacher Brochure). Also, needs assessments are conducted 
with staff for identifying any existing staff training needs necessary for 
training students with and without handicaps within integrated programs and 
a plan for providing the training which is identified is developed. Task 2 
utilizes the General Teacher Needs Assessment; 23 Critical Sk?lls of 
Mainstreaming, the Team-PK, or Teacher Expectations and Assistance For 
Mainstreaming Preschoolers and Kindergarteners as well as the Directory of 
Training Resources which have been developed by the FMS project. Also, 
included in Task Two are the identification of techn'^cal assistance needs 
and their availability, identifying whether the technical assistance can be 
provided internally or externally, and arrangements for funding the 
technical assistance needs which are required. 

Task 3 Modification of Service Delivery Systems: The FMS model was 
designed to incorporate the strengths of traditional group and 
individualized teaching methods. Group curricula is defined as a systematic 
arrangement of time, procedures, materials, and tasks (Findlay, Miller, 
Pegram, Richie, Sanford, & Schmran, 1976). In group curricula the 
arrangement is based on addressing the common characteristics and needs of 
more than one student at a time ( Findlay, et al, 1976), and usually 
incorporates skills that are developmentally sequenced and are taught 
through exploration of the environment; however, children with handicaps are 
particularly slow at learning incidently and generalizing any such learning 
to ether situations (Stokes and Baer, 1977). In a traditional preschool 
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program, individualized instructional objectives are not established 
(Oconnel, 1986). Group curricula traditionally follows a unit or theme 
concept in which the unite or themes are planned for a weekly, biweekly or 
njonthly time period. Units are usually non-operationalized concepts, such 
as animals, holidays, or transportation. Child progress monitoring, when it 
occurs, is usually confined to pre-post testing and standardized norm 
reference assessments and anecdotol recordings. Advantages of group 
instructions include the efficiency of teaching many children at once, and 
opportunities for children to learn in naturally occurring environment's. 
Unfortunately, specific child deficits are rarely identified and remediated, 
and when identification does occur, it is usually in the area of behavioral 
deficits. If developmental delays are significant and skill deficits are 
suspected or identified, the child is usually referred elsewhere for 
remeadiation, rather than receiving intervention in the regular preschool 
placement . 

In contrast, traditional individualized curricula, a common 
characteristic of special education programs, focuses on the needs of an 
individual child, rather than on meeting needs of a group. Interventions 
are developed for a particular child and are implemented in small groups or 
one to one instruction, usually in self-contained segregated classrooms. An 
advantage of a traditional individualized curricula is that it can 
accommodate behavioral teaching techniques which have been demonstrated to 
be effective for teaching children who have handicaps (Greer, Anderson, & 
Odell, 198U). These techniques include, but are not limited to: a) 
assessment, b) lEP development, c) one to one instruction, d) frequent" 
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progress monitoring of child skill acquisition, and e) revision of teaching 
programs based on child progress. Unfortunately, a traditional 
individualized curriculum may actually be self-defeating to the process of 
integration.. The emphasis on one to one and small group instruction in the 
special setting of a self-contained class can hinder the student's 
generalization and transfer of skills to settings other than those in which 
they are trained (Brown^ et al, 1983). Furthermore, the specificity of 
traditional instruction and discrete trial programming can train a child to 
respond appropriately to a limited number of stimuli with a limited number 
of responses that often do not occur in the natural environment. 
Traditional individualized instruction allows the student to be successful 
in the segregated special education setting. However, when a school setting 
is restricted to the segregated self-contained classroom such instruction 
increases the child dependency on special education, limits interaction in 
the community, and prohibits social interaction between children with and 
without handicaps (Widerstrom, 1986). 

In order to optimize the acquisition of skills with students in 
integrated settings the strengths of groups and individualized curricula 
have been merged by the FMS project. At first appearance it may seem that 
group and individualized curricula are mutually exclusive within a single 
setting. However with careful planning and individualization within group 
activities this merger has been readily accomplished. 

This merger has been accomplished by adopting the concepts of a) least 
restrictive instructional programming, b) non-obtrusive dat^ collection, and 
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c) the use of least restrictive behavioral programming within the format of 
the FMS Lesson Planning Forms. This merger has also entailed the adoption 
of a consultant model for the delivery of the majority of related services 
to students of special needs. 

Least restrictive instruction refers to the concept of starting all children 
In individualized large group activities based on lEP goals and objectives. 
Only when the child's data demonstrate that the child is not making adequate 
progress within the large group is the child moved to a more intensive level 
of small group instruction. If the child's progress monitoring still 
indicates that skill acquisition is not occurring the student is then moved 
into individualized microsession training. Microsessions refer to short 10 
to 15 training minute sessions designed to utilize traditional discrete 
trial, behavioral special education. Microsessions entail the presentation 
of specific stimuli, specific learner responses, and consequation procedures 
consisting of either correction procedures and/or reinforcement. 
Individualized incidental teaching is also utilized in the FMS model 
(Teacher Guidelines for Prompting and Praising). Incidental teaching for 
our purposes refers to the identification of the time of day in which a 
skill naturally occurs, and using graduated prompting and praising or other 
teaching techniques for training that skill. For example, children are 
taught to put on and zip coats before going out for free play or before 
going home for the day rather than being trained through direct discrete 
trail training in a corner of the classroom at times that are not related to 
going anywhere else. 
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Non-obstrusive data collection refers to the collection of daily progress 
data in natural rather than artificial ways. For children in large group 
instruction this may be as simple as anecdotal recording or daily probes. 
As a child moves into more intensive, or more restrictive instruction,, the 
intensity of data collection procedures used increases. Thus data 
collection for children in large and small groups may be based on anecdotal 
or probe recordings. In contrast, children in microsessions are in discrete 
trial formats using both mass and distributed trials. The FMS Data 
Collection Forms were developed for non-obtrusive data collection^ 

Least restrictive behavioral programming refers to the implementation of 
positive behavioral management techniques prior to the utilization of more 
intensive techniques. A policy developed by the DCHP has been used for this 
purpose. The policy provides a hierarchy of behavioral procedures to be 
used with all children beginning with modification of antecedents, 
identification and use of functional reinforcers, and progressing through a 
hierarchy of less to more intensive procedures with the application of 
aversive stimuli as the most restrictive behavioral programming being 
conducted. Restrictive behavior programming also includes the review of 
aversive programming by a Human Rights Committee which serves as an advocate 
for the child. 

The FMS service delivery model also relies heavily upon the use of 
consultants in terms of service delivery. In our consultant delivery model 
(developed at the Developmental Center for Handicapped Persons), consultants 
such as speech and language therapists, behavior therapists, and 
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occupational nnd/or physical therapists are responsible for a) assessment 
of a child • s ^strengths and deficits, b) development of components of the 
lEP, c) program development ^ d) training staff in implementation of the 
programs developed, and e) monitoring of both the implementation of the 
program by the trained staff, as well as, monitoring of child progress data 
for use in programming. Related services are also provided through direct 
service delivery models when related service personnel feel it is a high 
priority skill for a child, or no other children in the classroom need 
instruction in the same or similar skills and grouping is not effective. 

Task 4 Parent Preparation: The purpose of Task 4, parent preparation, is 
to inform parents, both those of children with handicaps and those of 
children without handicaps, of the purposes and philosophy of integration, 
changes in the present preschool program, to answer questions, and to give 
parents the opportunity to become more involved in their children's program. 
This is accomplished by contacting parents by phone or in person to plan 
meetings, meeting with parents to answer all questions, and to revise lEP's 
for children previously enrolled in self-contained programs if needed, and 
for conducting joint or integrated group parent meetings in terms of 
completing paperwork, answering further questions, providing parents with 
support groups and contacts, setting up car pools, and soliciting classroom 
volunteers. FMS has developed brochures answe^'ing questions which parents 
commonly ask. 

Task 5 Peer Preparation: Peer preparation involves general awareness 
activities as well as child specific preparation. These activities may be 
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conducted prior to integration when non-handicapped children are recruited 
fVom a single source but most often occur within the integrated classroom 
itself. General awareness activitieo are usually conducted as simple puppet 
shows and class discussions (See Peer Preparation of Preschoolers in 
Mainstream Settings). In contrast child specific preparation involves 
teaching the communication systems of peers who have handicaps, discussing 
inappropriate, self-injurious or aggressive behaviors with the non- 
handicapped peers, and teaching the non-handicapped peers methods for 
dealing with inappropriate behavior and for increasing peer interaction. 

Child Specific Tasks 6-10 

Task 6 Child Identification and Recruitment: Child identification and 
recruitment is a two part process which involves both the identification of 
students with handicaps for placement in integrated classrooms and the 
recruitment of students without handicaps. Identification of students with 
handicaps follows the traditional agency referral process, includes the 
identification of child deficits and strengths through assessment both 
formal and informal (Mainstreaming Expectations and Skills Assessment for 
Preschool-Kindergarten), and conduces with the determination of eligibility 
for acceptance into the program or for referral to other agencies programs 
as appropriate. Child identification of students with handicaps is 
conducted with all students enrolled in the program, as well as with new 
children referred for services. 

The recruitment of students without handicaps is based on the program 
policy which has been determined in Task 1, administrative decision making. 
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It includes methods of recruitment such as newspaper ads, radio 
announcements, word-of-raouth and flyers. It incorporates screening non- 
handicapped students for unidentified deficits (i.e., Brigance), selecting 
students who have been screened for immediate enrollment, and the 
establishment of waiting lists. As non-handicapped children are identified 
as being eligible for the program, parent preparation activities are alsc 
initiated. Task 6 activities also include the determination of tuition 
costs for children who are not handicapped, whether tuition costs will be 
based on sliding scales or set fees, the investigation of flny available 
subsidies for children who are not handicapped, the establishment of fee 
payment schedules, and the development of action plans which will be 
necessary in cases of non-payment of fees. Task 6 activitiec are 
accomplished via the Administrative Planning Forms. 

Task 7 lEP Decision Making Process: During the lEP decision making process 
it is decided whether or not children will be placed in a totally integrated 
(total reverse mainstreaming) classroom or in a classrooms where partial 
mainstreaming activities are conducted. The IE? decision making process 
incorporates the traditional eligibility criteria of the program, is based 
on the identification of child strengths, deficits, and training needs 
through ongoing assessment, and evaluates the child *s ability to follow one 
step coDimands and whether aggressive and self-injurious behaviors are under 
verbal stimulus control for total mainstreaming placement. Based on the 
above criteria, decisions are made on whether a child is appropriate for 
placement in the totally mainstreamed class or if the children will 
participate in a partial mainstreaming class. 
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Once the placement of a child has been determined the formal lEP is 
developed by the Child Study Team* The Child Study Team includes parents, 
the program administrator, teacher, and all related services personnel which 
vdll be providing or ')lanning interventions for the child. Upon the 
development of goals and objectives, the training intensity for each goal 
and objective (i.e., large group, small group, microsessions) is determined. 
Peer interaction systems (whether informal or a systematic buddy system), 
are also determined during this step of the lEP process. For children whose 
placements have been determined to be most appropriate as partial mainstream 
placements, options for partial mainstreaming are determined for each goal 
which is established by using the FHS Options for Mainstreaming Guidelines. 
These options include mainstreaming into the integrated classroom for social 
and instructional activities, and the use of peer interaction systems such 
as buddy and/or tutoring programs for both instructional and social skill 
acquisition. The lEP decision process concludes with the identification of 
the responsibilities of each member as a child *s study team, assurances that 
the lEP is in compliance with all lEP guidelines, and establishment of dates 
for the initiation of services. The lEP Decision-Making Flow Chart is used 
in Task 7. 

Taak 8 Impleaentation: The purpose of Task 8 is to initiate the programs 
and interventions which have been identified as appropriate for meeting each 
child *s needs. The first step in the implementation task is the development 
of weekly lesson plans (FMS Lesson Planning Forms) by the child^s study team 
based on theme concepts. These weekly lesson plans are then individualized 
by the child* s study team in one of two ways. For children who are non- 
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handicapped it is individualized according to the curriculum based 
assessment which has been conducted on that child. For children with 
handicaps the weekly lesson plans are individualized (Individualization 
Forms) to provide training and intervention in the lEP goals and objectives 
which been established for that particular child. 

The second phase in implementation is the scheduling of interventions 
by the child's study team. This includes who will be the implementor, and 
whether the intervention will be provided through a consultant model or 
through a direct service model. The frequency or how often interventions 
will be provided, as well as the intensity at which that intervention will 
be conducted are also planned on the Lesson Planning Forms. 

The third phase under implementation is the development of functional 
grouping for both instructional and social interaction (See Service Delivery 
Description System). Functional grouping for instructional purposes 
includes the use of large and small group instruction and incidental 
teaching. Functional grouping for. social skill acquisition and increasing 
social peer interactions includes both informal groups as well as the use of 
systematic buddy systems. The use of graduated guidance i.e. prompting and 
praising techniques for increasing social interaction is also planned within 
the development of functional groups. 

The final phase under implementation is the actual .intiation of 
interventions. This refers to the implementation of instructional and 
social interventions, the recording of daily and weekly progress monitoring 
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data, and decisions to reprogram based on mastery of identified goals and 
objectives or lack of progress in existing programs. 

Task 9 EvalUjation and Transition: The purpose of task 9, evaluation and 
transition, is to evaluate the impact of the program and to make adjustment 
and or transition children as needed. Reprogramming interventions for 
studeT'it^s with handicaps is based on assessment, lEP progress, and data 
which has been collected for identified skill deficits. For children 
without handicaps child progress is monitored through curricula based 
assessment. Evaluation data for children with and without handicaps is 
utilized for two purposes. The first of those being for transitioning 
student *s to community programs and second to reprogram skills based on lack 
of skill acquisition. 

Transition procedures are initiated when student's with handicaps 
demonstrate the exit criteria which has been established on the lEP or when 
the student has reached public school age. The transition process includes 
identification of the receiving agency (whether that is the existing agency 
the child is enrolled in or movement into a community program), obtaining 
and providing transition information, through the MESA PK, CEO, and Child 
Profile, to the receiving agency. It concludes with meetings with the 
receiving agency to determine placement, communicate transition information, 
and to provide lEP recommendations. 

Transitioning when student's with handicaps have reached public school 
age is identical to that of when they have demonstrated exit criteria with 
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the exception of the identification of the receiving school. In the latter 
case, the transition meeting concentrates on the determination on whether a 
child- should' be placed in a neighborhood school in their home community, or 
v«iether special class placement in an alternative neighborhood school or 
within a segregated training center facility is more appropriate. 
Transition information and transition meetings are identical to the 
procedures previously described. Transition activities for student*s 
without handicaps include the identification of the neighborhood 
kindergarten program which they will attend, the provision of transition 
information based upon the previously mentioned transition instruments, and 
communicating this information to the receiving school. 

Task 10 Consuser Satisfaction: The purpose of task 10 is to collect 
satisfaction data from parents, both those of children with and those of 
children without handicaps, and from staff. Consumer satisfaction surveys 
were developed by the FMS Project for this purpose. Data is collected in 
terms of satisfaction with individual programs for children, staff 
interactions, and overall general quality and feedback on the program 
itself. The data is then used to revise and make adjustments in the program 
as indicated. Child stress data is also collected on non-handicapped peers 
through the Child Stress Checklist. 

Description of FMS Total and Partial Reverse Mainstreaming Approaches . 

The student in a special education self-contained classroom rarely has 
contact with non-handicapped peers. In response to this situation, the FMS 
Total and Partial Reverse Mainstreaming approaches were developed. The FMS 
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Total Reverse Mainstreaming model classrooms are non-categorical, i.e., 
children with mild-to-severe handicaps and children without handicaps attend 
the same classes. In the mainstreamed classrooms, 1/2 of the children (8) 
have handicaps and 1/2 of the children (8) do not have handicaps. Children 
are taught in large and small groups, as pr3Viously described, and service 
goals for children with hand'^aps are addressed within these groups, unless 
a child's progress indicates that they need one-to-one intervention. One~ 
to-one sessions are kept at a minimum, so that the child can still 
participate in other activities where language, social, and group attending 
skills can be developed and practiced. Within groups, FMS staff assist in 
training teaching personnel to use effective prompting and praising 
procedures, strategic grouping of children in the classroom for learning 
groups, and peer buddies to facilitate social interactions. Parents are 
encouraged to be active in the classrooms, and to express their concerns 
about mainstreaming. Parents are provided written material to answer their 
questions about the mainstreaming process. 

The FMS total reverse mainstreaming classrooms are staffed by a teacher 
and two aides. This is an increase of one aide over when the classrooms 
were self-contained. However, children who need one-to-one therapy may need 
a speech and language pathologist, a behavior specialist, and/or a motor 
specialist, on a consultative basis. Individual programs vary according to 
each child's needs, and are met through college students, parents, and 
volunteers who are solicited to conduct programs under the supervision of 
specialists and/or the classroom teacher. Hired aides can be used if 
volunteers are not available. In a classroom where the handicapping 
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conditions of the children range from mild-to-moderate, few one-to-one 
sessions are needed and the need for additional personnel is minimal. In 
classrooms where 8 or more children with moderate-to-severe handicapping 
conditions are being served, an average of 5-6 adults may be needed in the 
classroom when one-to-one sessions are being conducted. 

Children who are not yet ready for Total Reverse Mainstreaming are 
involved in partial Reverse Mainstreaming (as shown previously in Figure 1), 
as appropriate to the needs of the individual child as determined by the 
child »s lEP team. 

Effectiveness Data 
Effectiveness of the FMS Model . 

During the developmental phases of the FMS Model, various procedures 
and materials were field tested on different populations (i.e., parents, 
teachers, children with and without handicaps), feedback and direct 
observation data were collected, and procedures and materials re revised 
and field tested again. The procedures and materials followed the 10 steps 
of the Borg and Gall (1979) research and development model (See the FMS 
Tracking System), This process continued until the procedures and materials 
could readily be used to achieve the desired outcome. Information on the 
number of parents, teachers and children impacted during development and 
implementation of the FMS Model are presented in Table 1. 
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Table 1 

Niuber of Parents, Teachers and Children Involved 
in the Development and ImpleBentation of the FMS Model 



Parents 

of Both Teachers 

Children Children Children 4 

With Without W/ & W/0 Support 

Handicaps Handicaps Handicaps Staff 



lotal Reverse MS 


HQ 


11*7 




1 c 
10 


Partial Reverse MS 


ns 


46 


10 


15 + 
3 Aides 


Transition 


66 


100 


8 


21 


Community Awareness 
Activities 
-Puppetry 

-Parent Programs, etc. 


N/A 


1508 


29 


40 


Buddy System 
(FMS Components) 


16 


79 


N/A 


25 


Teacher Training 
(Workshop) 


N/A 


N/A 


N/A 


146 


Sub-Totals 


178 


1780 


146 


262 



N/A = Not Applicable 



In the later half of fiscal year 1985-86, and again in the fall of 1986 
(fiscal year 86-87), field testing of the Total FMS Model (including Total 
and Partial Reverse Mainstreaming and Transitioning) was conducted. The 
data collected provides evidence that the FMS Model is effective . A summary 
of that evidence is provided in the sections that follow. 
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Effectiveness with Children» 1985-86 , The progress on IPP objectives 
of 11 children who participated in FMS Total Reverse Mainstreaming in fiscal 
year 1985-86 is summarized in Table 2. Children were grouped by 
handicapping condition. Microsessions were 10 to 15 minute, one-to-K)ne 
sessions conducted by an adult with one child. 
Table 2 

% Objectives Achieved in Each Placement 
and Corresponding Number of Microsessions 





i T % Objectives Achieved 


1 X Number Mlcro- 
[ Sessions Per Week 


Handicapping 
Condition 


1 Partially 
{Mainstream 


IMaln- 
1 streamed 


\% Diff. 


iSelf- IMeln- 1 
1 Contained 1 streamed 1 


Dlff. 


IH (n=4) 


1 36.5 
{Range = 
1(26-44) 


1 40.8 
1(33-58) 


1+4.3 


1 35.3 


1 7.5 1 
1(2-16) 1 


-27.8 


CD/BD/OH 
(n=5) 


1 61.4 
1(43-81) 


1 61.4 
1(50-72) 


1 0 


1 32 


1 4.6 1 
1(0-11) 1 


-27.4 


«SIH (n=1) 


1 47 


1 33 


i-14 


1 38 


16 1 


-32 


»«SMH-A 

(n=1) 


1 41 


i 22 


1-19 


! 28 


111 i 
i i 


-17 


X of Total 


i 49.2 


1 47.7 


1' ■ ' 
1-1.5 


1 33.4 


1 

1 1 

1 6.4 1 


-27 



Children with intellectual handicaps (IH) achieved more objectives in 
the mainstreamed classes with about 1/5 as many microsessions as children in 
the self-contained classroom, where microsessions were more frequent. 
Children with communication, behavior, and orthopedic handicaps (CD, BD, OH) 
achieved similar percentages of objectives in both settings; but the need 
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for microsessions was very significantly lower in mainstreamed classes. Two 
children with severe intellectual and severe multiple handicaps had a 
reduction in* achievement in the mainstreamed classroom? however, their 
achievement percentages remained comparable to rates of achievement of their 
partially mainstreamed peers. Also, the dramatic reduction in microsessions 
may have been too great fo.'- these children. In summary, the majority of 
children in the sample achieved objectives at the same or higher percentages 
in the totally mainstreamed classroom, while the need for adults to conduct 
one-to-one sessions was markedly reduced. 

Effectiveness with Children » 1986-87 * A comparison of the progress of 
children with handicaps in partial and total reveres mainstreamed classes 
and children without handicaps was conducted during Year Three, as a part of 
the FMS Model Demonstration Project »s Evaluation Plan. In September, 1986, 
children with handicaps enrolled in the CHIPP Program were assigned to 
partial mainstream classes or total reverse mainstreamed classes. 
Chronological ages, mental ages and gender ?^ere matched as closely as 
possible and non-handicapped peers were recruited to provide age and gender 
matched peers (control group). The mean chronological age and the range of 
ages for each classroom, and the mean mental age and ranges of mental ages 
for each classroom are listed in Appendix A, The children in all of the 
classrooms (partial and total reverse mainstreaming) were observed daily 
during playtime, using the FMS Social Interaction Observation System 
(Appendix B) . A summary of the mean percentage of appropriate social 
reciprocal interactions observed in children in the partial and the total 
reverse mainstreamed groups is summarized in Tables 3 and 4, and Figures 2a 
and 2b. 



puratipn,; 


Class 


Reciprocal 

Social 
Interactions 




Duration 


Class 


Cooperative 
Plav 




TRM 


735 j 25.59 
(0-100) 






TRM 


1 15 5 
(0-91.6) 


Fall 


Control 


m I 27.55 
(0-100) 




Fall 


Control 


(0-66.6) 




PRM 


172 1 6.30 
(0-71 .4) 






PRM 


772 1 6.29 
(0-71.4) 




TRM 


?g3 1 15.25 
(0-66.6) 






TRM 


1B3 9.81 
(0-75) 


Winter 


Control 


22 1 40.01 
(0-66.6) 




Winter 


Control 


00 1 99 Jl'^ 

(0-58.3) 




PRM 


97 \ 5.21 
(0-50) 






PRM 


(0-50) 




TRM 


?93 { 13.83 
(0-91 .6) 






TRM 


'93 1 8.67 
(0-91.6) 


Spring 


Control 


27 1 pq qo 
(0-83.3) 




Spring 


Control 


27 1 26.11 
(0-83.3) 




PRM 


17B j 6 89 
(0-83.3) 






PRM 


17B 1 3.50 
(0-63.3) 




TRM 


511 1 18.22 
(0-100) 






TRM 


511 1 11.32 
(0-91.6) 


Fail - Spring 


Control 


?g3 1 32.49 
(0-100) 




Fall - Spring 


Control 


'83 I 20.77 
(0-83.3) 




PRM 


ilLi 6.24 
(0-83.3) 






PRM 


447 4.36 
(0-71.4) 



Table 3 



Mean percentages and ranges of reciprocal social 
interactions for the Partial and Total Reverse 
Mainstreaming and Control Groups 



Table 4 



At 



; Mean 
Range/ 



Mean percentages and ranges of cooperative play 
interactions for the Partial and Total Reverse 
Mainstreaming and Control Groups 



Reciprocal Interactions 



(0 
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1 

c 

8 

2 
a. 
*o 
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C 

o 
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: erJc 




Winter 



Spring 



Fall - Spring 



Figure 2a. The quarterly mean percent of reciprocal interactions for the 
Partial and Total Reverse Mainstreaming and Control Groups 
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Figure 2b. The quarteriy mean percent of cooperative play Interactions for the 
Partial and Total Reverse Mainstreaming and Control Groups 
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As shown in Tables 3 and 4, and Figures 2a and 2b, chilc^ren with 
handicaps in a total reverse mainstream classroom interacttrO appropriately 
with their peers more often than children with handicaps in a partial 
mainstream classroom. By the end of the first quarter, all of the children 
in the control and total reverse mainstreaming groups had increased their 
levels of appropriate reciprocal social interactions. Children in the total 
reverse mainstream classrooms demonstrated an increase in positive 
reciprocal social behavior, whereas their peers in the partial reverse 
mainstreaming classrooms did not. These trend.^ continued throughout the 
year. However, the level of reciprocal interaction increased over the 
quarters of the year by the control group; whereas, it decreased for the 
total reverse mainstreaming group. In addition, the level of cooperative 
play for the three groups was similar to their level of reciprocal 
interaction; i.e., Increasing from quarter-to-quarter for the control group, 
decreasing over time for the TRH group (although considerably higher than 
for the PRH group), and remaining low for the PRH group. 

Progress in the area of overall development was assessed using a pre- 
post-test design. All of the children were administered the Battelle 
Developmental Inventory, the Developmental Programming for Infants snd Young 
Children (DPIYC), the Prograu Assessment Planning Guide (PAPG) Social and 
Social Language Subtests, the Mainstreaming Expectations and Skill 
Assesssment-Preschool Kindergarten (HESA-PK), and the Peabody Fine and Gross 
Motor Subtests (Control subjects did not get these 2 subtests) , in 
September, December, March, and at the end of May. In addition, the mean 
number of microsessions conducted per week and the mean percentage of lEP 
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goals (for the partial and total reverse mainstream groups) completed were 
computed for each quarter (i.e., September to December, December to March, 
and March to* May). These results are summarized in Figures 3a & b through 
11a & b and Table 5. The children with handicaps, in both the total and 
partial mainstream classrooms, showed gains from September to May on all 
assessment instruments, as well as making progress on lEP goals (See Figures 
3-11). The children in the total reverse mainstreaming classrooms made mere 
progress than the childr^-n in the partial reverse mainstreaming classrooms 
on the Battelle, the DPIYC, the PAPG Social and Social Language Subtests, 
the Peaboay Fine and Gross Motor Subtests, and on the MESA-PK. In addition, 
they required fewer one-to-one microsessions and progress on lEP goals 
was comparable. The children in the partial reverse mainstreaming (PRM) 
classrooms did not make more progress than the children in the total reverse 
mainstreaming (TRM) classrooms on any tests given. The gains made by the 
children who were not handicapped were: 1) larger than the gains made for 
children in the PRM or TRM classrooms on the Battelle Developmental 
Inventory; 2) considerably less on the DPIYC than for either other group; 3) 
consideraby less on the PAPG and Social Subtests than the TRM group, and 
more than the PRM group; higher for the PAPG Social Language Subtest to both 
the TRM and PRM group; and 4) less on the MESA-PK than either group. Gross 
and fine motor testing, microsessions, and lEP goals were not relevant to 
the children without handicaps, since such data were not collected on this 
group. It was also demonstrated that all children continued to make 
developmental gains, indicating that the mainstreamed program is not 
detrimental to the participating children and is, in fact, very beneficial. 



ERIC 



41 



Key 




Figure 3a. The mean raw scores in months on the Battelle Developmental Inventory 
for the Partial and Total Reverse Mainstreaming and Control Groups 



Developmental Programming for Infants and Young Children (DPIYC) 




Sept. Dec. Mar. May Sept.-May 

* Not Administered in September. Results for the children without handicaps 
are a comparison of December to May. 

Figure 4a. The mean raw scores on the DPIYC for the Partial and Total Reverse 
^ 3 Malnstreamlng and Control Groups 



Program Assessment and Planning Guide (PAPG) / Social 




Rgure 5a. The mean scores on the PAPG Social Subtest for the Partial 
and Total Reverse Mainstreaming and Control Groups 



Program Assessment and Planning Guide (PAPG) / Social Language 
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Figure 6a. The mean raw scores on the PAPG Social Language Subtest for the 4 8 

Partial and Total Reverse Mainstreaming and Control Groups 



Mainstreaming Expectations and Skills Assessment - 
Preschool/Kindergarten (MESA-PK) 
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Rgure 7a. The mean raw scores on the MESA-PK for the Partial and 
Total Reverse Malnstreaming and Control Groups 
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Rgure 8a. The mean raw scores in months on the Peabody Fine Motor Subtest 

for the Partial and Total Reve-'se Mainstreaming Groups. 5 1 
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Figure 9a. The mean raw gains in months on the Peabody Gross Motor Subtest 
for the Partial and Total Reverse Mainstreaming Groups 
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Figure 10a. The mean number of microsessions for the Partial and Total Reverse 
Mainstr&w. .ing Groups 
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Figure 1 1a . The mean percentage of lEP goals completed for the Partial 
and Total Reverse Mainstreaming and Control Groups 



ERIC 



Key 



H 



Partial Reverse MS 
Total Reverse MS 



42k 
42k 



n 7 



Battelle Dovelopmental Inventory (BDI) 
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Figure 3b. The mean gains in months on the Battelle Developmental Inventory 
for-the Partial and Total Reverse-Mainstreaming and Control Groups 




Developmental Programming for Infants and Young Children (DPIYC) 
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* Not Administered in September. Results for the children without handicaps 
are a con^parison of December to May. 

Figure 4b. The mean gain in nfionths on the DPIYC for the Partial and Total Reverse 
Mainstreanfiing and Control Groups 
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Figure 6b. The mean gains in months on the PAPG Social Language Subtest for 
the Partial and Total Reverse Mainstreaming and Control Groups 



Mainstreaming Expectations and Skills Assessment - 
Preschool/Kindergarten (MESA-PK) 
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Figure 7b. The mean gains in months on the MESA-PK for the Partial 
and Total Reverse Mainstreaming and Control Groups 
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Figure 8b. The mean gains in months on the Peabody Fine Motor Subtest 
for the Partial and Total Reverse Mainstreaming Groups. 
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Figure 9b. The mean gains in months on the Peabody Gross Motor Subtest 
for the Partial and Total Reverse Mainstreaming Groups 
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Figure 10b. The mean number of microsessions for the Partial and Total Reverse 
Mainstreaming Groups 
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Figure lib. The mean percentage of lEP goals completed for the Partial 
and Total Reverse Mainstreaming and Control Groups 
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(0 to 7) 


!£]f23.22 
(-45to82) 


ZiJf 12.55 
(-44to52) 


'£>28.89 
(-12to74) 


i2j+5.21 
(-.5to13) 


>9"i+2.08 
(-7 to 6.5) 


^10.59 
(Oto23) 


2ill3.24% 
(Oto100%) 


Mar-May 


' •■?fRM' 


25] +3.9 
(-2 to28) 


^+3.91 
(-1 to 9) 


IfH +4.6 
(-37to84) 


MJ+8.28 
(-72to47) 


is} +.32 
(-35to26) 


23J+5.56 
(-1to18.5) 


£]+5.27 
(-2 to 14) 


2£_|6.23 
(0to15) 


£J 22.79% 
(Oto100% 


C«)ntr;oV 


20} +3.83 
(-4 to 17 


^+2.35 
(-2 to 14) 


[£1-1.37 
(-16to32 


^-4.74 
(-41to29) 


2oJ +3.4 
(-34to62) 


Not 








Applicable 






► 


'■ 'PRM'! 


i£j +2.79 
(-3 tolO) 


]9_\+2.47 
(0 to 5) 


|9i-20.68 
(-46to94) 


^+4.31 
(-28to63) 


'£]-6.05 
(-109to33; 


l!Ll+2.7 
(-1 to 9) 


>£]+1.44 
(-2 to 7) 


iL]14.33 
(2to21) 


l22j20.15% 
(Oto100% 


Sept-May 




^+10.15 
(1 to 23) 


^10.05 
(5 to 16) 


laJ +16 
(-2to45) 


ILjf23.44 
(-2to68) 


^41.92 
(+3to89) 


^21.05 
(2to39.5) 


[I2i-12.94 
(-1 to 32) 


2LI6.36 
(.67to14) 


^42% 
(Oto100%) 


Cpntrpi; 


i7j+12.23 
(0 to 20) 


^+4.56 
iJltoll) 


[Ll + 19.8 
(+2 to 51) 


III +25 
(-40to80) 


i£>24.25 
(-13to85) 


Not 








Applicable 






► 


PRM; ^ 


i£| +6.22 
(-1 to16) 


£1+9.06 
(3 to 23)1 


HJ-49.54 
(3 tolOI) 


jO-22.92 
(7 to 45) 


I£>59.25 
(-48to120; 


I±]+9.74 
(0 to 23) 


'2J+5.17 
(-3 to 15) 


^2.31 
(8io18.33) 


2ll35.67% 
(Oto100%) 
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Table 5 - Summary of mean gains on all tests for all subjects in all groups. 
TRM = Total Reverse Mainstreamed Classroom 
PRM iz Partial Reverse Mainstreamed Classroom 
* = December to May comparison 



'^J. mean 
range 
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Statistical Significance , A two-factor repeated measures analysis of 
variance was *con ducted on the data obtained across all assessment 
instruments for the four separate testings (September, December, March, and 
May across the three groups). The p values for each test (or subtest), and 
for the repeated measure were significant at the .0004 level (see Appendix C 
for the analysis date). A Fisher PL3D and a Scheffe F-test were then 
conducted on all tests/subtests between scores obtained by the partially and 
totally mainstreamed groups, the partially mainstreamed and control group 
and the totally mainstreamed and control group. Table 6 provides a summary 
of the statistical significance obtained (Appendix C provides the complete 
data). The majority of comparisons (193 of 230) for which data were 
available were statistically significant at the .05 level on both the Fisher 
PLSD and the Scheffe F-test. 

Summary of Child Progress Data . Table 5 provides a summary of the 
gains made on each area by each grcAip and Figures 3a-11a provide the changes 
in raw test scores across groups across quarters and Figures 3b-11b provide 
the changes in gains across quarters and groups. The data indicate that 
each group generally made gains on each retesting, but that gains were not 
consistent within or across groups. Clearly each group made gains across 
time with the largest gains being made by children in the control groim 
(non-handicapped), followed closely by children in the totally mainstreamed 
group, and the gains made were the smallest in the partially mainstreamed 
group. 
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Table 6. Fisher PLSD and Scheffe T-Test findings across groups and assessment Instruments across quarters. 



Comparison 
Groups 


statistical 
Test for 
significance 


BDI 

(Months) 


DPIYC 

(Items) 


PAPG/Soc. 
(Points) 


PAPG/Soc.Lang. 

(Points) 


MESA-PK 

(Points) 


Sept- 
Dec 


Oec- 


Vfar- 




Sa/ns 


Sepf- 


Vtr 


War- 


Sepf- 


3a/ns 


Sepf- 

Dac 


Dec- 


Mar- 


Sepf- 

%^ 


Gains 


Sept- 
Dec 


Dec- 


Mar- 
May 


Sept- 


Sains 


Jepf- 


Oec- 


War- 
May 


Sept- 


Gains 


Partially 
Mainstreamed 
vs. 

Totally Mainstreamad 


Fisher 
Pi.SO 


S 


S 


S 


s 


S 


S 


S 


S 


S 


S 


NS 


S 


S 


S 


S 


S 


S 


S 


S 


S 


S 


S 


S 


S 


S 


Scheffe 
T-Test 


S 


S 


S 


s 


s 


s 


S 


S 


S 


S 


NS 


S 


S 


S 


S 


S 


S 


S 


S 


s 


S 


S 


s 


S 


S 


Partially 
Mainstreamed 

V8. 

Controls 


Fisher 
Pl^ 


S 


S 


S 


s 


s 


ND 


S 


S 


S 


s 


S 


s 


S 


S 


s 


s 


s 


S 


S 


s 


S 


s 


s 


s 


S 


Scheffe 
T-Test 


S 


s 


S 


s 


s 


ND 


S 


S 


S 


s 


S 


s 


S 


S 


s 


s 


s 


S 


S 


s 


S 


s 


s 


s 


S 


Totally 
Mainstreamed 
vs. 
Controls 


Fisher 
PLSD 


S 


s 


S 


s 


s 


ND 


S 


S 


S 


s 


s 


s 


NS 


NS 


s 


NS 


s 


NS 


S 


s 


S 


s 


NS 


NS 


S 


Scheffe 
T-Test 


S 


s 


S 


s 


s 


ND 


S 


S 


S 


s 


NS 


s 


NS 


NS 


s 


NS 


s 


NS 


S 


s 


S 


s 


NS 


NS 


S 



S - Significant at .05 
NS - Not Signigicant 
=l4o Data 
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Continuation of Table 6. Fisher PLSD and Scheffe T-Test findings across groups and assessment instruments across quarters. 



Comparison 
Groups 


1 
1 

statistical 
Twt for 
Significance 


I Peabody/Flne 

(Months) 


f 


>eabody/Gros 

(Months) 


e 


Microsesslons 

(Total/Week) 


lEP 

(% of goals achieved) 


Social OL^ervation 

(Reciprocat Interactions) 


Social Observation 

(Cooperative Play) 


Sepi- 
Dec 


1 

Oec- 


Kar- 


Sept' 
\^ 


Sahs 


Sepf- 


Dec- 


Vfar- 




Gains 


Sept- 
Dec 


Dec- 


Afar- 


Heen 
3ains 


Sept' 


Dec- 
Mar 


Afar- 


Sains 


Sept' 
Dec 


Dec- 
Mar 


Mar- 


Mean 

Gains 


Sepf- 

Oec 


Dec- 
Mar 


War- 


Sains 


Partially 
Malnstrvamed 

V8. 

Totally Malnstreamed 


Fisher 
PLSD 


S 


S 


S 


S 


S 


S 


S 


S 


S 


S 


NS 


S 


S 


S 


NS 


NS 


NS 


NS 


S 


NS 


NS 


S 


S 


NS 


NS 


S 


Scheffe 
T-Test 


S 


S 


S 


S 


S 


S 


S 


S 


S 


S 


NS 


S 


S 


S 


NS 


NS 


NS 


NS 


S 


NS 


NS 


S 


S 


NS 


NS 


S 


Parllally 
Malnttroamed 
vt. 

Controls 


Fisher 
PLSD 


ND 


ND 


ND 


ND 


■ND 


ND 


ND 


ND 


*^ 


ND 


ND 


ND 


ND 


ND 


ND 


ND 


ND 


ND 


S 


S 


S 


s 


S 


S 


S 


S 


Schefft 

T-Test 


ND 


ND 


ND 


ND 


M) 


ND 


ND 


ND 


fOD 


ND 


ND 


ND 


ND 


ND 


ND. 




ND 


ND 


S 


S 


S 


s 


S 


S 


s 


S 


Totally 
MeJn&treamed 

Controls 


Fisher 
PLSD 


ND 


ND 


ND 


ND 


ND 


ND 


ND 


ND 


ND 


NO 


ND 


ND 


ND 


ND 


ND 


ND 


ND 


ND 


NS 


S 


S 


s 


S 


NS 


o 


S 


Scheffe 
T-Test 


ND 


ND 


ND 


ND 


ND 


ND 


ND 


ND 


ND 


ND 


ND 


ND 


ND 


ND 


ND 


ND 


ND 


ND 


NS 


S 


S 


s 


s 


NS 


s 


S 



S » significant at .05 
NS " Not Slgniglcant 
ND B No Data 



<D 
D 

c 

■H 

c 
o 
o 
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Additional Child Progress Data> Some additior>nl data on child progress 
is of interest. After one quarter, 3 children were transferred from a 
partial mainstreamed classroom to a total mainstreamed classroom, and 7 
children went from a total mainstreamed classroom to a partial mainstreamed 
classroom. The children involved in these transfers were those that 
teachers thought had been placed in the wrong type of classroom. A summary 
of the test, retest data for these children is presented in Tables 7 and 8, 
respectively. The overall progress of some children Improved in specific 
areas after the transfer. For children who shifted from PRM to TRK, 2 did 
better on the Battclle, 4 on the DPIYC, 5 on the PAPG Social, 3 on the PAPG 
Social Language, 2 un the MESA-PK, 6 on the Peabody Fine Motor, 3 on the 
Peabody Gross Motor, 5 had more microsessions, and 5 achieved more lEP 
goals. If one considers child progress on lEP goals to be the critical 
variable, then at least 5 of the 8 children did better after being placed in 
a to al reverse mainstream classroom. For children who shifted from the TRM 
to PRM, 1 did better on the Battelle, 1 on the DPIYC, 6 on the PAPG Social 
and Social Lan uage, 4 on the MESA-PK, 5 on the Peabody Fine Motor, 3 on the 
Peabody Gross Motor, 1 had more microsessions, and 5 achieved more lEP 
goals. Agai.i, if lEP goal achievement is considered critical, then at least 
5 of the 7 children did better after being placed in a partial reverse 
mainstreamed classroom. It appears that teachers were able to accur*ately 
select the appropriate placement for 10 of these 15 children. 

Effectiveness with Parents . Reactions from parents of children with 
aid without handicaps have been obtained through Parent Satisfaction 
Questionnaires conducted every thret mon^ns. Parents were asked to respond 
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Transfers from PRM Into TRM 



T«bt« 7. Summary of mMn gtint and lotMt (or th« 8 chlldran tranuarrtd from a Partiany MainstrMm^d to u Totally Mainatraamtd classroom. 



Sub|aeti 




Bl 

Hffn 




DPIYC 


Pii 

( 


kPG/i 

P9lr 


Social 
ttl 


PAPG/S 
(Po 


ocX^ng. 
nts) 


(Pol 


A*PK 

nts) 


P^ 


•body/Fine 
Months) 


FMbody/Gr 
{Months] 


OSS 


Microsesslons 
(Tot^l/W^tk) 


(% goal* aeNtv*d} 


► IH 

•-12 




1^ 


Mir- 




Sapf- 


Oic- 
Mr 


Ate/- 


SfA- 


Sapf- 


D$c- 
Mr 




Sapf- 


Sapf- 


Oac- 
Mr 


Mir- 


Sapr* 
My 


Sapf- 
oae 


Mr 


Mar- 


Sapf* 

**y 


Sapf- 
Ok 


Mr 


Mir- 

Mr 


Mf^ 


?apr- 


Diac- 
Ur 


Uar- 




9apr- 


>ac- 
Uhr 




?apf- 


Sapf- 


Mr 


Mir- 
M^ 


Sapf- 

*«y 




-1 


+1 






+4 


+6 


+15 




-36 


+10 


-22 




-54 


+8 


+41 


m 


-1 


+14 


+61 




+10 


h18.! 


39.5 




+1 


+2 


+5 




5 


.8 


7 




15% 


40% 


53% 


a-7 




-1 


+4 


+4 




+2 


+6 


+10 




+21 


+16 


+21 


♦IS 


+22 


+27 


+34 




+5 


+22 


+83 




+9 


+2 


+16 




+1 


0 


+7 


. 


10 


12 


7 






17% 


35% 


' OH 




-4 


+8 


+12 




+2 


+6 


+9 




+10 


+23 


+45 




0 


+3 


+8 


V 


-7 


+22 


+60 


% 


+7.5 


+3 






+1 


0 


+1 




15 


8 


9 


/< •/ 


52% 


30% 


60% 


* SHI 




+9 


-2 


+10 




+2 


+4 


+8 




+16 


-23 


•11 


*^ 

Attn: 


+39 


-45 


Not 
Aim. 




+30 


0 


+83 




+12 


+9 


+23 




+6 


0 


+10 




13 


10 


11 




3% 


50% 


54% 


• BO 


mi 


0 


+7 


+11 




+2 


+3 


+6 




+35 


+36 


+19 




+2? 


-2 


+22 




+31 


-18 


-34 


'ax; , 


+5.5 


+9.5 


+19 


m 


+5 


+7 


+13 




0 


2 


.67 




25% 


3% 


36% 


CO 

•-17 






•f2 


+11 




' 


+8 


+13 




^i" 


-7 


+1 






-9 


+32 


,♦40 


>1S 


-21 


+34 


„?>^ 




+3.5 


26.£ 






+6 


+21 






16 


11 


4C% 




19% 


52% 


*• CO/BD 
•-15 






dmist 


rrtd 






+1 


^8 




^< 


^dm. 


+45 






Kdm. 


+20 






Kdm. 


+49 






+2 


-17.£ 






Not 


^dm. 






6 


5 






0 


22% 


• -9 






0 


+1 






+4 


^13 






0 


•2 






+3 


+6 






+26 


+40 






0 


+15 






+1 


+6 






8 


7 






13% 


32% 


TRMK 




♦.a 


♦lis 

'Hoc 


llol 




♦2 4 
2t»4 


llol 


♦ I0,2S 
SlolS 




311016 


♦7.lfi 

231031 


♦ 12 
221041 




♦3 12 

MI039 


'2.14 
4Slo2; 


♦23 21 
SI04I 




♦ii.« 

71031 


♦«43 

2II0H 


6«C 
341012 




♦It 


♦6*4 

>ioi;^ 


*2i.ia 

12.6to 

;«s 




♦ 2.1 
llol 


♦2.2t 

0to7 


• 

llo2l 




f 

OlolS 


• 

21015 


7 

<7tol 




23% 
3lo62 


21% 

OloSO 


43% 

Z2lo«0 


PRMX 

w4 rmr^ 












% 














tatoi? 
















H»ia^ 


Hi- 














M 


'm 






ss«^ 









•= transfefred b«tw«en December and March Teallng. [^SI^ Partially Reversed Malnslreaming (PRM) 

s transferred betv.een Ma'ch and May testlj?g. f~1 g Total Reversed Malnslreaming (TRM) 
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Transfers from TRM Into PRM 



TABLE 8. Summry ot rmv\ gtint and \09M tor th# 7 children trtnsftffd from a total mtlnrtrta mtd to a ptrtltl mainstrtamed classroom a»tr on» quTltr. 



Subjacfj 


BE 


>1 

Itht) 


DP 


lYC 


PAPG 
(Pol 


/Soc. 


PAPG/S 
iPoi 


oc.Lang 


1 


IES# 

r Dl 1 


^-PK 
ds) 


Pt 


■bod 


y/Finu 
ths) 


Peabod 

rUoi 


y/Gr 


0S£ 


Microsettiont 
(Total/W«tk) 




IH 

b-11 


Sapf* 


Mr 






Sipf- 


O0C- 

Mlr 


Mr 


Sfp/- 




e>ac. 


Mar- 
My 


Sip/- 

wr 


Sip/. 


Mr 




Stpt- 


Sip/- 


Mr 


Mm-* 
Mr 


Sip/- 


Sip/- 


Oic* 
Mr 




Sip/- 

My 


Sip/- 


Mr 


Mm-* 


Sip/- 

m 


Sip/. 
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Mr 


Mar. 
Mr 


Sap/- 
Mr 
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Mr 


wr 


Sap/- 




42 


+5 
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m 


+7 


+2 


+23 




+82 


+22 


Adnx 




+39 


+10 


fiot 
Adm. 




+74 


+12 


fiOC 




+7.5 


+3 


12.£ 




+3.5 


+.5 


+10 




11 


14 


12 


yj'y/^'^ 


31% 


44% 


67% 


SMH 

b-4 




42 


46 


+8 




+5 


+2 


+11 




+29 


+37 


+64 
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+24 


+1 


♦11 




+62 
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+1.5 


-1 


+2 




0 


-3 


+1 




10 


2 


8 


■m 


37% 


42% 
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•1 
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+12 


P 


+7 


+5 
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m 


-45 
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0 
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-6 
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+3.5 


+3 
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+1 


+2 
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10 


20 
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Mi 

b-S 




+1 


+4 
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+2 


+1 
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-5 
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+9 


+4 
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M 


+4 


0 


+6 




10 


16 
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6% 
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+3 
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Vdm. 




+6 
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16 
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-1 


3? 


0 


+3 


+4 


Ml 
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+8 
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% 


+2 
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11 


16 


9 


'% 


20% 
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0 
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+6 
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Adm. 
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-7 
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6% 
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44 67 
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• 
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27 
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•4110 
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;wt» 


to 

lOtotI 


t4 
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t2 
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All subjects transferred betwcan December and March testing. \y/:^^r\ = Total Reversed Malnstreamlng (TRM) 

= Partially Reversed Malnst roaming (PRM) 
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to five questiouJ indicating the quality of service that they perceive that 
their child r*eceived; one question about their desire to continue in the 
program, and to six open-ended questions about reactions to working in the 
classroom, the strengths and difficulties with the program, recommended 
changes, and any other concerns or observ:jtions« Responses of parents to 
the five objective questions on the questionnaire are listed in Tables 9a 
and 9b. The actual questions are shown on Tables 9c and 9d* Overall, the 
responses to the program were very positive. In addition, the satisfaction 
data were very similar for both the parents of children with handicaps and 
the parents of children without handicaps. A summary of responses to the 
open-ended questions is presented in Appendix D. 



ERiC 



Mean Parent Satisfaction Data to Objective Questions 
by Quarter and Year. 

Effectiveness with Staff. Feedback on staff satisfaction hvis also been 
obtained^ from participating staff at the end of each quarter. A summary of 
responses from the last six quarters (1986 and 1987) is included in Table 
10. Each of the staff in the mainstream classrooms were asked to respond to 
eight questions indicating how much they agreed or disagreed with each 
statement. Overall, reactions to the FMS Mainstreaming Prograr;? were 
extremely posi ive from all teachers. The particular strengths of the FMS 
Model noted by staff included the o ortunities to group children for 
language, the level of social development by children, and for children to 
learn to attend and work in gorups. The difficulties noted with the 
Mainstreaming Program were the large amount of paperwork and testing 
(required to evaluate the model, but not necessary thereafter), initially 
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Table 9a 



iFMS - CrilPP Irit^grated Preschool Classrooms 
iR^reht Satisfaction Ques^^ 



(Old Questionnaire form) 



School Ye£r 85 - 86 
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N(D=9 
N(H) =4 
N(NH) =5 


N(T) =10 
N(H) =5 
N(NH) =5 


N(T) =19 
N(H) = 8 
N(NH) =11 


N(T)= 38 
N(H) = 17 
N(NH) = 21 


Fall 


Winter 


Spring 


warn ■ B 

Total Mean 

(Fall, Winter, Spring) 


■ 

1. 


X(T) = 2.13 

X(H) = ZOf> 
AvNn; s 

Nni=8 N(NH)=4 


X(T) = 1.70 

X(H) = 1.80 
X(NH) = 1.58 


X(T)l:1.26 

X(H) = 1.38 
X(NH) = 1.18 


X(T) = 1.59 

X(H) = 1.65 
X(NH) = 1.49 

Nm = 17 N<H)=17 N(NH) = 20 


2. 


X(T) = 2.00 

X(H) = i.rw 

X(NH) = 1.70 

Nm = 2 NfH) = 2 N/NHUO 


X(T) = 1.67 

X(H) = 2.00 
X(NH) = 1.00 

Nm = 6 N(H) = 4 NfNH^ = 2 


X(T) = 1.80 

X(H) = 1.63 
X(NH) = Z50 

Nm = 10 N(NH) = 2 


X(T) = 1.78 

X(H) = 1.79 
X(NH) = 1.75 

Nm = 18 N(Hn=14 N(NH) = 4 




X(T) = 2.22 


X(T) = 1.90 


X(T) = 1.74 


X(T) = 1.30 


3. 


X(H) = 2.00 
X(NH) = 2.40 


X(H) = 1.80 
X(NH) = 2.00 


X(H) = 1.63 
X(NH) = 1.82 


X(H) = 1.77 
X(NH) = 2.00 




X(T) = 2.00 


X(T) = 2.20 


X(T) = 1.89 


X{T) = 2.00 


4. 


A(H) =1.75 
X(NH) = Z20 


. X(H) = 2.4p 
X(NH)»2.00 


X(H) = 1.75 
X(NH) = 2.00 


X(H) = 1.94 
X(NH) = 2.05 



T = total group size 

1 = excellent 



H = parents of children with handicaps N = parents of children without handicaps 
2 = good 3 = average 4 = fair 5 = poor 
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Table 9b 



FMS - CHirr^ Jntegrated Preschool Classrooms 
Parent Satisfaction Questionnaire Results 



School Year 86 - 87 
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Questi< 


Ki m — o-f 

N(H) =11 
N(NH) =19 


N(T) =22 
N(H) =11 


N(D=6 
N(H) = 2 

N /NH\ - d 
n \nn/ — *i 


K'(H) = 24 
N(NH) = 25 


3 

4t: 


rail 


winier 


opnng 


Total Mean 

(Fall, winter, Spring) 




X(T) = 1.43 


X(T) = 1.39 


X(T) = 1.17 


X(T)=:1.38 


1. 


X(H) = 1.?3 
X(NH) = 1.10 


X(H)=1.41 
X(NH)=1.36 


X(H) = 1.5 
X(NK)=1.0 


X(H) = 1.56 
X(NH) = 1.20 




X(T) = 1.64 


X(T) = 1.61 


X(T) = 1.5 


X(T) = 1.62 


2. 


X(H) = 1.64 
X(NH) = 1.70 


X(H)=1.59 
X(NH)=1.6A 


X(H) = 1.5 
X(NH)=1.5 


X(H) = 1.61 
X(NH)r1.64 




X(T)=:1.05 


X(T) = 1.0 


X(T) = 1.0 


X(T) = 1.02 


3. 


X(H) = 1.09 
X(NH) = 1.(K} 


X(H) = 1.0 
X(NH) = 1.0 


X(H)=1.0 
X(NH) = 1.C 


X(H)=1.04 
X(NH) = 1.00 


4. 


All yes responses 


1 

All yes responses 

N(T) = 20 
N(H) = 9 


All yes responses 


All yes responses 

N(T) = 47 
N(H) = 22 



T = total group size H = parents of children with handicaps N = parents of children without handicaps 
1 = excellent 2 = good 3 = average 4 = fair 5 = poor 
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Table 9c 



64 



Functional Kalnstreaning for Success 
Parent Satisfaction Questionnaire 



!• How would you rate the education provided to your child through the 
Mainstream Preschool? 



1 2 3 4 5 

txcel lent Gooff Average FaTr poor 

2. If your child received individualized services, how would you rate your 
impressions of the programming provided to your child by the Mainstream 
Preschool staff? 



0 1 2 3 4 5 

Not Applicable txceiient GoocT Average FaTr Poor" 

3. How would you rate your interactions with Mainstream reschool staff? 
(Only Mainstream Preschool staff, not other DCHP preschool staff) 

1 2 3 4 5 

txceiient JSooS Average FSTr poor 

4. How would you rate your child's social interactions with the other 
children in the class? 



1 2 3 4 • 5 

Lxcei lent Good Average FaTr Poor 

5. Knowing what you nowOcnow abou^ the Mainstream Preschool program, 
please circle one of'-the following: 



(iiaa my cm la 
was in the 
program 



wish my cm id 
had been in a 
sel f-contained 
program (like 
the CHIPP 
classrooms) 



wisn my cm id nad 
been in a preschool 
without other 
children who have 
handicaps 



uon*t Know or 
don't wish to 
answer 



6. If the Mainstream Preschool program were offered year-round, for a 
nominal fee similar to standard preschool fees, would you enroll your 
child? (No committment will be inferred from your response). 

12 3 4 



i^s, without 
reservations 
about the 
mainstreaming 
taking place 



Yes, wiT;n re- 
servations 
about the 
mainstreaming 
taking place 



NO, 1 would not 
enroll my child 
because I am 
concerned about 
the mainstreaming 
taking place 



Don't know or 
don't wish to 
answer 
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Table 9c 
(continued) 



65 



7. What things did you like about the Mainstream Preschool program? 



8. What things did you dislike about the Mainstream Preschool program? 



9. What specific concerns, if any, did you have ibout mainstreaming before 
your chiTJ started in the cprogram? Did these things happen? 



10. Any other comments will be most welcomed. 
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Table 9d 



CHIPP-FMS 
Parent Satts-faction Questionnaire 

1 How ujuld you rate the program that your child received at the CHIPP preschool? 

1 2 3 4 5 

Excellent Good Average Fair Poor 

2. How would you rate your interactions with CHIPP preschool sta-f-f? (Only your child's 
staff, not other DCHP preschool staff). 

1 2 3 4 5 

Excellent Good Average Fair Poor 

3. Knowing what you now know about the CHIPP program, please circle one of the following: 



1 

Glad my child 
t*»as in the 
integrated 
program 



2 

Wish my chi Id had 
been in a non- 
integrated 
special education 
cl assroom 



3 

Uish my child had 
been in a preschool 
without children 
who have handicaps 



4 

Don't know or don't 
wish to answer 



4. Did your child like the program? Yes No . If not, please indicate why. 

If you worked in the. classroom, answer question 5; if you did not work in the classroom, go 
on to question 6. 

5. What was your reaction to working in the classroom? Did you feel comfortable with 
your a-isjgned responsibilities? Do you think you need more training? 

4. What things did you like about the CHIPP program? 

7. What specific concerns, if any, did you have about mainstreaming before your child 
started in the program? Did these things happen? 

8. What things would you like to change about the CHIPP program? 

Does ycur child have a handicapping condition? yes no 
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the lack of materials (different start-up materials required for 
mainstreaming vs. self-contained classrooms), and the need to train college 
students and some classroom aides to conduct the specific activities 
(particularly behavior managment). 



Table 10 



Mean Staff Satisfaction with the Mainstrea»ing Prograa 
for the Last Six Quarters (1986-1987). 



STAFF SATISFACTION FORM 



Version I 



Your feedback is critical to the success of future mainstreaming 
activities. Please take a moment to complete this form about the 
mainstreaming activity in which your student(s) participated. Pleas'3 
indicate your response to each item by circling one choice: 

1. Generally, I feel positive nbout the mainstreaming activity in 
which we participated. 



+2 
Agree 

Strongly 



+1 

Agree 
Somewhat 



-1 

Disagree 
Somewhat 



-2 

Disagree 
Strongly 



2. The children in my classroom/program reacted positively to the 
mainstreaming activity. 



Agree 
Strongly 



Agree 
Somewhat 



Disagree 
Somewhat 



Disagree 
Strongly 



3. I understand the purpose(s) for the mainstreaming activity which 
took place. 



TOTALS 
1.9 



1.85 



Agree 
Strongly 



Agree 
Somewhat 



Disagree 
Somewhat 



Disagree 
Strongly 



4. I think the benefits significantly outweighed any inconveniences 
of this mainstreaming activity. 



1.95 



Agree Agree Disagree Disagree 1.75 

Strongly Somewhat Somewhat Strongly 
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Table 10 (continued) 

5. I was given the opportunity to be as involved as I wished to be, 
in planning and carrying out this mainstreaming. 

Agree • Agree Disagree Disagree 1.55 

Strongly Somewhat Somewhat Strongly 



6. I felt that the FMS project staff were supportive and helpful 
throughout this mainstreaming activity. 

Agree Agree Disagree Disagree U7 

Strongly Somewhat Somewhat Strongly 

7. I feel that the interactions that resulted from this activity 
between children with and without handicaps, were positive and 
beneficial to. all the children. 

Agree Agree Disagree Disagree 1.8 

Strongly Somewhat Somewhat Strongly 

8. I feel competent to carry out a similar mainstreaming activity by 
myself, without FMS project staff involvement. 

Agree Agree Disagree Disagree 1.7 

Strongly Somewhat Somewhat Strongly 

9. I estimate that approximately 96. 2X (insert a percentage number) 
of the children in my class/program are appropriate for participa- 
tion in tliis type of mainstreaming activity. (If you feel that 
some children are not appropriate for this activity, please briefly 
indicate why.) Not appropriate for those kids without demonstrated 
skills of basic attending and limitation of models. Not appropriate 
for physically aggressive kids. More severely involved kids require 
1-1 learning situations. 

10. I saw the following strengths in this activity: Lang, models, social 
skills models, differences learned. Increase in activities, speech. 
Good peer models. Behavior controlled by natural consequences. 
Great language development. Plenty of opportunity for social inter- 
action. Children working in groups with others who have similar 
skill objectives. Social involvement, group activities, sitting 

in circle, standing in line, waiting for turn. 

T1. I saw the following weaknesses in this activity: Extra staff, tof> 
much paperwork and testing. Be more prer.criptive and individualized. 
Too much time to plan act?' ities. IPP process needs better utiliza- 
tion (not a TEAM yet). Lack of materials at the Center. Classes 
\Bre not organized at the beginning (spent first 1/2 quarter trying 
to get things straight). Difficult class due to varying levels of 
performance. May need to look at restructuring schedule again. 
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Table 10 (continued) 

"So mjoh to do in so little time" (Repeated on 2 other forms). 
Need more time and help in training student personnel. Still need 
a little better behavior management from some classroom workers. 

12. In future activities of this type, I would change or recommend the 
following: Going well as is. Testing staggered throughout year. 
Better funding of program. Utilize parents in classrooms (as a 
requirement for child enrollment). These are already being changed, 
but for the record: 1) Screen incoming students; 2) Classes organized 
with complete lists and materials at least 2 weeks before class 
begins; 3) Teacher allotted more time to complete paperwork. 
(This is not in reference to le .son plans, curriculum needs, or 
parent communication.) 

. Any other comments are welcome. Thank you! 



Description of FMS Transition Approach . 

The FHS Transition approach is based on the premise that a successful 
transition occurs only when all parties involved are prepared for the new 
placement, are active participants in the transition process, and continue 
to have resources and open lines of communication after placement occurs. 
The process of preparation in the FMS Transition approach begins by 
identifying a child who is suitable for transition and by identifying a 
potential receiving site. The child *s present teachev then completes a 
Hainstreaming Expectation and Skills Assessment-Preschool and Kindergarten 
Edition (MESA-PK), indicating the child*s relative level of proficiency for 
a number of behaviors. A potential receiving teacher then indicates whether 
each behavior on the checklist is critical, desirable, or unimportant in 
that teacher *s classroom. Information from the MESA-PK provides the 
potential receiving teacher with an initial glimpse of the child, and .an 
opportunity to react to that child* s profile* It also provides a special 
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educator with information about the^expectations of staff in a receiving 
environment, 'and training needs for receiving staff. 

A second component of preparation involves use pt the Classroon 
Environment Observation System (CEO) (see Project Manual). The CEO is a 
checklist to guide an individual who observes in a potential receiving 
environment, to assure that aspects of that environment relevant to the 
child *s disability are noted. The information from the* CEO is used to 
determine what adaptations in the environment will be needed. 

A third component of preparation is the Child *s Profile (see Project 
Manual). The Child Profile is completed by the special educator and 
provided to the receiving teacher as a brief sketch of critical 
characteristics of the child. The Child Profile augments the information on 
the HESA-PK by providing critical details of the child *s medical and 
physiological functioning, specific language or motor strengths and 
difficulties, and a very brief educational history. The previously / 
mentioned instruments provide teaching and support staff in both agencies 
(sending and receiving) with precise, critical information to facilitate 
transition. As a result of the HESA-PK and CEO, the target child can be 
better prepared for the change in placement. 

Parent preparation is another critical feature of the FHS Transition 
Approach. Materials developed by the FMS Project that answer the most 
commonly asked questions about transition are made available to parents. 
The parents are expected to assume an active role in the transition process, 
which includes accompanying the child to the potential receiving setting to 
acquaint the child with that environment, contributing goals and objectives 
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to facilitate the transition process, and assisting or conducting 
preparation activities for students (peers) at the receiving site. 

The last group for whom preparation must be addressed are the peers in 
a receiving environment. The FMS Project has developed puppet shows (See 
Project Manual) with accompanying discussions to acquaint children with 
handicapping conditions and to allow them to have opportunities to ask about 
the new child. Preparation activities in the FMS Transition Model are not 
assumed to be sufficient for promoting social interactions; rather, they 
serve as an ice-breaker and to provide information to young children about 
handicapping conditions. The puppet shows are conducted in the classroom by 
the teacher, aides, and/or parents. The scripts developed by the FMS 
Project are included in the Project Manual. 

Effectiveness of the FMS Transition Approach , 

The FMS Project has followed 16 children who were helped to transition 
from either a self-contained special education preschool or from the FMS 
Reverse Mainstream classrooms into public sonools in the summer of 1986. 
The handicapping conditions of the children who have made transitions range 
from mild communication disorders and behavioral problems, to severe 
multiple handicaps with autism. Children have made transitions into a total 
of ten schools across Cache, Logan, and the Box Elder School Districts. 

Effectiveness with Children . Nine of the 16 children (56%) who had 
handicaps and were in the transition program entered directly into regular 
public school kindergarten. (All nine were participants in the FMS Total or 
Partial Transition activities.) Of these children who entered kindergarten. 
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one child had severe multiple handicaps, including autism, and others were 
children with communicative disorders, behavioral disorders, and orthopedic 
handicaps. The rest of the children (7) in the sample entered self-- 
contained special education classrooms in their district public schools. 

Monitoring of child progress occurred again for 9 of the 16 children in 
June of 1987. Seven parents did not respond to questionnaires nor could 
they be contacted by telephone because of summer vacations, changes of 
address, etc. Follow-up findings indicate that children in regular 
kindergarten classrooms are demonstrating behaviors which are appropriate 
for group instruction in kindergarten. During the first year of follow-up, 
none of the children^ who were in a kindergarten placement were nominated for 
return to a more restrictive environment. Of the 9 children for whom 
follow-up data are available, 4 will enter a regular first grade and 5 will 
be in a self-contained classroom. These data are similar to those for 
original placements. An additional group of 16 children (14 from a total 
reverse mainstream classroom and 2 from a PRM classroom) will be leaving the 
program in August 1987. Nine of the children from a TRM classroom will L<; 
going to regular kindergarten, 2 into resource rooms and 3 into a self- 
contained program. The 2 children leaving a PRM classroom, will enter a 
self-contained classroom in the district with recommendation for partial 
mainstreaming having been made to the receiving school. 

Evidence of Effectiveness with Parents . Parents* evaluations of 
transition placements were obtained from 9 parents. Feedback from parents 
indicates that the parent information brochure addressing mainstreaming 
concerns (see Project Manual) is viewed by parents as an excellent resource 
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to answer their questions; the early discussions of mainstreaming and 
preparation utilized by FMS has better prepared parents to advocate for 
their child *s mainstreaming in public school; and having parents assume an 
active role (e.g., parents conducting peer preparation activities) has 
resulted in greater communication among parents of children with handicaps, 
other parents, and their child »s teacher. Eight of the 9 parents were 
satisfied with transition activities and the actual placement of their child 
for this past year. One parent was satisfied with the transition, but not 
the actual placement due to personality conflicts with the teacher. Eight 
parents were also pleased with the place:aent of their child for the 1987-88 
school year. 

Evidence of Effectiveness with Teachers and Other Staff . The FMS 

Transition Approach was used with 8 of the 16 children who entered public 
school (7 of the 9 parents who responded to the follow-up questionnaire were 
from the transition group). Information and feedback on the FMS materials 
(MESA-PK, Child Profile, and CEO) was collected. The findings indicate that 
the MESA-PK is informative and teachers like the opportunity to indicate 
their expectations for children in their classrooms. The Child Profile has 
been very well received by the teachers who have been polled. They indicate 
that the information is brief and very useful, and provides them with 
critical data on a child which would otherwise be overlooked among the 
papers in the average cumulative file. Special educators who use the CEO 
report that it is useful in reminding them of details which would otherwise 
be overlooked. 
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Accomplishments by Goals 

The five goals of the FMS Project resulted in the following individual 
products and methods. 

Goal One . The Mainstreaming Expectations and Skills Assessment- 
Preschool Kindergarten (MESA-PK) was developed in part from the En Trans 
Checklist from teaching research in Monmouth, Oregon (Teaching Research 
Associates, 1984). The MESA-PK is designed to communicate information about 
a child to a potential receiving teacher in the process of transition; to 
allow the teacher to report his/her expectations for the child; and to 
provide the special educa**.or with information for training the child to meet 
the teacher*s expectations, and to provide assistance and support to the 
receiving teacher, as needed. 

Goal Two . A Buddy System was developed and implemented which resulted 
in improved pro-social interactions by low-interacting preschoolers and 
kindergarteners. Incidental teaching and gi ouping procedures were used to 
integrate preschoolers with and without handicaps. Peer tutoring was found 
tu be an activity which was too advanced for preschoolers, and was thus 
discontinued in favor of the buddy program. 

Goal Three . In the process of transition, children without handicaps 
were introduced to handicapping conditions, in general, and to their new 
classmates, in particular, by using puppetry and guided discussions 
developed by the FMS Project. Recommendations for preparing parents of 
children without handicaps for mainstreaming were outlined. These included 
PTA presentations, school newspapers and flyers. Additionally, a brochure 
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was developed to provide more extensive information, as needed. Teacher 
preparation was addressed through Goal One. 

Goal Four . The parents of children without handicaps were prepared for 
mainstreaming through written information provided by the FMS Project in a 
parent brochure developed by the FMS Project, Additionally, parent meetings 
were held to address concerns which arose from direct parent contact and 
through written feedback collected every three months from participating 
parents. The preparation of the target child was addressed through Goal One 
(MESA-PK process) and Goal Three (peer preparation). 

Goal Five , Throughout the project, Ccschers were provided 
consultation, technical assistance and support, based on writen feedback 
collected every three months from participating teachers. 

For greater detail on accomplishments by goals and objectives, see the 
FMS Tracking System which follows. 

Project Staff Training Effectiveness . 

The project staff conducted a week-long workshop on mainstreaming in 
June of 1986 (53 participants), and again in June of 1987 (23 participants). 
Satisfaction with both workshops was high (see Appendix E for the 
satisfaction data for 1987 and last yearns progress report for the 1986 
workshop satisfaction data). 
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Tracking System ^ 

The FMS Tracking System that follow shows in detail gogls, objectives 
and activities for the three years of operation of the FMS Project* It also 
discusses review papers which were developed by the project* These review 
papers are compiled into a separate document which is included in the final 
report (See document entitled Literature Reviews on Functional Mainstreaming 
i*or Success). 
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F.H.S. Project Tricking Sjrstea And Person Loading Chirt 
Juljf 1» 1984 throogh June 30» 1987 



10/85 8 - Behind Schedule I ■ Activity Initiated 

C " CoRiplC'ted by Date Indicated 0 ■ Ongoing 

0 ■ Activity Olscontlnued H ■ Modified: Actlvlty/Vordlng/Oate 



Objectives I Activities 


Oocumentatlon 
for Monitoring 


Respon* 
Party 


Inltla. 
Date 


CqridI 
Oate 


O k O kUd 












General Project Activities: Years 


One through Three 








11/86 


0»1 Project Initiation 










0«1«0 Establishing project name 


0.1.0 WrHten notification 
of name delivered to OCHP 
Business Office 


Strlefel 
Kllloran 
Quintero 


7/1/84 


7/31/84 


C7/25/84 


O.Kl Employ project staff 


0«I«I Returned personnel and 
affirmative action forms 


Strlefel 
Kllloran 


7/1/84 


10/1/ 
each 
year 


C9/4/84 


0.I.1.2 Establish desk/ 
work area 




Quintero 


7/1/84 


10/1/84 


C9/11/84 


0.I.1.2.I Olstrlbute position 
announcements 






7/1/84 


7/15/ 
each 
year 


C7/13/84 


u«i«i«c«c inwervievr 
applicants 


• 






iff cm 
each 
year 




0«1«1«I Complete personnel 
forms on Individuals 
selected for positions 






Vl/84 


10/1/ 
each 
year 


C9/3/84 


0«I«2 Establish management 

system and Implement It 


0.I.2 Printouts of enabling 
objectives, documentation, 
timelines, responsible staff 
and status of activities 


Quintero 
Strlefel 


7/8/84 




C6/87 


0.1.2.I Hold weekly 

staff meetings 






7/17/84 


6/30/87 


C6/87 


0.1.2.2 Review tracking system 
at least once every 2 
months; revise as needed 






7/17/84 




C6/87 
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F.N.S. Project Tracking Sjfstea And Person Loading Chart 
Juljf 1, 1984 through June 30, 1987 



10/85 B « Behind Schedule I » Activity Initiated 

C « Completed by Date Indicated 0 » Ongoing 

D « Activity Discontinued M » Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon. 
Party 


Inltla. 
Date 


Comple. 
Date 


Status 


0*1*2*3 Compile materials and 
procedures Into project 
handbook; review 
annually 






9/4/84 


6/30/87 


C8/86 


0.1.2.4 Establish financial 
records for project 
through OCHP Business 
Office & Project 
Coordinator 






7/8/84 


7/31/84 


C7/25/84 


0*1*2*5 Develop and establish 
time log system for 
use by staff 






7/8/84 


9/15/84 


C9/18/84 


0*2*0 Orient new staff 


0.2.0 Written guidelines for 
project staff orientation; 
written evaluation report of 
orientation procedures 


Quintero 

$trl6,'^2l 


7/1/84 


10/15/ 
each 
year 


Cll/16/84 


0.2.0.1 Conduct staff 

training procedures 






7/1/84 


10/1/ 
each 
year 


C8/31/84 


0.2.0.2 Review staff training 
with employed staff 
and revise as necessary 






10/1/84 


10/8/ 
each 
year 


ClO/5/84 


0.2.0.3 Compile and Incorporate 
staff training procedures 
and mat'^rlals Into the 
project handbook 






10/8/84 


10/22/ 
each 
year 


Cll/16/84 


0.2.1 Initiate staff Inservlce 
training 


0.2.1 Written results of 
staff needs assessment and 
participation In Inservlce 
activities 


Quintero 


10/1/84 


5/7/ 
each 
year 


C6/87 
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F»M»S» Project Tracking Systoi And Person Loading Cliart 
July 1, 1984 through June 30, 1987 



10/85 B » Behind Schecfule I > Activity Initiated 

C « completed by Date Indicated 0 » Ongoing 

D « Activity Discontinued H = Modified: Activity/Wording/Date 



Obiectlves & Activities 


Documpntaf Inn 

for Monitoring 


Poc nnn 

l\C9 ^Ull • 

Party 


in 1 11 a. 

Date 


Date 


o t atus 


0.2.1. I Identify or review 

staff InservlcG nppHs 
once every six months 
Retreat 

Computer Training 






10/1/84 


4/30/87 


C8/86 


0.2.1.2 Present Inservlces as 
needed » addressing 
an Identified need area 
Battel 1e Training 
HAC Computer Training 
Slosson/Alpern Boll Trng. 






10/8/84 


5/7/ 
each 
ye ar 


C8/86 

C12/86 

C7/86 


0.2.1.3 Document inser- 
vlces & Include descrip- 
tions In tracking system 






10/8/84 


5/7/ 
each 
year 


C6/87 


0.2.2 Establish advlsorv board, 
and meetings for year 


n ? ? 1 pffpr<i of c^mml LiTiPnt . 

U.b.b kCbbCI^ V * W Will III 1 IflilC II l# y 

written schedules & agendas 


Sfripfpl 

O !• 1 1 C 1 C 1 

Kllloran 


8/1/84 




Cll/14/84 


0.2.2.1 List potential members 






8/1/84 


8/28/ 
each 
year 


ClO/9/84 


0.2.2.2 Draft letter for 
members 






8/1/84 


8/28/ 
each 
year 


ClO/9/84 


0.2.2.3 Send letters and 

follow-up with calls to 
finalize plans for 
meetings 






9/4/84 


9/18/ 
each 
year 


Cll/14/84 


0.2.2.4 Meet quarterly 






10/9/84 


6/30/87 


C9/86 


0.2.3 Initiate and continue 

dissemination activities 
by notifying cooperating 
agencies of Initiation 


0.2.3 Written narratives of 
project, news articles, and 
letters; copies of FMS 
Update 


Quintero 
Allred 


8/1/84 


6/30/87 


C6/87 


through newsletters, 













o 
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F.N.S. Project Tracking Systea And PersoK Loading Chart 
Juljr 1» 1984 through June 30. 1987 



10/85 6 * Behind Schedule I = Activity Initiated 

C » Completed by Date Indicated 0 - Ongoing 

D ^ Activity Discontinued M = Modified: Activity/Wording/Date 



Objectives & Activit.es 


Documentation 
for Monitoring 


Respon. 
Party 


Initia. 
Date 


Comple. 
Date 


Status 


newspaper articles, and 
slide-^sound presentation, 
FMS Update sent out 
monthly 
0«2«3.1 Develop general 
project abstract 






8/15/84 


9/28/84 


C6/87 
C7/27/84 


0«2«3«1.1 Develop assorted 
descriptions for 
different audiences 






8/15/84 


6/30/87 


C6/87 


Dissemination Log — - 
what sent, to whom, etc., 

and identify ;4HH if* inn;)! 

contacts needed 






9/4/84 


6/30/87 


C6/87 


0.2.3«2«1 Send project 

descriptions to: 
Exceptional News 
Parent Newsletter 
Utah Special Education 
Consortium 

Other agencies, through 






8/15/84 


9/28/84 


C9/24/84 


0«2«3.3 Develop slide-sound 
show 






1/5/85 


4/15/85 


C12/10/85 


0«2.3«4 Develop project 
brochure 






1/5/85 


4/15/85 


C3/13/85 


0«2«4 Plan development activities 
with project consultants: 
Tanya Suarez 
Susan Fowler 


0.2.4 Draft of consultant's 
report following visit 


Striefel 


9/1/84 


2/15/85 


C2/20 
C2/24 


0.2.4;i Complete CPR with 

TADS representative to 
identify needs 






10/27/84 


11/27/84 


Cll/27/84 
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Project Tracking Systm And Person Loading Chart 
Ally 1, 1984 through June 30, 1987 



10/85 B » Behind Schedule I « Activity Initiated 

C " Completed by Date Indicated 0 Ongoing 

0 « Activity Discontinued M = Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon. 
Party 


Inltla. 
Date 


Comple, 
Date 


Status 


List needs to be 
fulfilled by consultant 






10/27/84 
10/85 


12/27/84 
12/85 


C12/85 


0.2. 4. 3 Arrange for consultant 
to visit project 






11/20/84 
11/85 


2/15/85 
2/86 


C12/85 


0.2.5 Initiate development of 
evaluation plan 


0.2.5 Draft of evaluation 
plan 


Strlefel 


9/1/84 


6/30/85 


C6/86 


0.2.5.1 Complete tracking 
system 






9/1/84 


12/17/84 


ClO/84 


0.2.5.2 Develop preliminary 
plan 






12/17/84 


2/15/85 


C7/10/85 


0.2. 5.3 Arrange for outside 
consultant review 
and help 






1/5/85 


3/15/85 


C9/20/85 


0.2.5.4 Finalize evaluation 
plan 






3/15/85 


6/30/86 


C6/86 


0.2.6 Contact other federally 

funded mainstream projects 
and procure appropriate 
materia i s 


0.2.6 Copies of project 
materials; letters of 
request and responses to 
requests 


Quintero 
Strlefel 
All red 


9/15/84 


6/30/87 


C5/87 


0.2.6.1 Obtain from TADS 

latest Overview and 
Directory 






9/15/84 


10/15/ 
each 
year 


C9/13/84 
Cll/85 


0.2.6.2 Weekly review of 

requests for Information 
sent and materials or 
Information received 






9/15/84 


6/30/87 


C6/87 


0.2.7 Conduct project activities 


0.2.7 Printout of management 
system with monthly updates 
on status of all activities 


Quintero 
Strlefel 
Kllloran 


7/1/84 


6/30/87 


C6/30/87 
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F«M«S« Project Tracking Systai And Person Loading Chart 
July U 1984 through Juae 30, 1987 



10/85 B ■ Behind Schedule I « Activity Initiated 

C ■ Completed by Date Indicated 0 = Ongoing 

0 » Activity Discontinued M « Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon. 
Party 


Inltla. 
Date 


Comple. 
Date 


Status 


0*2.8 Prepare continuation 
proposal and year end 
report 


0.2.8 Copies of proposal 
and report 


Strlefel 
Kill or an 
Quintero 


11/15/84 


12/15/ 
each 
year 


ClO/85 
C12/86 


Objectives & Activities for Goal One: Transition Decislon-Hakinc 


I 








1;I To develop or locate appro- 
priate methods for assessing 
each handicapped child's: 
(a) social, (b) preacademic 
and academic, (c) language, 
(d) self-help, and (e) cogni- 
tive skill level 












Year One| 












l.I.l Review recent literature 
to Identify state-of-the- 
art Instruments used In 
comprehensive assessment 
of young handicapped 
children to assess main- 
stream readiness 


1.1.1 Written review of 
1 1terature--publ Ishabl e 
quality 


Quintero 

Yanlto 

Strlefel 


9/15/84 


1/7/85 


C8/84 


1*1.1*1 Conduct library search 
for articles related 
to objective 






9/15/84 


9/30/84 


C9/28/84 


1.1.1.2 Obtain and review 

Identified Instruments for 
appropriateness to goal 






9/15/84 


10/15/84 


ClO/16/84 


1*1.2 Critique Identified 

Instruments for technical 
adequacy & appropriateness 
for use with young handi- 
capped children who are 
to be malnstreamed 
Note: Developed MESA-PK 


1.1.2 Written technical 
paper— publlshable quality 


Yanlto 

Quintero 

Strlefel 


10/15/84 


1/7/85 


C8/85 
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F.N.S, Project Tracking Systoi And Person Loading Chart 
O^ly 1» 1984 through JMne 30, 1987 



10/85 B « Behind Schedule 

C > Completed by Date Indicated 
D « Activity Discontinued 



I « Activity Initiated 
0 ^ Ongoing 

H « Modified: Actlvlty/Wordlng/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon. 
Party 


Inltla. 
Date 


Comple. 
Date 


Status 


1.1,2.I Write first draft 

of literature review 










l#o/ c / / 0** 


I.I. 2.2 Submit first draft 
to project staff for 
review 








1 1 /f>/fid 


PQ /I 1 /OA 


I.I. 2.3 Review literature 

review as Indicated by 
staff feedback 






II/6/84 


11/13/84 


C9/18/84 


I.I. 2.4 Repeat steps 

I. 1.2.2 and I. I. 2. 3 as 

needed to prepare draft 
for publication 






II/I3/84 


11/27/84 


C9/20/85 


I. 1.2.5 Submit working draft 
for outside review 






12/4/84 


12/18/84 


D 


I. I. 2. 6 Revise as Indicated 
by outside reviewer 






12/19/84 


12/21/84 


D 


I.I. 2.7 Produce final draft 
of literature review 






1/2/85 


1/7/85 


M/D 


I. I. 3 Develop prototype Instru- 
ments If existing devices 
are Inadequate for assess- 
ing desired skills 


I. I. 3 Draft of prototype 
Instruments 


Quintero 
Yanlto 


11/15/84 


12/30/84 


C2/85 


I.I. 4 Pair existing assessment 
Instruments with developed 
prototypes Into assess- 
ment package 


I. I. 4 Draft of prototype 
Instruments 


Yanlto 

Quintero 

Strlefel 


12/1/84 


1/5/85 


C 


1.1.5 Operatlonalize evaluation 
questions for validity 
of assessment package 


I. 1.5 Written evaluation 
questions 


Yanlto 

Quintero 

Strlefel 


12/1/84 


1/5/85 


C2/85 
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F«M«S« Project Tracking Systes And Person Loading Chart 
Jkily I, 1984 through Juro 30, 1987 



10/85 B » Behind Schedule I » Activity Initiated 

C « Completed by Date Indicated 0 » Ongoing 

D » Activity Discontinued M « Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 


Respon. 


Initia. Comple. Status 




for Monitoring 


Party 


Date Date 



1.1.6 Data Collection 


1.1.6 Written permission 
from involved participants 
and data from training 


Yanito 

Quintero 

Striefel 


11/15/84 


1/5/85 


C5/85 
C7/85 
C5/86 
C7/86 


1.1.6.1 Develop data/ 

assessment system 






11/15/34 


12/15/84 


C8/85 


1.1.6.2 Obtain written permission 
from participants 
for study 






11/15/84 


12/15/84 


C 


1.1.6.3 Train staff to 
collect data 






12/1/84 


1/5/85 


C 


1.1.7 Field test prototype 

assessment package using 
single*subject designs 


1.1.7 Field test data 


Yanito 
Quintero 


1/5/85 


5/30/85 


C4/2/85 


1.1.8 Analyze results and revise 
assessment package as 
dictated 


1.1.8 Graphic data summaries 
revised copies of assessment 
package 


Yanito 
Quintero 


5/30/85 


7/30/85 


C5/85 


1.1.9 Develop guide for using 
assessment package 


1.1.9 Copy of user's guide 


Yanito 

Quintero 

Striefel 


1/5/85 


7/15/85 


C8/85 


Year Two 












l.UlO Operational ize research 
questions to be answered 
in group experimental 
studies and follow*up 


1.1.10 Written research 
proposal and questions 


Phelps 

Quintero 

Striefel 


7/1/85 


7/15/85 


C7/85 


l.Ull Train data collectors, 

obtain written permission 
from all participants in 
study 


1.1.11 Training data (relia* 
bility jores) , written 
permissions 


Phelps 

Quintero 

Striefel 


7/1/85 


7/30/85 
(Repeat 
quar- 
terly) 


C4/87 
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10/85 B « Behind Schedule 

C « Completed by Date Indicated 
D « Activity Discontinued 



I » Activity Initiated 
0 « Ongoing 

M ^ Modified: Activity/Wording/Date 



Objectives & Activities 


Oocumentation 


Respon« 


Initia. Comp1e« Status 




for Monitoring 


Party 


Date Date 



1.1.12 Conduct experimental 

test of prototype with 
total population; 
implement experimental 
control group studies 

1*1*13 Modify and revise 

prototype as indicated 
by field test data 

1.1.14 Prepare revised draft of 
assessment package 
materials 

1.1.15 Revise user's guide for 
assessment package 
procedures 

1.1.16 Prepare group experi- 
mental study results for 
publication 

1.1.17 Collect follow-up data 



1.1.18 Identify LEA and pre- 
schools for replication 



1.1.19 Prepare procedures and 

materials for integration 
into total model package 



1.1.20 Synthesize all assess- 
ment materials and proce- 
dures into an exportable 
form which facilitates 
replication 



1.1.12 Experimental test 
d^ta 



1.1.13 Final draft 



1.1.14 High quality 
materials for replication 
and dissemination 

1.1.15 Copy of user's guide 



1.1.16 Written summary 
available 



1.1.17 Written follow-up 
data 



1.1.18 Written commitments 
from agencies 



1.1.19 Individual procedures 
and materials fully revised 
and ready to integrate in 
package form 

1.1.20 Final model package 



Phelps 

Quintero 

Striefel 


8/15/85 


12/15/85 


C9/85 
C5/86 


Phelps 

Quintero 

Striefel 


12/1/85 


1/5/86 


ClO/85 


Phelps 

Quintero 

Striefel 


12/15/85 


1/30/86 


ClO/85 


Phelps 

Quintero 

Striefel 


1/5/86 


2/28/86 


ClO/85 


Phelps 

Quintero 

Striefel 


12/15/85 


2/15/86 


M 


Phelps 

Quintero 

Striefel 


12/15/85 


3/1/87 


05/87 


Phelps 

Quintero 

Striefel 


4/1/86 


7/15/86 


C8/^6 


Phelps 

Quintero 

Striefel 


6/1/86 


7/15/86 


C6/86 


Phelps 

Quintero 

Striefel 


7/15/86 


8/8/86 


C8/86 
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F.N«S* Project Tracking Sjrstai And Person Loading Ciiart 
My l» 1384 through Jur.e 30 » 1987 



10/85 6 > BeHind Schedule 

C > Completed by Date Indicated 
0 » Activity Discontinued 



I « Activity Initiated 
0 » Ongoing 

H » Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 


Respon. 


Inltia* Comple. Status 




for Monitoring 


Party 


^ate Da':e 



Year Three I 



Objectives 1*1, 1.2 & 1*3 are combined Into a total product and are addressed 
simultaneously with the following enabling objectives* 



1.1.21 Document all start-up 
and maintenance costs 



1.1.22 Disseminate project at 
local, state, and national 
levels (see Activity Log) 

1.1.23 Prepare agencies for 
field test of the project 
package 



1.1.23.1 Contact district 
personnel , principals 
and/or program directors 

1.1.23.2 Establish timelines 
for replication 
activities 

1.1.24 Distribute materials to 
dissemination sites: 
Wilson, Sunrise, 
Adams, Mllvllle, 

E. Bowen, HI 11 crest 

1.1.25 Conduct field tests & 
revise as Indicated 

1.1.25.1 Conduct any necessary 
training (None requested) 

1.1.25.2 Conduct assessments of 
MESA-PK with students 



1.1.21 Written manuscripts 



1.1.22 Formal presentations, 
slide shows, brochures, etc. 



1.1.23 Letter sent to 
districts and teachers 
Involved In transition; 
materials Included 



1.1.24 Project manual & 
materials mailed or hand 
delivered to agencies 



1.1.25 Field test data 



Thornburg 

Quintero 

Strlefel 

All staf 



All staff 



All staff 



Thornburg 

Quintero 

Strlefel 



7/1/86 



7/1/86 



7/15/86 



8/1/86 



9/1/86 



5/1/87 



6/30/87 



8/8/86 



9/1/86 



3/15/87 
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10/85 B » Behind Scherfule I « Activity Initiated 

C > Completed by Date Indicated 0 » Ongoing 

0 » Activity Discontinued M « Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon. 
Party 


Initia. 
Date 


Comple, 
Date 


Status 


I*I*25*3 Complete receiving 
teacher(s) MESA-PK 










C7/8/86 


1*1*25*4 Conduct model 

activities related to 
other project goals 










C6/87 


Place child in 
mainstream program 










C9/86 


I*I*25«6 Conduct observations 
follow up assessment 










C4/87 


I*I*25*7 Collect consumer 

information satisfaction 










C6/30/87 


I*I*26 Analyze data and prepare 
study for publication 


1.1.26 Written manuscript & 
submitted for publication 


Thornbrg 
Quintero 
Str1e^<5l 


3/15/87 


4/15/87 




1*2 To develop or locate appropri*- 
ate methods for determining 
teacher expectations of handi* 
capped children in the areas 
of: (a) social > (b) pre- 
academic and academic, 
(c) language, (d) self-help, 
(e) cognition skills 












Year One 












I*2*l Review recent research to 
identify need for matching 
child to teacher 
expectations 


1.2.1 Review of literature 


Yanito 

Quintero 

Striefel 


7/27/84 


8/3/84 


C8/3/84 


U2*l*l Conduct library 

search for articles 
related to objective 






7/27/84 


8/3/84 


C8/3/84 
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10/85 B « Behind Schedule I » Activity Initiated 

C « Completed by Date Indicated 0 * Ongoing 

D » Activity Discontinued M » Modified: Activity/Wording/Date 



Objectives r Activities 


Documentation 
for Monitoring 


Respon, 
Party 


Inltla. 
Date 


Comple, 
Jate 


Status 


Obtain mcterlals 

on matching from other 

agencies 


1 




7/27/84 


8/3/84 


C8/3/84 


K2.2 Identify existing Instru- 
ments available for 
Identifying teacher 
expectations In target 
skin areas <^ 


1.2.2 Quality review of 
literature 


Yanlto 
Quintero 


7/27/84 


8/15/84 


C8/14/84 


U2.2.1 Review Identified 
articles for appro- 
priateness to goal 






7/27/84 


8/10/84 


08/10/84 


1«2«2«2 Abstracc Identified 
articles and organize 
Into working library 






7/27/84 


8/14/84 


08/14/84 


1.2.3 Critique Identified 

Instruments for technical 
adequacy & appropriateness 
for use with young handi- 
capped students 
Continue to review 

1 nc^ 1^ iifnon ^ c ac nou nnoc 

are Identified 


1.2.3 Quality technical 
paper 


Quintero 

Yah Ifn 
1 all 1 tu 


8/15/84 


12/15/84 


07/86 
07/86 


1.2.3.1 Write first draft 

of literature review 
(Same review as I.I 






8/14/84 


8/27/84 


08/27/84 


1.2.3.2 Submit first draft 
to project staff for 
review 






8/28/84 


9/11/84 


09/11/84 


1.2.3.3 Revise literature 

review as Indicated by 
staff feedback 






9/11/84 


9/28/84 


09/18/84 
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F.H.S. Project Tracking Systcn And Person Loading Chart 
O^ly 1, 1984 through June 30^ 1987 



10/85 B » Behind Schedule I » Activity Initiated 

C » Completed by Date Indicated 0 » Ongoing 

D « Activity Discontinued M » Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon« 
Party 


Inltla. 
Date 


Comple* 
Date 


Status 


1«2«4 DeveloD orototvoe Instru- 
ments for determining 
teacher expectations In 
skill areas where none 
exist 


l^^^d npA'ffc nv*nfnfuna 


lju in vcPo 

Yanito 

Strlefcl 


11/1 C/Q/l 


1 o/ 1 c /OA 
let lot OH 


CI2/2I/84 


1«2«5 Pair existing Instruments 
with prototypes Into a 

k«Mtipi Client IVC UlllCII 

for determining teacher 
expectations 


1«2«5 Draft of prototype 
package for determining 

LcaCiicr cApcClalluns 


Qulntero 
Yanito 


11/26/84 


1/5/85 


C2/1/85 


1«2.6 Operatlonalize evaluation 
questions for validating 
"expectations" package 


1«2.6 Written evaluation 
questions 


Quinterc 

Yanlfin 

1 ull 1 CU 

Strlefel 


11/26/84 


1/7/85 


C2/1/85 


1«2«7 Data collection 


from participants 


Van -1 f A 

lan 1 to 

Qulntero 

Strlefel 


11/1 ti/QA 


1/0/ 00 
(Repeat 
quar- 
terly) 


Ub/oo 


1«2.7«1 Develop data/ 

assessment system 






11/15/84 


12/15/84 


C3/31/85 


19 7 7 nhfji4n uriffon 

i«c«/«c uObBin wribbcn 

permission from partici- 
pants for study 






11/15/84 


12/15/84 
(Repeat 
quar- 
terly) 


C3/87 


1«2^7^3 Train staff to 
collect data 






12/1/84 


1/5/85 


C2/3/85 


1«2.8 Field test prototype 
package using single- 
subject designs 


U2«8 Field test data 




1/15/85 


5/30/85 


Cl/18/85 
C2/18/85 
C4/2/85 


1«2«9 Analyze results, revise 
package as Indicated 


U2«9 Graphic data sum- 
maries, revised copies of 
expectations package 




5/30/85 


7/30/85 


C9/85 
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10/85 B - Behind Schedule 

C » Completed by Oate Indicated 
0 • Activity Olscontlnued 



I » Activity Initiated 
0 « Ongoing 

H « Modified: Actlvlty/Vordlng/Oate 



Objectives & Activities 


Oocument^tlon 


Respon* 


In1t1a« Comple« Status 




for !^on1tor1ng 


Party 


Oate Oate 



Year Two | 



1«2«10 Operational Ize research 
questions to be answered 
In experimental follow-up 
studies 

1«2«11 Train teachers to complete 
MESA-PK. obtain per- 
missions 

U2«12 Conduct field test of 
prototype with total 
population. Implement 
experimental control 
group studies 

1«2«13 Modify and revise proto- 
type as Indicated by 
field test data 

1«2«14 Prepare final draft of 
expectations materials 



1«2«15 Revise user's guide for 
expectations assessment 
procedures 

1«2«16 Collect follow-up data 



U2.17 Identify LEA and pre- 
schools for replication 



1«2«18 Prepare procedures and 

materials for Integration 
Into total model package 



1.2«10 Written research 
proposals and questions 



and permission forms 



1«1«12 Field test data 



1.2.13 Final draft 



1.2.14 High quality 
materials for replication 
and dissemination 

1.2.15 Copy of user's guide 



1.2.18 Written follow-up 
data 



1.2.19 Written commitments 
from/to agencies 



1.2.20 Individual procedures 
and materials fully revised 
and ready to Integrate In 
package form 



Quintero 

Phelps 

Strlefel 


7/1/85 


7/15/85 


i|Qu1ntero 
Strlefel 
rne 1 ps 


|7/l/85 


7/30/85 


Quintero 
Strlefel 
pne ips 


8/15/85 


12/15/85 


Quintero 
Strlefel 
Phelps 




1/30^86 


Quintero 
Strlefel 
Phelps 


1/30/86 


2/15/86 


Quintero 
Strlefel 
Phelps 


2/15/86 


3/1/86 


Quintero 
Strlefel 
Phelps 


12/15/85 


6/1/86 


Quintero 
Strlefel 
Phelps 


4/1/86 


7/15/86 


Quintero 
Strlefel 
Phelps 


6/1/86 


7/15/86 



C7/85 



C9/85 



C9/85 & 
C5/86 



ClO/85 



ClO/85 



ClO/85 



C7/86 



C6/86 
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F.M.S. Project Tracking Sjrstoi And Person Uiding Chart 
July I» 1984 througk Jene 30, 1987 



10^35 B « Behind Schedule I « Activity Initiated 

C '« Completed by Date Indicated D « DngoVng 

0 « Activity Discontinued M - Modified: Actlvlty/Wordlng/Dato 



Objectives & Activities 


Documentation 
for Monitoring 


Respon« 
Party 


Inltla. 
Datd 


Comple. 
Date 


Status 


1.2«19 Synthesize all expectations 
materials & procedures Into 
an exportable form which 
facilitates replication 


1.2«21 Final model package 

1 


Quintero 
Strlefel 
Phelps 


7/15/86 


8/8/86 


C6/86 
C8/86 
(Revi- 
sion) 


1«3 To develop a method for 
selecting the *best match* 
between teacher's expectations 
and children's skill levels 
In: (a) social » (b) pre- 
academic and academic^ (c) 
language communication, (d) 
self'helpg ^nd (g) cognitive 
skills when malnstreamlnp 
children 






12/1/84 


1/15/85 




Year One| 












1.3.1 Identify receiving teach- 
ers skill expectations 
Adams 


1.3.1 Teacher expectations 
package protocols 


Yanlto 

Quintero 

Strlefel 


12/1/84 


1/15/85 


ClO/85 


1.3.1.1 Identify pool of 

prospective teachers and 
clear with administrators 
Adams and Edith Bowen 






12/1/84 


12/7/84 


C9/84 
C9/85 


1.2.1.Z Complete expectations 
package protocols 






12/7/84 


1/15/85 


C8/86 


1.3«2 Identify potential 

student's skill levels 


1.3.2 Results of standard- 
ized Instruments and 
'assessment package" 
student profile 


Quintero 

Yanlto 

Kott 


10/15/84 


1/5/85 


C5/85 


U3.2.1 I'dentlfy pool of 
potential students 






10/15/84 


10/29/84 


ClC/84 


1.3.2.2 Review files for 

available pertinent test | 






10/22/84 


1/5/85 


C4/85 
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F.M.S. Project Tracking SystM Aid Person Loading Chart 
July I, 1984 through Juie 30, 1987 



10/85 B » Behind Schedule I » Activity Initiated 

C " Completed by Date Indicated 0 » Ongoing 

D » Activity Discontinued M Modified: Activity/Wording/Date 





Objectives & Activities 


Documentation 
for Monitoring 


Respon, 
Party 


Inltia* 
Date 


Comple, 
Date 


Status 




1*3*2*3 Test 9 as needed 






10/22/84 


1/5/85 






1*3*3 Develop prototype Instruc- 
ment which allows for the 
matching of expectations 
to skill levels 


1*3.3 Draft of matching 
prototype 


Qunltero 
Van 1 to 

1 ail 1 vw 


10/15/84 


1/15/85 


Cl/85 




1*3*4 Determine "range" of 
teacher expectations 


1*3*4 "Matching" prototype 
profiles 


Quin tero 

Yanlto 

Strlefel 


1/5/85 


2/1/85 


C4/2/85 




1*3*5 Determine teacher expecta- 
tions which are critical 
before child Is placed 


1*3*5 "Matching" prototype 
prof 11 es 


Quintero 

Yanlto 

Strlefel 


2/1/85 


6/30/85 


C4/2/85 




1*3*6 Determine expectations 
which are noncrltlcal to 
placement 


1*3.6 "Matching" prototype 
prof 1 1 es 


Quintero 
Vanlto 
Str'efel ' 


2/1/85 


6/30/85 


C4/2/85 


- 


1«3*7 Operatlonalize evaluation 
questions for validating 
"matching" Instruments 


1*3.7 Written questions 


Quintero 

Yanlto 

Strlefel 


3/1/85 


4/1/85 


C2/1/85 




1*3*8 Develop data system; train 
ouscrvcrs ) outain neeoeo 
permissions 


1*3.8 Copies of data system; 
permission Torms; inservice 
to DCHP teachers 


Quintero 
Tan 1 CO 
Strlefel 


1/5/85 


3/1/85 


M-Obser- 
vers not 
needed 
C3/85 




1*3*9 Field test prototype using 
single-subject designs; 
revise as Indicated 


1*3*9 Draft of prototype 
Instrument 


Quintero 

Yanlto 

Strlefel 


2/15/85 


5/30/85 


C7/85 




1*3«10 Analyze results, revise 
Instruments as Indicated 


1*3*10 Graphic data sum- 
maries; revised copy of 
"matching package" 


Quintero 

Yanlto 

Strlefel 


5/30/85 


7/30/85 


C9/85 




1*3*11 Develop manual for Imple- 
menting matching package 


1*3*11 Copy user's manual 


Quintero 

Yanlto 

Strlefel 


1/5/85 


8/15/85 


C9/85 



o 
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F«N«S* Project Tracking Systea Aad Person Loading Chart 
July U 1984 through June 30, 1987 



10/85 B > Behind Schedule 

C * Completed by Date Indicated 
0 « Activity Discontinued 



I » Activity Initiated 
0 Ongoing 

M ^ Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 

1 ui nun 1 wi iiiy 


Respon. 
Par ty 


Initia. 
ua ce 


Comple« 
ua te 


Status 


Year Two] 












Note: Insufficient *n* for necessa 


1 

ry tests 










questions to be answered 
in group experimental 
studies and follow-up 


i.O.ic Nrittcn rcdcarcn 

proposals and questions 


Ann 4 ^aw*n 

KlUn 1 tcrO 

Striefel 
Phelps 


7 /Q /Q C 




Lo/o3 


1*3.13 Train data collectors, 

obtain written permission 
from all participants in 
study 


1.3.13 Training data (reli- 
ability scores) , written 
permission 


Quintero 
Striefel 
Phelps 


7/8/85 


8/8/85 


C7/85 


1.3.14 Conduct field test of 
matching prototype with 
available population 
Edith Bowen 

Colby, Kansas (Note: Could 


1.3.14 Field test data 
lot obtain data from site] 


Quintero 
Striefel 
Phel ps 


8/15/85 


12/15/85 


C3/86 


1R Modify and revise matchina 
prototype as indicated 
by field test data 


I^I^IR PIha! HrAff nf nppr 
i.ij.ij riiiai uiQib ui ^cci 

tutor prototype 


Oil 1 n f pv*n 

1{U 1 II CCI u 

Striefel 
Phelps 


19/1 /QC 


1/13/00 


U«t/0 0 


U3.16 Prepare final draft of 
matching package 


1.3.16 High quality 
materials for replication 
and dissemination 


Quintero 
Striefel 
Phelps 


1/15/85 


1/30/86 


ClO/85 & 
C6/86 


1*3«17 Revise user's guide for 
matching package 


1.3.17 Copy of user's guide 


Quintero 
Striefel 
Phelps 


1/5/86 


4/1/86 


ClO/85 & 
C6/86 


1.3.18 Identify LEA and pre- 
schools for replication 


1.3.21 Written commitments 
from/ to agencies 


Quintero 
Striefel 
Phelps 


4/1/86 


7/15/86 


C7/86 


1.3«19 Prepare procedures and 

materials for integration 
into total model package 


1.3.22 Individual procedures 
and materials fully revised 
and ready to integrate in 
package form 


Quintero 
Striefel 
Phelps 


6/1/86 


7/30/86 


C6/86 
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F«N«S« Project Tracking Systoi Aid Person Loading Chart 
July 1, 1984 through Juie 30, 1987 



10/85 8 « Behind Scherfule I * Activity Initiated 

C « Completed by Data Indicated 0 » Ongoing 

D « Activity Discontinued M » Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon. 
Party 


Initia. 
Date 


Comple. 
Date 


1 

Status I 

1 


1.3.20 Synthesize all matching 
m^fprl;!! s and orocedures 
Into an exportable form 
which facilitates 
replication 


1.3.23 Final model package 


Quintero 
Striefel 
Phelps 


7/15/86 


8/8/86 


C6/86 


Oblectlves & Activities for Goal 2: 


Reverse MS and "In-Class" Transition Activities 




2.1 To develop and Implement peer 
tutoring system for assuring 
that appropriate peer models 
are available and that inter- 
action between normal and 
handicapped children occurs 












Year One| 












2.K1 Review literature pertain- 
ing to peer tutoring 
systems effective with 
young handicapped students 


2. I.I Quality literature 
review/technical paper 


Mott 

Quintero 
Killoran 


10/15/84 


2/1/85 


C2/22/85 


2.1.1.1 Conduct libr iry 

search for articles 
related to objective 


2. I.I.I Current review 
located 




10/15/84 


10/30/84 


CII/22/84 
D 


2.1.1.2 Obtain and review 

materials used by other 
agencies/ programs 






10/15/84 


11/15/84 


CII/22 
D 


2.1.2 Critique identified peer 
tutoring systems for 
effectiveness and appro- 
priateness for use with 
young handicapped students 


2.1.2 Quality technical 
paper 




II/I5/84 


12/15/84 


D 


2.1.2.1 Write first draft 

of literature review 






11/15/84 


11/22/84 


D 
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F«M*S* (Project Tracking Systea And Person Loading Ckart 
My 1, 1984 through June 30 » 1987 



10/85 a > Behind Schedule I » Activity Initiated 

C > Completed by Date Indicated 0 ' Ongoing 

D « Activity Discontinued M =« Modified: Activity/Wording/Date 



Oojectlves & Activities 


Documentation 
for Monitoring 


Respon. 
Party 


Inltia* 
Date 


Comple* 
Date 


Status 


2»K2.2 Submit first draft 
to project start tor 
review 






11/22/84 


11/30/84 


D 


2*I«2*3 Revise literature 

review as Indicated by 
staff feedback 






11/30/84 


12/7/84 


D 


2«1«2.4 Repeat reviews and 
revisions as needed 






12/7/84 


12/13/84 


D 


2.1.2.5 Produce final draft 






12/13/84 


12/15/84 


D 


2*1.3 Select system and adapt 
as needed 


2*1,3 Draft of prototype 
system 


Mott 

Quintero 
Kllloran 


11/15/84 


2/1/85 


C7/85 


2.1.4 Operational Ize questions 
to be studied 


2*1*4 Written questions 


Mott 

Quintero 
Kllloran 


12/15/84 


1/15/85 


C6/85 


2*1.5 Field test system In 
Integrated setting 


2.1*5 Written results of 
field testinc (1*e*» data 
sheets, teacher reports, 
graphic data summaries 


Mott 

Quintero 
Kllloran 


2/5/85 


5/30/8C 


•:7/85 


2.1.6 Analyze results and 

Incorporate results Into 
peer tutoring system 


2.1*6 Graphic narrative 
summaries; draft of 
prototype manual 


Mott 

Quintero 
Kllloran 


5/30/85 


7/30/85 


C8/85 


2*1.7 Develop final version of 
peer tutoring system 


2*1*7 Final draft of peer 
tutoring system 


Mott 

Quintero 
Kllloran 


5/30/85 


8/15/85 


C6/86 


2*1*8 Develop user's manual for 
peer tutoring system 


2.1*8 Copy of user's manual 


Mott 

Quintero 


2/5/85 


8/30/85 


C6/86 
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F.M.S. Project Tracking Systai And Person Loading Chart 
July 1, 1984 through June 30, 1987 



10/85 B * Behind Schedule I « Activity Initiated 

C « Completed by Date Indicated 0 Ongoing 

D » Activity Discontinued M = Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
f 0 r Mo n 1 to r 1 n n 


Respon. 

Day* f u 


Inltla. 

ua 1* c 


Comple. 

ua i#c 


Status 


Year Two| 












2.1.9 Operational Ize research 
questions to be answered 
In group experimental 
studies and follow**up 


2.1.9 Written research 
proposals and questions 


Quintero 
Kllloran 

rile 1 |J9 

All red 


7/15/85 


8/15/85 


C7/85 


2.1.10 Train peer tutors, 

obtain written permission 
from all participants 
In study 


2.1.10 Training data (reli- 
ability scores), written 
permission 


Quintero 
K111o»^an 
Phel ps 
Allred 


7/8/85 


Quar- 
terly 

( PpnP At* 

ed with 
each new 
tutor) 


C6/30/87 


2.1.11 Conduct field test of peer 
tutor prototype with total 
population, Implenent 
experimental control group 
studies 


2.1.11 Field test deta 


Huin tero 

UU III VWI w 

Kllloran 

Phelps 

Allred 




4/1/86 




2.1. r<i Modify and revise proto- 
type as Indicated by field 
test data 


2.1.12 Final prototype of 
peer tutor system 


Quintero 
Kllloran 
Phelps 
Allred 


4/1/86 


6/1/86 


C6/86 


c.i.io rrepare tinai oraT^ ot 
peer tutor package 


^•i.iJ nign quality 
materials for replication 
dissemination 


Quintero 
Kllloran 
Phelps 
Allred 


6/1/86 


7/1/86 


C8/86 


2.1.14 Revise user's guide for 
peer tutor package 


2.1.14 Copy of user's guide 


Quintero 
Kllloran 
Phelps 
Allred 


3/15/86 


7/15/86 


C8/86 


2.1.15 Prepare single-subject 
study results for 
dissemination 


2.1.15 Abstract submitted 
for presentation 


Quintero 
Kllloran 
Phelps 
Allred 


6/15/86 


8/15/86 


C4/1/87 
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F«H«S« Project Tracking $yztm And Person Loading Chart 
Obljf 1» 1984 through June 3D, 1987 



lD/85 B > Behind Schedule 

C « Completed by Date Indicated 
D « Activity Discontinued 



I » Activity Initiated 
0 ' Dngoing 

M « Modified: Activity/Wording/Date 



Dbjectlves & Activities 



Documentation 
for Monitoring 



Respon* Inltla. Comple. Status 
Party Date Date 



2*1*16 Present results 



2.1.17 Collect follow-up data 



2.1.18 Identify LEA and pre- 
schools for replication 

- DCHP CHIPP Classes 

- CDL CHIPP Class 

2.1.19 Prepare procedures and 
materials for Integration 
Into total model package 



2.1.20 Synthesize all peer tutor 
materials and procedures 
Into an exportable form 
which facilitates 
repl Icatlon 



Year Three 



2.1.16 Presented at Utah 
psychological Association 



2.1.17 Written follow-up 
data 



2.1.18 Written commitments 
from/to agencies 



2.1.19 Individual procedures 
and materials fully revised 
and ready to Integrate in 
package form 

2.1.20 Final instructional 
package 



Quintero 
Killoran 
Phelps 
All red 

Quintero 
Phelps 
All red 

Quintero 
Killoran 
Phelps 
All red 

Quintero 
Killoran 
Phelps 

Allred 

Quintero 
Killoran 
Phelps 
All red 



6/15/86 



4/1/86 



4/1/86 



6/1/86 



6/1/86 



8/15/86 



6/1/86 



7/15/86 



8/1/86 



8/1/86 



Tutors were not feasible In a Reverse Mainstreaming preschool class. Efforts redirected 
(2.2) 



C5/16/87 



C4/87 



C6/86 



C8/86 



ClO/86 



toward buddies 



2.1.21 Document all start-up and 
maintenance costs 

2.1.21.1 Summarize monthly » time 
spent by FMS staff and 
field site personnel 
instituting peer tutoring 

2.1.21.2 Summarize monthly, costs 
of conducting peer 
tutoring 



2.1.21 Written manuscripts 



All red 



7/1/86 



5/1/87 
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F*N*S* Project Tracking Sjrstai And Person Loading Chart 
July 1, 1984 through June 30, 1987 



10/85 B » Behind Schedule I ^ Activity Initiated 

C > CcMnpleted by Date Indicated 0 » Ongoing 

D « Activity Discontinued M » Modified: Activity/Hording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon. 
Party 


Initia* 
Date 


Comple* 

D^»' 


Status 


7 1 ?1 rofflnlpfp rncf analvsls 
on monthly basis 












2*1.22 Disseminate project at 

lULalf dCaCc aiiu iia^iuiiai 

levels 


2*1.22 Formal presentations 


All staff 


7/1/86 


6/30/87 


D 


2*1.23 Prepare agencies for 

field test of the oroiect 

package 

- DCHP 


2.1*23 Manuals and materials 


All staff 


7/15/86 


8/8/86 


Cll/86 


2.1*24 Distribute materials to 
dissemination sites 


2.1.24 Project manuals and 
materials mailed or hand 
delivered to agencies 


All staff 


8/1/86 


9/1/86 


Cll/86 


2.1.25 Conduct field test and 
revise as necessary 


2*1*25 Field test data 


Quintero 
1^1 1 1 oran 
Allred 


8/1/86 


3/15/87 


D 


2.1.26 Analyze data and prepare 
study for publication 


2.1.26 Written manuscript & 
submitted for publication 


Quintero 
Killoran 
A 1 ireo 


3/15/87 


4/30/87 


D 


2*2 To develop and implement a 
teaching group system that 
assures that normal and handi- 
capped children are taught 
academic and related skills 
within the same stiiall groups 












Year One] 












2*2*1 Conduct analysis of teach- 
ing groups commonly used 
in cooperating schools 
Repeated 


2.2*1 Copies of written 
analysis 


Mott 
Quintero 


11/1/34 


1/5/85 


C 

C9-12/85 


2*2*1.1 List cooperating 
schools 






11/1/84 


11/15/84 


C 
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F*N*$* Project Tricking Systea And Person Loading Ckart 
Only 1, 1984 through iJune 30» 1987 



10/85 8 « Behind Schedule I » Activity Initiated 

C « Completed by Date Indicated 0 ^ Ongoing 

D « Activity Discontinued M » Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon. 
Party 


Inltla. 
Date 


Comple. 
Date 


Status 


2.2*1.2 Interview teachers 
from those schools 






11/15/84 


11/28/84 


C 


2.2.1.3 Write analysis of 
systems used 






11/28/84 


1/5/85 


C6/85 


2.2.2 Operational Ize evaluation 
questions 


2.2.2 Written questions 


Mott 

Quintero 
Kllloran 


11/15/84 


1/15/85 


C6/85 


2.2.2.1 Develop data collection 
for group systems 
Revised/ Repeated 






11/28/84 


12/15/84 


ClO/84 
C12/85 


2.2.2.2 Train staff to use system 
Repeated 






12/15/84 


1/15/85 


ClO/84 
C12/85 


2.2.3 Measure rates of teacher- 
student Interactions within 
groups (e.g.. prompts, 
cues 9 praise, correction 
procedures) using existing 
validated systems 
Repeated 


2.2.3 Copies of data sheets/ 
observation forms of 
teacher/student Interactions 


Mott 

Quintero 
Kllloran 


3/1/85 


5/30/85 


C12/84 
C7/85 

C9-12/85 


2.2.4 Train teachers In use of 
graduated prompting and 
praising procedures for 
use with normal and handi- 
capped children (lecture, 
demonstration, hand 
shaping, and In-class 
follow-up) 
Repeated 


2.2.4 Training schedules 
and outlines; video-taped 
microteachlngs 


Mott 

Quintero 
Kllloran 


3/7/85 


5/1/85 


ClO/84 
C5/87 


2.2.5 Remeasure teacher-child 
Interaction rates (In- 
creased rates Indicate 
successful teaching) 
Repeated 


2.2.5 Copies of data sheets/ 
observation forms of 
teacher/student Interactions 


Mott 

Quintero 
Kllloran 


5/1/85 


6/15/85 


C12/84 
C7/85 

C5/87 



F«N.S« Project Tracking Systai Aad Person Loadi ng Chart 
My U 1984 through June 30 » 1987 



10/85 B « Behind Schedule I « Activity Initiated 

C > Completed by Date Indicated 0 « Ongoing 

D « Activity Discontinued M » Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon, 
Party 


Inltla. 
Date 


Comple, 
Date 


Status 


2,2,6 Conduct follow-up train- 
ing as Indicated 


2«2«6 Written logs of 
follow-up training 


Mott 

Quintero 
Kllloran 


5/8/85 


6/15/85 


C8/85 


2«2.7 Measure rates of Inter- 
action at predetermined 
dates to ensure maintenance 
of newly acquired teaching 
skills 


2*2.7 Copies of data sheets/ 
observation forms of 
teacher/student Interactions 


Mott 

Quintero 
Kllloran 


3/1/85 


6/30/85 


C8/85 


2«2.8 Analyze data and revise 
procedures as Indicated 


2«2*8 Graphic and narrative 
summaries; revised draft of 
procedures 


Mott 

Quintero 
Kllloran 


7/1/85 


9/1/85 


C9/85 


2«2.9 Develop user's manual and 
embed In project manual 


2.2.9 Draft of manual 


Mott 

Quintero 
Kllloran 


3/1/85 


9/1/85 


CIO/86 


Year Two| 












2«2«I0 Operational Ize research 
questions to be answered 
by experimental studies 


2.2.I0 Written research 
proposal and questions 


Quintero 
Kllloran 
Phelps 


9/1/85 


9/15/85 


C9/85 


2*2«II Train observers, obtain 
permissions 


2.2.II Training data, 
written permissions 


Quintero 
Kllloran 

ni» a1 

pneips 


9/1/85 


9/30/85 


C9/85 


2.2,I2 Conduct field test of 

teaching group prototype 
with total population, 
implement experimental 
control group studies 


2,2*12 Field test data 


Quintero 
Kllloran 
Phelps 


9/30/85 


5/1/86 


C6/86 


2«2«I3 Modify and revise teaching 
group prototype as Indl- 
cajted by field test data 


2*2*13 Final draft 


Quintero 
Kllloran 
Phelps 


10/30/85 


6/1/86 


CII/86 


2.2.14 Prepare final draft of 
teaching group package 


2.2.I4 High quality 
materials for replication 
and dissemination 


Quintero 
Kllloran 
Phelps 


6/1/86 


8/1/86 


f 1/86 
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F«H«S, Project Tracking Systm M Person Loading Ckart 
My 1, 1984 through June 30» 1987 



10/85 B « Behind Schedule I > Activity Initiated 

C > Completed by Date Indicated 0 « Ongoing 

D« Activity Discontinued M « Modified: Actlvity/Wo»*ding/Date 





uocuiiicn tat 1 on 
for Monitoring 


Kespon* 
Party 


in 1 tia* 

Date 


Compl e* 
Date 


status 


2«2«15 Revise user's guide for 
teaching group packages 


2*2*15 Copy of user's guide 


Quintero 
Killoran 
Phelps 


5/1/86 


7/22/86 


Cll/86 


Z.ZA6 Identify LEA and pre* 
schools for replication 


2*2*19 Written commitments 
from/ to agencies 


Quintero 
Killoran 
Phelps 


4/1/86 


7/15/86 


C12/86 


2*2*17 Prepare procedures and 

materials for int*»aration 
into total model package 


2*2*20 Individual procedures 

A nrl m A f ov* 1a 1 c full v*au A carl 
aiiu iiiatci la 1 3 lui i i cv ibcu 

and ready to integrate in 
package form 


Quintero 
hi 1 1 oran 
Phelps 


6/1/86 


8/1/86 


Cll/86 


2*2*18 Synthesize all teaching 

nmiin Risiiprlsic anri nrn* 
1^1 u u |i iiiavci loi d Qiiu }** u 

cedures into an exportable 
form which facilitates 


2*2*21 Final instructional 


Quintero 
fki 1 1 oran 
Phelps 


7/15/86 


8/8/86 


Cll/86 


Year Three;, 












2*2*19 Document all start-up 
and maintenance costs 


2*2*22 Written manuscripts 


Quintero 
Killoran 
Allred 


7/1/86 


5/1/87 


C6/30/87 


2*2*20 Contact district 

personnel » principals 
and/or program directors 
DCHP Class 










C8/86 


2*2*20*1 Obtain permissions 
necessary 










C8-9/86 


2*2*20*2 Establish timelines for 
replication activities 










C8/86 


2*2*20*3 Gather student baseline 
assessment data 










C9/86 
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F.N.S. Project Tracking Sjfstea Aad Person loading Chart 
Jull I, 1984 through June 30, 1987 



10/85 B « Behind Schedule I :« Activity Initiated 

C « Completed by Date Indicated 0 = Ongoing 

0 « Activity Discontinued M « Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon. 
Party 


Initla. 
Date 


Comple. 
Date 


Status 


2.2.21 Distribute materials 
to dissemination sites 


2.2.25 Project manuals and 
materials mailed or hand 
delivered to agencies 


All staff 


8/1/86 


9/1/86 


C9/86 


2.2.21.1 Conducb training of 
teachers 










C8-9/86 


2.2.21.2 Collect baseline data 
as needed 










CIO/86 


2.2.21.3 Conduct related model 

activities in other goal 
areas 










C8/87 


2.2. 21. 4 Start grouping 










C8/86 


2.2.21.5 Observe and collect 
followup data 










C5/87 


2.2.21.6 Collect consumer 
satisfaction data 










C6/87 


2.2.22 Conduct field test and 
revise as necessary 


2.2.26 Field test data 


Quintero 
Kllloran 
All red 


9/1/86 


3/15/87 


C5/87 


2.2.23 Analyze data and prepare 
study for dissemination 


2.2.27 Written manuscript 
prepared 


Quintero 
Kllloran 
All red 


3/15/87 


4/30/87 


C6/30/87 


2.3 To develop and Implement 
buddy system to assure that 
each handicapped child has a 
"big brother/ "big sister" 
to help foster learning 













13.1 
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F«H*S* Project Tracking SjfstM And Person Loading Cliart 
O^ly 1, 1984 througk June 30, 1987 



10/85 B • Behind Schedule I « Activity Initiated 

> C " Completed by Date Indicated 0 " Ongoing 

D • Activity Discontinued M « Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon. 
Party 


Initia. 
Date 


Comple. 
Oate 


Status 


Year One! 












2«3»1 Identify "buddy systems" 
which have previously been 
found effective in main* 
stream settings serving 
young handicapped students 


Z,3.l Literature review 


Quintero 
Mott 

Ki lloran 


10/15/84 


I2/I/84 


C6/85 


Conduct llbrarv 
search for articles 
related to objective 








1 n/99 /ftd 


n 1 / 1 /QK 

Ui 1/ 1/03 


2.2.1.2 Review identified 
articles for appro- 
priateness to goal 






10/22/84 


10/29/84 


ri /Q/8R 


2«3«I«3 Abstract identified 
articles and organize 
into working library 








1 1 720/84 




9 "X 1 A THonflfv cvcfomic) 

C.^.L.H iUCIItllJ 9J9tCilll9/ 

which most clearly fit 
objectives 








19/1 /QA 


PC /Q C 


2.3«2 Select system and adapt 
as needed 


2.3.2 Prototype draft of 
buddy system 


Mott 

Quintero 
Killoran 


I2/I/84 


I/I5/85 


C7/85 


2«3«3 Operationalize evaluation 
questions 


2.3.3 Written questions 


Mott 

Quintero 
Killoran 


I2/I/84 


I/I5/85 


C7/85 


2.3.4 Field test system ;ind 
revise as needed 


2.3.4 Written field test 
schedule* anecdotal notes, 
data sheets 


Mott 

Quintero 
Killoran 


2/I5/8n 


6/30/85 


C7/85 


2.3.5 Analyze data incorporating 
revisions into system as 
indicated 


2.3.5 Graphic and narrative 
data summaries 


Mott 

Quintero 
Killoran 


6/30/85 


9/1/85 


C8/85 
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F«N«S« Project Tricking Systm And Pcrscn Loading Ckart 
Ju'Jy U 1984 through Jot 30, 1987 



10/85 B • Behind Schedule I « Activity Initiated 

C » Completed by Date Indicated D •> Dngoing 

D • Activity Discontinued H " Modified: Activity/Vording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon, 
Party 


Initia. 
Date 


Compl e« 
Date 


Status 


9^'\^(% Draft manual of *buddv 
system" 


c*o*\3 rinai □rdit ot s^^tcin 


nO tt 

Quintero 
Kllloran 




O / 1 IOC 


f»rt toe 


Year Two| 












2.3.7 Dnprat lonal 1 zp rpsparch 
questions to be answered 
in group experimental 
studies and fo11ow*up 


proposal and questions 


All 4n^fiv*n 

1 n trro 
Kllloran 
Phelps 


7 /I C /Q C 

/ / ib/ob 


Q /I C /Q C 

o/i b/ob 


i*o /oc 
Lo/ob 


2«3«8 Train data col lectors » 

obtain written permission 
from all participants in 

iirl v 
9 k uu jr 


2*3.8 Training data (reli- 
ability scores) , written 
permissions 


Quintero 
Kllloran 
Phelps 


8/1/85 


8/30/85 


C9/85 


2.3«9 Conduct field test of 
buddy system with total 

nonulfttion. Imnlpfnpnli 

pu|^u lab IV 11 f lllipiwiilCIIW 

experimental control 
group studies 


2.3.9 Field test data 


Quintero 
Kllloran 
rne i ps 


8/30/85 


4/1/86 


C8/86 


?^3>10 Modifv hnt\ rpvlse huHHv 

system as indicated by 
field test data 


c.j.iu nevisea uuuuy system 


All A AW* A 

vfU 1 n tero 
Kllloran 
? elps 


1 /I /Q£ 
4/i/OO 


c /t toe 
Q/i/OQ 


t*0 IOC 


2.3.11 Prepare final draft of 
buddy system package 


2.3. II High quality 
materials for replication 
and dissemination 


Quintero 
Kllloran 
Phelps 


6/1/86 


7/1/86 


C8/86 


2.3.12 Revise user's guide for 
buddy system 


2.3.12 Copy of user's guide 


Quintero 
Kllloran 
Phelps 


3/15/86 


7/15/86 


C9/86 


2.3.13 Collect longitudinal 
follow-up data 


2.3.15 Written follow-up 
data 


Quintero 
Kllloran 
Phelps 


4/1/86 


6/1/86 


C6/87 


2.3.14 Identify LEA and pre- 
schools for replication 


2.3.16 Written commitments 
from/to agencies 


Quintero 
Kllloran 
Phelps 


4/1/86 


7/15/86 


C6/86 
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F«N«S« Project Irtcking Zy%tm A«d Person Loading chart 
Only U 1984 throuak Ju«e 30, 1987 



10/85 B » Behind Schedule I - Activity Initiated 

C » Completed by Date Indicated 0 - Ongoing 

D • Activity Discontinued M ■ Modified: Activity/Wording/Date 



UujcCtiVCS 01 nCtlYltlcS 


Documentation 
for Monitoring 


Re s po n < 
Party 


In Itla. 
Date 


Compl e« 
Date 


Status 


2*3AS Revise procedures and 

iHatcriai5 Tor integration 

into demonstration 
model package 


2.3.17 Individual procedures 
and materials fully revised 
and ready to integrate in 
package form 


Quintero 
Kllloran 
Phelps 


6/1/86 


8/1/86 


C8/86 


2«3«16 Synthesize buddy system 

Ilia tci iai9 aiiu y* ui#cuui c 9 

into an exportable form 
which facilitates 
replication 


2.3.18 Final instructional 

}jai# Kay c 


Quintero 
N1 i 1 Or an 
Phelps 


'>/l/86 


8/1/86 


C8/86 


Year Threej 












2«3«17 Document all start*up 
and maintenance costs 


2.3.19 Written manuscripts 


Quintero 
Kllloran 
Allred 


7/1/86 


5/1/87 


C7/30/87 


C«w«XO U 1 9 9 vlil 1 II Q tC yf UJC^t Qt 

locals state» and national 
levels 

tlfjih Pc vrhn1 nn 1 r }|1 Accnr 
utaii r9 jr^iiu 1 1 ^ Q 1 nssui** 


c.j.cu rormai presentations 
slide shows, brochures, etc. 


Al 1 StaTT 


7 /I /QC 

/ /I/ob 


6/30/87 


i* c lot 

C6/87 
C4/o7 


2.3.19 Prepare agencies for 

Tield test Of the project 
package and distribute 
materials to each 
dissemination site 


2.3.21 Manuals anu materials 
agency workshop records 


All staff 


7/15/86 


8/8/86 


C7/86 


2.3.20.1 Contact district person- 
net » principals and/or 
program directors 
- DCHP Classes 










C9/86 


2.3.20.2 Obtain permissions 
necessary 










C8-9;86 


2.3.20.3 .Establish timelines for 
replication activities 










Cft/86 


2.3.20.4 Gather student baseline 
assessment data 










C9/86 
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F*N*S* Project Tracking Systca And Person Loading Chart 
July I, 1984 through June 30, 1987 



10/85 B » Behind Schedule I » Activity Initiated 

C " Completed by Date Indicated 0 » Ongoing 

D » Activity Discontinued M « Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon. 
Party 


Initia. 
Date 


Comple. 
Date 


Status 


2.3.21 Conduct field test and 
revise as necessary 


2.3.22 Field test data 


Quintero 
Killoran 
All red 


9/1/86 


3/15/87 


C5/87 


2.3.21.1 Conduct teacher 
training 










C8-9/86 
Cll/86 


2.3.21.2 Collect baseline 
data as needed 










Cl/87 


2.3.21.3 Conduct related activ- 
ities in other areas 










C6/30/87 


2.3.21.4 Start buddy system 










Cl/87 


2.3.21.5 Conduct observation 
and follow-up 










C6/30/87 


2.3.21.6 Collect consumer 
satisfaction data 










C6/30/87 


2.3.22 Analyze data and prepare 
study for publication 


2.3.23 Field test data 


Quintero 
Killoran 
All red 


3/15/87 


4/30/87 


C6/87 


2.4 To develop and implement a 
system to assure that normally 
occurring teaching opportuni- 
ties maximize handicapped and 
normal student interaction 












Year One] 












2.4.1 Analyze class schedule^ 
identifying skills which 
naturally occur during 
daily activities 
Repeated 


2.4.1 Outline of daily 
schedule 


Quintero 
Mott 

Ahoraiyan 


11/1/84 


1/5/85 


C9/84 
2/85 

C9/85 
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F«N«$« Project Tracking Sjrstea And Person Loading Chart 
J^ljf 1, 1984 through June 30* 1987 



10/85 B « Behind Schedule I « Activity Initiated 

C > Completed by Date Indicated 0 » Ongoing 

D « Activity Discontinued M « Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon. 
Party 


Initia. 
Date 


Comple« 
Date 


Status 


c**f«i«i uoscrve ciassrooins 
for naturally 
occurring opportunities 
to teach skills 
Repeated 






11/12/84 


11/29/84 


C9/84 
2/85 

C9-10/85 


2«4«1«2 List and organize 

opportunities observed; 
outline dally schedules 
Repeated 






11/29/84 


12/15/84 


C9/84 
2/85 

ClO-11/85 


2«4.1*3 Identify child skills 
needed to meet dally 
activities 
Repeated 






12/15/84 


1/5/85 


C9/84 
2/85 

ClO-11/85 


9 A 9 Match rhi1H*c ripfl- 

cits to dally activities 
In which use of those 
skills naturally occur 


Cm*imC Hrittcn matcniny OT 
skill deficits to times of 
day in which they naturally 
occur 


Qu intero 
Mott 

Ahoraiyan 
K.nioran 


1/15/85 


2/15/85 


C9/84 


2«4«3 Operatlonalize questions 


2.4.3 Written questions 


Quintero 
Mott 

Ahoraiyan 
Killoran 


1/15/85 


2/15/85 


C9/84 


2«4.4 Develop and field test pro- 
cedures to train teachers 
to match natural oppor- 
tunities to child's skill 
deficits 


2.4*4 Written procedural 
guide; pre-post direct 
observation forms 


Quintero 
Mott 

Ahoraiyan 
Killoran 


2/15/85 


4/1/85 


C9/84 


2*4«5 Develop and field test pro- 
cedures to train teachers 
in the use of graduated 
prompting and praising 
techniques 


2.4*5 Written procedural 
guide; pre-post tests 


Quintero 
Mott 

Ahoraiyan 
Killoran 


3/1/85 


4/1/85 


C9/84 
7/85 
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F«N«S« Project Tracking Sjrstoi And Person LoidlRg Chart 
Juljr 1, 1984 through June 3D, 1987 



10/85 B • Behind Schedule I « Activity Initiated 

C « Completed by Date Indicated 0 > Ongoing 

D « Activity Discontinued M » Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon. 
Party 


Inltla. 
Date 


Comple. 
Date 


Status 


2.4«6 Develop user's manual 


2.4.6 Copy of user's manual 


Quintero 
Mott 

Ahoralyan 
Kllloran 


6/1/85 


8/1/85 


C9/86 


Year Twoj 












2.4.7 Operational Ize research 
questions to be answered 
In group experimental 
studies and follow*>up 


2.4.7 Written research pro- 
posals and questions 


Phelps 
Cogar 
Quintero 
Kllloran 


7/1/85 


9/1/85 


C7/85 


2.4.8 Train data collectors, 

obtain written permission 
from all participants In 
study 


2.4.8 Training data (reli- 
ability scores), written 
permissions 


Phelps 
Cogar 
Quintero 
Kllloran 


9/1/85 


9/30/85 


C9/85 


2.4.9 Conduct field test 
Incidental teaching pro- 
cedures with total popula- 
tion, Implement control 
group studies 

2.4.10 Modify and revise proce- 
dures as Indicated by 
field test data 


2.4.9 Field test data 

2.4.10 Revised Incidental 
teaching procedures 


Phelps 
Cogar 
Quintero 
Kllloran 

Phelps 

Cogar 

Quintero 

N 1 1 1 ui ail 


9/30/85 
10/30/85 


5/1/86 
6/1/86 


C7/86 
Cll/86 


2.4.11 Prepare final draft of 
Incidental teaching 
procedures 


2.4.11 High quality 
materials for replication 
and dissemination 


Phelps 
Cogar 
Quintero 
Kllloran 


6/1/86 


8/1/86 


Cll/86 


2.4.12 Revise user's guide for 
Incidental teaching 
procedures 


2.4.12 Copy of user's guide 


Phelps 
Cogar 


5/1/86 


7/1/86 


Cll/86 


2.4.13 Prepare single-subject 
study results for 
publication 

Research on prompt & praise 

2.4.14 Prepare experimental study 


2.4.13 Manuscripts submitted 
for publication 

1 

2.4.14 Manuscripts submitted 


Phelps 

Cogir 

Quintero 

Kllloran 

Phelps 


7/1/86 
8/1/86 


3/1/87 
3/1/87 


C5/87 
0 
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F«H*S* Project Tracking SjfstCH And Person Loading Chart 
My I. 1984 througk June 30, 1987 



10/85 B • Behind Schedule I ' Activity Initiated 

C • Completed by Date Indicated 0 =« Ongoing 

0» Activity Discontinued M » Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 


Respon* 


Initia. 


Comple. Status 




for Monitoring 


Party 


Date 


Date 



2*4«14 Prepare experimental study 
results for publication 


2.4.14 Manuscripts submitted 
for publication 


Phel ps 
Cogar 
Quintero 
Killoran 


8/1/86 


1/1 /fi7 

Of Lt VI 


n 


2.4.15 Collect follow-up data 


2.4.15 Written follow-up 
data 


Phelps 

Cogar 

Quintero 

^11 1 UI ail 


9/1/86 


3/1/87 


0 


2.4.16 Identify LEAs and pre- 
schools for replication 
DCHP 


2.4.16 Written commitments 

to/'froni anpnrlp^ 

1 i will aycii^ IC9 


Phelps 

wuyai 

Quintero 
Killoran 


4/1/86 


7/15/86 


C8/86 


2.4.17 Prepare procedures and 

materials for integration 
into demonstration model 
package 


2.4.17 Individual procedures 
and iDAiipr IaIs fullv rpv IspH 
and ready to integrate in 
package form 


Phelps 
Cogar 
Quintero 
Killoran 


6/1/86 


8/1/86 


Cll/86 


2.4.18 Synthesize all incidental 
teaching materials and 
procedures into an 
exportable form which 
facilitates replication 


2.4.18 Final Instructional 
packf ge 


Phelps 
Cogar 
Quintero 
Killoran 


7/15/86 


8/1/86 


Cll/86 


Year Three] 












2.4.19 Document all start-up 
^ and maintenance costs 


2.4.19 Written manuscripts 


Quintero 


7/1/86 




C6/87 


2.4.19.1 Summarize monthly, time 
spent by "FMS^^and field 
site staff on traning^of 
teaching techniques 










C6/87 


2.4.19.2 Summarize monthly, costs 
of training and 
implementing teaching 
techniques 










C6/87 
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F.M.S. Project Tracking Systea Aad Person Loading Chart 
July 1» 1984 through Jgne 30, 1987 



10/85 B « Behind Schedule 

C » Completed by Date Indicated 
D » Activity Discontinued 



I = Activity Initiated 
0 » Ongoing 

M = Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon. 
Party 


Initia. 
Date 


Comple. 
Date 


Status 


2.4.I9.3 Complete monthly 
cost analysis 












2.4.20 Disseminate project at 

local, state, and national 
levels 


2.4.20 Formal presentation 
slide shows, brochures, etc. 


All staff 


7/1/86 


6/30/87 


C6/87 


2.4. 21 Prepare agencies for field 
test of the project 
package 


2.4.21 Manuals and materials 
agency workshop records 


All staff 


7/15/86 


6/30/87 


C12/86 


2.4.21.1 Contact district person- 
nel, principals, and/or 
program directors 

DCHP, Canyon View 

2.4.21.2 Obtain permissions 
necessary 










C9/86 
C12/86 


2.4.21.3 Establish timelines for 
replication activities 

2.4.21.4 Gather student bast^line 
assessment data 










C9/86 

C9/86 
at DCHP 
D at Canyor 
View 


2.4.22 Conduct field tost and 
revise as indicated 
(Discontinued at Canyon 
view due to teacher's 
absence) 


2.4.22 Field test data 


Quintero 
Kllloran 


9/1/86 


3/15/87 


C6/87 
at DCHP 


2.4.22.1 Conduct teacher 
training 










D 


274;22r2-Collect-basel1ne 
data as needed 










C9/86 


2.4.22.3 Conduct related activ- 
ities in other areas 










C6/87 
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F«N.S« Project Tricking Sjrstai Aad Person Lotding Ckart 
My 1, 1984 througk Jine 30, 1987 



10/85 B « Behind Schedule I » Activity Initiated 

C « Completed by Date Indicated 0 « Ongoing 

D • Activity Discontinued M « Modified: Actlvlty/Wordlna/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon. 
Party 


Inltla. 
Date 


Comple, 
Date 


Status 


2.4. 22,4 Start teaching 
techniques 










C6/87 


c**f9 cc*o uonaud ouScrYaviDns 
and follow-up 










C5/87 


2*4«22«6 Collect consumer 
satisfaction data 










C6/87 


Objectives & Activities for Goal 3 












j«i 10 aetermine wne impacv ot 
puppet shows and simulation 
activities as methods for 
preparing teachers , parents, 
ana normal cniiaren Tor 
malnstreaming 












Year One| 












3«1«1 Review literature pertain- 
ing to use of puppetry and 
simulation activities as 
a means of positively In- 
creasing attitudes toward 
the handicapped 


3. I. I Wrlten technical 
report/literature review 


Quintero 
Mott 
Kllloran 
Strlefel 


9/5/84 


10/5/84 


C9/28/84 


3«UI*1 Conduct library 

search for articles 
related to objective 






9/5/84 


8/12/84 


C9/I2/84 


3.1. 1.2 Review Identified 
articles for appro- 
priateness to goal 






9/12/84 


10/5/84 


C9/28/84 


3.1.2 Critique identified sys- 
tems for effectiveness and 
appropriateness for 
young children, parents, 
and teachers 


3.1.2 Written technical 
paper 


Quintero 
Mott 
Kllloran 
Strlefel 


10/5/84 


11/23/84 


CIO-I/84 
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Project Tracking Systoi And Person Loading Chart 
My 1, 1984 through June 30, 1987 



10/85 B « Behind Schedule I « Activity Initiated 

C » Completed by Date Indicated 0 = Ongoing 

D = Activity Discontinued M « Modified: Activity/Wording/Date 



Objectives & Activities 

- 


Documentation 
for Monitoring 


Respon. 
Party 


Initio. 
Date 


Comple. 
Date 


Status 


^ 3.1.2.1 Abstract identified 
articles and organize 
into working library 






10/5/84 


10/10/84 


C9/28/84 


3.1.2.2 Write first draft 

of literature review 






10/11/84 


10/15/84 


ClO/1/84 


3.1.2.3 Submit first draft 
to project staff 
for review 






10/15/84 


10/17/84 


ClO/1/84 


3.1.2.4 Revise literature 

review as indicated by 
staff feedback 






10/17/84 


10/19/84 


ClO/30/84 


3.1.2.5 Repeat 3.1.2.3 and 
3.1.2.4 as needed for 
publication 

3.1.2.6 Submit working draft 
for outside review 






10/19/84 
10/29/84 


10/26/84 
11/12/84 


C 
C 


3.1.2,7 Revise as indicated 
by outside reviewer 






11/12/84 


11/19/84 


C 


3.1.2.8 Produce final draft 
of literature review 






11/19/84 


11/23/84 


C 


3.1.2.9 Submit for publication 
if appropriate 










M 


3.1.3 Select system and adapt 
as needed (including 
attitudinal measure) 


3.1.3 Draft of prototype 
activities (including 
attitudinal measures) 


Mott 

Quintero 


11/23/84 


12/7/84 


C3/20/85 


3.1.4 Operational ize evaluation 
. ' . questions 


3.1.4 Written questions 


Mott 

Quintero 
Killoran 


12/7/84 


12/15/84 


C2/1/85 


3.1.5 Administer preattltudinal 
measure 


3.1.5 Pre-measure results 


Mott 

Quintero 
Killoran 


1/5/85 


2/1/85 


C 
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F«N«S« Project Tracking Sjrstai Aad Person Loading Chart 
My U 1984 through June 30, 1987 



10/85 B « Behind Schedule I » Activity Initiated 

C ^ Completed by Date Indicated 0 » Ongoing 

D « Activity Discontinued M » Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon* 
Party 


In1t1a« 
Date 


Comple* 
Date 


Status 


1^1 ^fi FIpIH iip&l DUDoet shows 
and simulation activities, 
revising as Indicated 


written procedural guide; 
field test data 

1 i^iu i>cjv uowa 


Quintero 
Kll loran 

n * 1 lui ail 


If Of 00 


Of L t 00 


r 
u 


3«1*7 Administer post- 

attltudlnal measure 


3«1*7 Post-measure results 


Mott 
Quintero 


5/1/85 


6/1/85 


C 


*3«1«8 Analyze data and revise 

puppet shows and simulation 
activities as needed 


3*I*8 Graohic and narrative 
summaries; revised draft of 
activities 


Mott 

Quintero 
Kllloran 


6/1/85 


8/1/85 


C6/28/85 


3«1«9 Develop user*s manuals/ 
materials for puppet 
shows and simulations 


3.I.9 Copy of user's manual 


Mott 
Quintero 
Kllloran 
Striefel 


1/5/85 


8/1/85 


C6/28/85 


Year Two| 












1-.l-.in Onprati onal 1 zp rpsparch 
questions to be answered 
In group experimental 
studies and follow-up 


1 ^ 1 ^ 1 n Up 1 pn v*otoar*rh 

proposal and questions 


Oil 1 n tppn 

Kllloran 
Cogar 


7/1 /ftR 

t f L f 03 


fl/l /flR 

O/ 1 / 03 




3«1«11 Train data collectors, 

obtlan written permission 
from all participants in 
study 


2*lAl Training data (reli- 
ability scores), written 
permission 


Quintero 
Kllloran 
Cogar 


8/1/85 


8/30/85 


C9/85 


3«1*12 Conduct field test of 

puppet shows/simulations 
with total population. 
Implement experimental 
control grouD studies 


3*1*12 Field test data 


Quintero 
Kllloran 
Cogar 


9/1/85 


4/1/86 


C3/86 


3*1#13 Modify and revise proto- 
type as indicated by field 
test data 


3,KI3 Puppet show/simula- 
tion prototype 


Quintero 
Kllloran 
Schropp 


4/1/86 


6/1/86 


C8/86 


3,K14 Prepare final draft of 
puppet shows/simulations 


3.KI4 High quality 
materials for replication 
and dissemination 


Quintero 
Kllloran 
Schropp 


6/1/86 


7/1/86 


C8/36 
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F.N.S. Project Tracking Systes And Person Loading Chart 
My 1» 1984 through Jyne 30» 1987 



10/85 B » Behind Schedule 


I = Activity 


Initiated 


C « Completed by Date Indicated 


0 Ongoing 




0 " Activity Discontinued 


M = Modified 


Activity/Wording/Date 


Objectives & Activities 


Documentation 


Respon. Inltla. Comple. Status 




for Monitoring 


Party Date Date 



3.1.15 Revise user's guide for 
puppet shows/simulations 



3.1.16 Prepare results for dissem- 
ination 

Draft completed 

3.1.17 Identify LEA and preschool 
providers for replication 
Edith Bowen 

3.1.18 Revise procedures and 
materials for Integration 
Into demonstration model 
package 

3.1.19 Synthesize all puppet 
shows/simulations and pro- 
cedures Into an exportable 
form which facilitates 
replication 



Year Three | 



3.1.15 Copy of user's guide 



3.1.16 Manuscripts submitted 
for publication 



3.1.19 Written commitments 
from/to agencies 



3.1.20 Individual procedures 
and materials fully revised 
and ready to integrate In 
package form 

3.1.21 Final Instructional 
package 



Quintero 
Kllloran 
Schropp 

Quintero 
Kllloran 
Schropp 

Quintero 
Kllloran 
Schropp 

Quintero 
Kllloran 
Schropp 



Quintero 
Kllloran 
Strlefel 
Schropp 



6/1/86 



6/15/86 



4/1/86 



6/1/86 



6/1/86 



7/1/86 



8/15/86 



7/15/86 



8/1/86 



8/1/86 



Objectives 3.1 & 3.2 have been combined into a total preparation package and are addressed 
In Year Three 



3.1.20 Document all start**up and 
maintenance costs 



3.1.20.1 Summarize monthly, time 
spent by FMS and field 
site staff'on training 
of preparation activities 

3.1. 2D. 2 Summarize monthly, 
costs of preparation 
activities 



3.1.22 Written manuscripts 



Quintero 
Kllloran 
Schropp 



7/1/86 



5/1/87 



ClO/86 

C6/87 

C12/86 

C9/86 



C5/87 
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F«H«S. Project Tracking Sy%tm And Person Loading Chart 
J^ly 1» 1984 throu9h <}Mae 30, 1987 



10/85 B » Behind Schtdule I « Activity Initiated 

C " Completed by Date Indicated 0 « Ongoing 

D « Activity Discontinued M » Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon, 
Party 


In1t1a« 
Date 


Ccmple* 
Date 


Status 


3«I*20«3 Compute cost analysis 












3«I«2I Disseminate project at 

local t state and national 
levels 


3,I*23 Formal presentations, 
slide shows, brochures, etc* 


All staff 


7/1/86 


6/30/87 


C6/87 


2A*ZZ Prepare agencies for field 
test of project package 


3*I«24 Manuals and materials 
agency workshop records 


All staff 


7/15/86 


6/30/87 


C6/87 


3«Ie22«I Contact district person- 
nel, principals, and/or 
program directors 

3«I«22*2 Obtain permissions 
necessary 










C 
C 


3.1*22,3 Establish timelines for 
replication activities 










C 


3*1*2^*4 Gather student base- 
line asscssnsent data 










C 


3«K23 Conduc<> field tsst and 
revise ^is Indicated 
-Edith Bowen Kindergarten 
-Pepeated whn new child 


3,U25 Fleici test data 


Quintero 
Killoran 
Sch: opp 


9/1/86 


3/15/87 


0 

CI/87 
C4/87 


'k I-.?*?-.! Tonfliirt tpachpr anH 

parent preparation 
-Edith Bowen Kindergarten 
-Repeated with new child 




Schropp 






C2/87 
C4/87 


3*1*23*2 Conduct training, as 
needed 

-Edith Bowen Kindergarten 
-Repeated with new child 




Schropp 






C2/87 
C4/87 


3*I*23*3 Collect child base 
line data 
-Edith Bowen Kindergarten 
-Repeated with new child 




Schropp 






Cl-2/87 
C2/87 



o 
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F.n.S. Project Tracking Systea Aad Persoa Loading Chart 
July 1. 1984 through Juae 30, 1987 



10/85 B » Behind Schedule I » Activity Initiated 

C Completed by Date Indicated 0 » Ongoing 

D « Activity Discontinued M Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon. 
Party 


Initia. 
Date 


Comple. 
Date 


Status 


3.1.23.4 Implement peer 

preparation through 
parents and teachers 










C2/87 
C4/87 


3«1«23«5 Collect post-preparation 
child data and 

fol 1 OW**UD 










u2-d/o7 


3.1.23.6 Collect consumer 
satisfaction data 










C8/87 


3.1.24 Analyze data and prepare 
study for dissemination 


3.1.26 Written manuscript 
and subm 1 ttpH "for nubl ica- 

uiiu ^ u will ivvcu iwi ff%m% 

tion 


Quintero 

N 1 1 1 Ui ail 

Striefel 


3/15/87 


4/30/87 


C6/87 


3.2 To determine methods to 
prepare teachers ^ parents, 
and normal children for 
mainstreaming 












Year One! 
1 












3.2.1 Review literature and iden- 
tify activities other than 
puppet shows and simulation 
activities effective in 

RiA Inst rPARil nn nrpnaraii1nn<; 

IIIO lll^vl colli IIIU Ul CUQi Qv 


3.2.1 Literature review 


Quintero 
Killoran 
Ahoraiyan 
Yanito 


9/5/84 


II/I5/84 


ClO/2 


3.2.1.1 Conduct library 

search for articles 
related to objective 






9/5/84 


9/26/84 


C9/17 


3.2.1.2 Review identified 
articles for appro- 
priateness to goal 






9/26/84 


II/I5/84 


C9/25 


3.2.2 Critique identified activ- 
ities for effectiveness 
and appropriateness for use 


3.2.2 Literature review 


Quintero 
Ahoraiyan 
Mott 
Yanito 


11/15/84 


12/15/84 


CI/2/85 
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F.N«S« Project Tracking SjfstM A«d Ptrson Lotdlng Cbtrt 
My 1, 1954 through Jmrc 30, 1987 



10/85 8 • Behind Schedule I • Activity Initiated 

C • Completed by Date Indicated 0 » Ongoing 

D • Activity Discontinued M • Modified; Activity/Vording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon. 
Party 


Initia. 

Date 


Comple, 
Date 


Status 


3«2*3 Select activities and 

adapt as needed including 
attitudinal measures 


3.2.3 Draft of prototype 
activities including 
attitudinal measures 


Quintero 

Ahoraiyan 

Mott 


11/15/84 


12/30/84 


C3/20/85 


3.2«4 Operationalize evaluation 
questions to be studied 


3.2.4 Written questions 


Quintero 
Ahoraiyan 
Yanito 
Mott 


II/I/84 


12/15/84 


C2/I/85 


3.2.5 Administer pre- 

attitudin »1 masures 


3.2.5 Pre-measure results 


Quintero 
Mott 

Ahoraiyan 
Yanito 


1/5/85 


2/1/85 


C 


3.2.6 Field test activities as 
indicated 


3.2.6 Field test schedules 
and data; written pro- 
cedural manual 


Quintero 
Mott 
Yanito 
Ahoraiyan 


1/5/85 


3/1/85 


C 


3.2.7 Administer post*- 

attitudinal measure 


3.2.7 Post-measure results 


Quintero 
Mott 
Yanito 
Ahoraiyan 


3/1/85 


4/1/85 


C 


3.2.8 Analyze data and revise 
activities as indicated 


3.2.8 Graphic and narrative 
summaries; revised activ- 
ities manual 


Quintero 
Mott 
Yanito 
Ahoraiyan 


4/1/85 


5/1/85 


C 


3.2<9 Combine puppet shows » 

simulations* and activities 


3.2.9 Draft of combined 
prototype activities 


Quintero 
Mott 
Yanito 
Ahoraiyan 


4/5/85 


7/1/85 


C6/28/85 


3.2.10 Operationalize evaluation 
questions 


3.2.10 Written questions 


Quintero 
Mott 
Yanito 
Ahoraiyan 


4/15/85 


5/15/85 


C3/85 
8/85 



ERIC 



146 



F*N.S« Project Trtckiiig Systm Aad Person loading Ckart 
O^ljf U 1984 througli Jane 30, 1987 



118 



10/85 B - Behind Schedule 

C - Completed by Date Indicated 
D - Activity Discontinued 



I » Activity Initiated 
0 - Ongoing 

M « Modified: Activity/Vording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon* 
Party 


Initia* 

Date 


Comple. 
Date 


Status 


3,2.11 Administer pre- 

attitudinal measure 
(pre/post measures are 
taken at time of field 
test) 


3*2*11 Pre-*measure results 


Quintero 
Hott 
Yanito 
Ahoraiyan 


6/15/85 


6/30/85 


M6/85 


3«2.12 Field test combined actlv- 
ities^ revising as needed 


3.2*12 Field test schedules 
and data, written pro- 
cedural manual 


Quintero 
Mott 
Yanito 
Ahoraiyan 


6/15/85 


8/15/85 


C9/85 


Year Two| 












3*2«13 Administer post- 

attitudinal measure 


3.2.13 Post-measure results 


Quintero 

Phelps 

Thornburg 


8/7/85 


8/15/85 


M6/85 


3«2«14 Analyze data; revise as 
indicated 


3*2*14 Graphic and narrative 
summaries, revised combined 
manual 


Quintero 

Phelps 

Thornburg 


8/15/85 


9/15/85 


C9/85 


3*2*15 Develop combined user's 
manual 


3*2*15 Copy of manual 


Quintero 

Phelps 

Thornburg 


7/1/85 


8/1/85 


C11//86 


J*c«io upcro «iunn 1 i£c rcScarcn 
questions to be answered 
in group experimental 
studies and followup 
Sunrise 


o*£*iu written researcn 
proposal and questions 


t|u in tero 

Phelps 

Thornburg 


7/1 /QC 


8/ l/OD 


PI /o c 


3.2.17 Train data collectors, 

cbtain written permission 
from all participants in 
study 


3*2.17 Training data (reli- 
ability scores), written 
permissions o 


Quintero 

Phelps 

Thornburg 


8/1/85 


9/1/85 


C9/85 


3*2*18 Conduct experimental 
test of prototype with 
total population; imple- 
ment experimental control 
group studies 


3.2*18 Experimental test 
data 


Quintero 

Phelps 

Thornburg 


9/1/86 


4/1/87 


C3/86 
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Project Trtcklng Systm Aad Person Loading Chtrt 
My U 1984 througli June 30, 1987 



10/85 B • Behind Schedule I • Activity Initiated 

C » Completed by Date Indicated 0 " Ongoing 

D • Activity Discontinued M • Modified: Activity/Wording/Date 



Obiectives & Activi'cies 


Documentation 


Respon. 


Initia. 


Comple, Status 




for Monitoring 


Party 


Date 


Date 



Sunrise with Pat Barton's 
class 








1 




3. 2.19 Modify and revise proto- 
type as indicated by 
field test data 

1 IWfM VWWV UUvU 


3.2.19 Final draft 


Quintero 
Phelps 

Th nrnhii rn 

1 IIUI IIUU 1 ^ 


4/1/86 


6/1/86 


C8/86 


3.2.20 Prepare final draft of 
preparation package and 
materials 


3.2.20 High quality 
materials for replication 
and dissemination 


Quintero 
Phelps 
Thornburg 
K':iloran 
o tr leTe i 


6/1/86 


7/1/86 


Cll/86 


3.2.21 Revise user's *de for 
preparation pA«:kage and 
procedures 


3.2.21 Copy of user's guide 


Quintero 

Phelps 

Thornburg 

Killoran 

Striefel 


6/1/86 


7/1/86 


Cll/86 


3.2.22 Summarize single-subject 
study results for 
publication 


3.2.22 Written summary 
available; submitted 
manuscripts 


Quintero 

Phelps 

Thornburg 

Killoran 

Striefel 


6/15/86 


8/15/86 


0 


3.2.23 Prepare group experi- 
mental study results for 
publication 


3.2.23 Uritten summary 
availablo; submitted 
manuscripts 


Quintero 

Phelps 

Thornburg 

Killoranj 

Striefel 


6/15/86 


8/15/86 


0 


3.2.24 Collect follow-up data 


3.2.24 Written follow-up 
data 


Quintero 

Phelps 

Thornburg 

Killoran 

Striefel 


4/1/86 


3/1/87 


D 



o 
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KHmSm Project Tracking Systoi /Ud Person loading Chart 
My U 1984 through June 30 , 1987 



10/85 B > Behind Schedule 

C « Completed by Date Indicated 
D - Activity Discontinued 



I « Activity Initiated 
D « Ongoing 

M » Modified: Activity/Wording/Oate 



Objectives & Activities 



Documentation 
for Monitoring 



Respon. In it i a. Comple, Status 
Party Date Date 



3.2.25 Identify LEA and pre- 
schools for replication 
Edith Bowen 



3.2.26 Prepare procedures and 

materials for integration 
into total model package 



3.2.27 Synthesize all prepara- 
tion materials and proce- 
dures into an exportable 
form which facilitates 
replication 



ObJectiv9S & Activities for Goal 4 



4.1 To develop and implement two- 
way communication, education, 
and decision making system 
concerned with m2»>instreaming 
for families of handicapped 
children 



Year One 



4. I.I Identify communication 
systems previously found 
effective between parents 
and schools 

4. I. I. I Conduct library 

search for articles 
related to objective 

4.1*1.2 Review identified 
articles for appro- 
priateness to goal 



3.2«25 Written commitments 
from agencies 



3.2.26 Individual procedures 
and materials fully revised 
and ready to integrate in 
package form 



3.2.27 Final model package 



4.1.1 Literature review 



Quintero 


4/1/86 


7/15/86 


Phelps 






Thornburg 






Killoran 






Striefel 






Quintero 


6/1/86 


8/1/86 


Phelps 






Thornburg 






Killoran 






Striefel 






Quintero 


5/1/86 


8/1/86 


Phelps 






Thornburg 






Killoran 






Striefel 






Quintero 


9/5/84 


ID/15/84 


Ahoraiyan 






Killoran 








9/5/84 


9/14/84 




9/14/84 


9/21/84 



C8-9/86 



CII/86 



CIO/9/84 



CIO/84 



CIO/84 
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F«H«S« Project Tracking Systea And Person Loading Chart 
My I, 1984 through June 30, 1987 



121 



10/85 8 « 8eh1nd Schedule 

C « Completed by Date Indicated 
D « Activity Discontinued 



I » Activity Initiated 
0 « Ongoing 

M » Modified: Activity/Wording/Date 



ObJc;t1ves & Activities 


Documentation 
for Monitoring 


Respon* 
Party 


Inltia* 
Date 


Com pie. 
Date 


Status 


4*U1*3 Abstract Identified 
articles and organize 
Into working library 






9/14/84 


9/21/84 


ClO/84 


4«K1.4 Summarize systems 

review In written form 










Cl/15/85 


4*1*2 Develop or adapt prototype 
system which Incorporates 
proactive communlcatlont 
Informative printed mater- 
ials, and parent handbooks 


4*1,2 Prototype 


Kllloran 
Quintero 
Ahoralyan 


10/15/84 


11/15/84 


C8/85 


4*1*3 Operational Ize evaluation 
system 


A,l,3 Written questions 


Kllloran 
Quintero 
Ahoralyan 


11/15/84 


12/15/84 


C2/1/85 


4*1*4 Field test system with 

single subjects, revising 
as necessary 


4*1*4 Field test schedules 
and data 


All staff 


12/15/84 


5/30/85 


C5/11/85 


4*1*5 Analyze data, revising 
system as Indicated 


4.1*5 Graphic and narrative 
summaries 


Ahoralyan 
Quintero 


5/30/85 


8/15/85 


C8/86 


4*1*6 Develop draft of user's 
manual 


4*1.6 Final draft of com- 
munication system manual 


Quintero 
Ahoralyan 
Kmoran 
Strlefel 


12/15/84 


9/1/85 


C8/86 


Year Two 












4*1*7 Operatlonalize research 
questions to be answered 
In group experimental 
studies and follow-up 


4.1*7 Written research 
proposal and questions 


Quintero 

Cogar 

Kllloran 


7/1/85 


8/1/85 


Cll/85 


4*1*8 Train data collectors, 

obtain written permission 
from all participants In 
study 


4*1*8 Training data (reli- 
ability scores), written 
permissions 


Quintero 

Cogar 

Kllloran 


8/1/85 


9/1/85 


C9/85 
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F»K*S* Project Tracking Systea And Person Loading Cliart 
July I, 1984 throvgii JyRe 30, 1987 



10/85 B « Behind Schedule I « Activity Initiated 

C - Completed by Date Indicated 0 » Ongoing 

D « Activity Discontinued M « Modified: Activity/Vordlng/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon. 
Party 


Initia* 
Date 


Comple. 
Date 


Status 


4.1,9 Conduct experimental 
test of prototype with 
total population; Imple* 
ment experimental control 
group studies 


4.1.9 Experimental test 
data 


Quintero 

Cogar 

Killoran 


9/1/85 


3/1/86 


C12/85 


4.1,10 Modify and revise proto- 
type as Indicated by 
field test data 


4.1.10 Final draft 


Quintero 
Killoran 
Striefel 
Schropp 


3/1/86 


4/1/86 


C7/86 


4.1«10.1 Retest as needed to 
obtain ongoing parent 
reactions 








4/1/86 
Ongoing 


Quarterly 
Assess- 
ment 
C6/87 


4.1*11 Prepare final draft of 
communication package 
materials 


4.1.11 High quality mater- 
ials for replication and 
dissemination 


Quintero 
Killoran 
Striefel 
Schropp 


4/1/86 


5/1/86 


Cll/86 


4.1.12 Revise user's guide for 
communication package 
procedures 


4,1.12 Copy of user's guide 


Quintero 
Killoran 
Striefel 
Schropp 


5/1/86 


6/1/86 


Cll/86 


4.1*13 Summarize s1ngle*subject 
study results 


4*1.13 Written summary 
available 


Quintero 
Killoran 
Striefel 
Schropp 


6/1/86 


8/1/86 


C 


4.1*14 Identify LEA and pre- 
school s for replication 


4^1.16 Written commitments 
from agencies 


Quintero 
KHloran 
Sc'nropp 


4/1/86 


7/15/86 


C8/86 


4.1*i5 Prepare communication pro- 
cedures and materials for 
integration into total 
model package 


4.1.17 Individual procedures 
and materials fully revised 
and ready to Integrate In 
package form 


Quintero 
Killoran 
Striefel 
Schropp 


6/1/86 


8/1/86 


C8/86 
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F.N.S. Project Tracking Systea And Person Loading Chart 
July 1, 1984 through June 30, 1987 



10/85 B « Behind Schedule 


I = Activity 


Initiated 


C « Completed by Date Indicated 


0 = Ongoing 




D « Activity Discontinued 


M = Modifieo: 


Activity /Wording/Date 


Objectives & Activities 


Documentation 


Respon. Initia. Comple. Status 




for Monitoring 


Party Date Date 



4. 1. 16 Synthesize all communica- 
tion materials and proce- 
dures into an exportable 
form which facilitates 
repl ication 

4.1.17 Document all start*up 
and maintenance costs 



4.1.18 Disseminate project at 
local, state, and national 
levels 

4.1.19 Prepare agencies for 
field test of the project 
package 

4.1.20 Distribute manual to 
dissemination sites 



4.1.21 Conduct field tests and 
revise as indicated 

4.1.21.1 Complete parent 
questionnaire 

4.1.21.2 Conduct parent training 
as needed 

Conducted at OCHP and 
Canyon View 

4.1.21.3 Conduct post assessment 
of parent questionnaire 



4.1.18 Final model package 



4.1.19 Written manuscripts 



4.1.20 Formal present=»t1ons , 
slide shows, brochures, etc. 



4.1.21 Manuals and mater- 
ials agency workshop 
records 

4.1.22 Project manual and 
materials mailed or hand 
delivered to agencies 

4.1.23 Field test data 



Quintero 
Kllloran 
Striefel 
Schropp 



Quintero 
Killoran 
Schropp 

All Staff 



All staff 



All sta^^f 



All staff 



6/1/86 18/1/86 



Year One | THIS OBJECTIVE IS ADDRESSED THROUSH GOAL DNE ACTIVITIES 

I I 



7/1/86 



7/1/86 



7/15/86 



7/15/86 



9/1/86 



5/1/87 



6/30/87 



6/30/87 



8/1/86 



Cll/86 



C6/87 



C6/87 



C5/87 



C8/86 



3/15/87 C12/87 



C9/86, 1/87, 5/87 
C12/86 
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F«M«$« Project Tracking Systta Aad Person Loading Cbm t 
My 1, 1984 through June 3D, 1987 



10/85 B » Behind Schedule I « Activity Initiated 

C » Completed by Date Indicated 0 « Ongoing 

D • Activity Discontinued M » Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon. 
Party 


Initia. 
Date 


Comple, 
Date 


Status 


4.2.1 Identify teacher expecta- 
tions through teacher 
expectations package 


4.2.1 "Expectation" package 
protocol s 


Killoran 
Quintero 
Ahoraiyan 


4/1/85 


4/30/85 


C 


4.2.2 Develop prototype for 
identifying student 
expectation "deficits" 
and curriculum selection 
criteria 


4.2.2 Draft of prototype 


Killoran 
Quintero 
Ahoraiyan 


5/1/85 


6/1/85 


C 


4.2.3 Conduct expert review of 
prototype 


4.2.3 Written critique and 
feedback on prototype 


Killoran 
Quintero 


6/1/85 


6/15/85 


C 


4.2.4 Revise prototype based 
on expert review 


4.2.4 Revised prototype 


Killoran 
Quintero 
Ahoraiyan 


6/15/85 


7/30/85 


C 


Year Twoj 












4.2.5 Operational research 

questions to be answered 
in pilot single-subject 
studies 


4.2.5 Written research 
proposal 


Killoran 
Quintero 
Cogar 


7/1/85 


8/1/85 


C 


4.2.6 Develop data system, 
train data collectors, 
obtain written permission 
from all participants 
in study 


4.2.6 Written permission 
from involved participants 
and data from training 
(i.e., reliability scores 
across collectors) 


Killoran 
Quintero 
Cogar 


8/1/85 


9/1/85 


C 


4.2.7 Develop manual outlining 
curriculum and selection 
and training procedures 


4.2.7 Field test data 


Killoran 
Quintero 
Cogar 


9/1/85 


12/1/85 


C 


4.2.8 Revise prototypes based 
on field test data, field 
test/revision cycle until 
outcomes are achieved 


4.2.8 Revised prototype 
package 


Killoran 
Quintero 
Cogar 
Striefel 


12/1/85 


1/1/86 


C 
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F«N«S« Project Tracking Systea And Person Loading Chart 
X^y 1, 1984 through June 30, 1987 



10/85 B » Behind Schedule I « Activity Initiated 

C « Completed by Date Indicated 0 « Ongoing 

0 « Activity Discontinued M « Modified: Activity/Wording/Date 



Objectives & Activities 


Documenutlon 


Respon. 


Inltla. 


Comple. Status 




for Monitoring 


Party 


Date 


Date 



4.2.9 Operatlonalize research 
questions to be answered 
In group experimental 
studies and followup 


4.2.9 Written research 
proposal and questions 


Killoran 
Quintero 
Cogar 


12/1/85 


12/15/85 


M 


4.2.10 Develop data system, 
train data collectors, 
obtain written permission 
from all participants In 
study 


4.2.10 Training data (reli- 
ability scores), written 
permissions 


Killoran 
Quintero 
Cogar 


12/15/85 


1/1/85 


M 


4.2.11 Conduct field test of 
prototype with tota' 
population » Implement 
experimental control 
group studies 


4.2.11 Field test data 


Killoran 
Quintero 
Cogar 


1/1/86 


5/15/86 


C 


4.2.12 Modify and revise proto- 
type as Indicated by field 
test data 


4.2.12 Final draft 


Killoran 
Quintero 
Cogar 
Striefel 


5/15/86 


6/1/86 


C 


4.2.13 Prepare final draft of 
entry skills package 


4.2.13 High quality mater- 
ials for repl ication and 
dissemination 


Killoran 
Quintero 
Cogar 
Striefel 


6/1/86 


7/1/86 


C 


4.2.14 Develop user's guide for 
entry skills package 


4.2.14 Copy of user's guide 


Killoran 
Quintero 
Cogar 
Strielel 


5/1/86 


7/1/86 


C 


4.2.15 Prepare single-subject 
study results for 
publication 


4.2.15 Manuscripts Suumittad 
for publication 


Killoran 
Quintero 
Cogar 
Striefel 


6/15/86 


8/15/86 


M 


4.2.16 Prepare experimental study 
results for publication 


4.2.16 Manuscripts submitted 
for publication 


Killoran 
Quintero 
Cogar 
Striefel 


6/15/86 


8/15/86 


0 
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F.M.S, Project Tracking Systoi M Person Loading Ciiart 
Jhtly 1, 1984 throuQh June 30, 1987 



lD/85 B « Behind Schedule I » Activity Initiated 

C « Completed by Date Indicated D • Ongoing 

D « Activity Discontinued M » Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 


Respon. 


Inltla. Comple. Status 




for Monitoring 


Party 


Date Date 



4.2.17 Collect followup data 


4.2.17 Written follow-up 
data 


Kllloran 
Quintero 

rogar 


4/1/86 


8^ "86 


D 


4.2.18 Identify LEAs and pre- 
schools for replication 


4.2.18 Written commitments 
from/to agencies 


Kllloran 
Quintero 
Cogar 


4/1/86 


7/15/86 


M 


4.2.19 Synthesize entry skills 
materials and procedures 
Into an exportable form 
which facilitates 
replication 


4.2.19 Final instructional 
package 


Kllloran 
Quintero 
Cogar 
Striefel 


6/1/86 


8/1/86 


C 


Year Three] 












4.2. 2D Document all start-up 
and maintenance costs 


4. 2. 2D Written manuscripts 


Kllloran 
Quintero 
Cogar 


7/1/86 


5/1/87 


C 


4.2.21 Disseminate project at 

local, state, and national 
levels 


4.2.21 Formal presentations, 
slide shows, brochure, etc. 


All staff 


7/1/86 


6/3D/87 


C 


4.2.22 Prepare agencies for field 
test of project package 


4.2.22 Manuals and mater** 
ials, agency workshop 
records 


Kllloran 
Quintero 
Cogar 


7/15/86 


6/3D/87 


C 


4.2.23 Conduct field test and 
revise as necessary 


4.2.23 Field test data 


Kllloran 
Q'.f1ntero 
Cogar 


9/1/86 


3/15/87 


C 


4.3 Develop and Implement pro* 
cedures to psycholo^^ically 
. and emotionally prepare handl* 
capped children and their 
families for malnst'^^amlng 


1 








M 


Year Dne| 
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KH.S. Project Tracking Sjrstoi And Person Loading Chart 
My U 1984 througk June 30, 1987 



10/85 B » Behind Schedule 

C • Completed by Date Indicated 
0 • Activity Discontinued 



I « Activity Initiated 
0 * Ongoing 

M = Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon, 
Party 


Inltia* 
Date 


Comple, 
Date 


Status 


4. 3.1 Review literature pertain- 
ing to emotional stresses 
and changes occurring dur- 
ing mainstream placements 


4*3*1 Literature review 


Ahoraiyan 
Quintero 
Striefel 
Killoran 


9/14/84 


|ll/2/84 


M9/85 


4«3.1«1 Conduct library 

search for articles 
related to objective* 






9/14/84 


9/21/84 


C2/1/85 


4«3*1«2 Review identified 
articles for appro- 
priateness to goal 






9/21/84 


10/5/84 


C2/1/85 


4«3.U3 Abstract identified 
articles and organize 
into working library 






10/5/84 


10/19/84 


C2/15/85 


4«3.1*4 Summarize information 
in written form 






10/22/84 


11/2/84 


C8/85 


4«3.2 Identify factors relating 
to model populations 


4*3*2 Literature review 


Ahoraiyan 
Quintero 


9/14/84 


12/2/84 


C9/85 


4*3.2*1 Conduct library 

search for articles 
related to objective 






9/14/84 


9/21/84 


C9/85 


4*3.2*2 Review Identified 
articles for appro- 
priateness to goal 






9/21/84 


10/5/84 


C9/85 


4*3.2*3 Abstract identified 
articles and organize 
into working 1 ibrary 






10/5/84 


10/26/84 


C9/85 


4*3*2*4 Summarize factors 
into written form 






10/26/84 


11/2/84 


C9/85 


4*3*3 Operational ize evaluation 
questions 


4*3*3 Written questions 


Ahoraiyan 

Quintero 

Killoran 


ll/r/84 


12/2/84 


C9/85 
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F«H«S« Project Tracking Sjfstoi And Person Loiding Chart 
July 1, 1984 through June 30, 1987 



10/85 8 « Behind Schedule I » Activity Initiated 

C « Completed by Date Indicated 0 « Ongoing 

D « Activity Discontinued M « Modified: Actlvlty/Wordlng/Qste 



ObJect1-es & Activities 


Documentation 
for Monitoring 


Dpcnn n . 

r\c w V II . 

Party 


In itia. 

Date 


Comnl p* 

W Willi/ 1 c . 

Date 


oca CU9 


4.3.3.1 Using review Infor- 

mat1on» list evaluation 
questions pertinent to 
population 












4.3.4 Develop activities dealing 
with Identified factors 
amd summarize In draft of 
prototype 


4.3.4 Draft of prototype 
activities 


Ahoraivan 
Quintero 


11/2/84 


1/5/85 


C9/85 


4.3.5 Field test activities, 
revising as needed 


4.3.5 Written field test 
schedules, data sheets/ 
observation forms 


Ahoraiyan 
Quintero 


1/5/85 


6/30/85 


C3/86 


4*3*6 Analyze results and Incor- 
porate findings Into 
preparation activities 


4.3.6 Graphic and narrative 
summaries 


Ahoraiyan 
Quintero 


6/30/85 


9/1/85 
Ongoing 


C3/86 


4*3«7 Develop final activities 
Individual differences 
Theme for Week One 


4.3.7 Draft of final 
activities 


Ahoraiyan 
Quintero 


6/30/85 


9/15/85 
Ongoing 


C9/86 


Year Two] 












4*3*8 Operational Ize research 
questions to be answered 
In group experimental 
studies and follow-up 


4.3.8 Written research 
proposal and questions 


Cogar 
Quintero 


9/1/85 


9/15/85 


C3/86 


4*3*9 Train data collectors, 

obtain written permission 
from all participants in 
study 


4.3.9 Training data (reli- 
ability scores), written 
permissions 


Cogar 
Quintero 


9/1/85 


9/30/85 


C3/86 


4.3.10 Conduct experimental 
test of prototype with 
total population; imple*- 
ment experimental control 
group studies 
(Conducted with 2 classes] 

4.3.11 Modify and revise proto- 


4.3.10 Experimental test 
data 

4.3.11 Final draft 


Cogar 

Quintero 

Killoran 

Cogar 


9/30/85 
10/30/85 


5/1/86 
6/1/86 


C3/86 
C6/86 
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10/85 B > Behind Schedule 

C " Completed by Date Indicated 
0 « Activity Discontinued 



I « Activity Initiated 
0 « Ongoing 

M « Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 


Respon. 


Initia. 


Comple. Status 




for Monitoring 


Party 


Date 


Date 



4«3.11 Modify and revise proto- 
type as indicated by 
field test data 



4.3.11 Final draft 



Cogar 
Quintero 
Killoran 
Striefel 



10/30/85 



6/1/86 



C6/86 



Preschool: This area is addressed through MESA-PK & Parent Prep, for Transition; & Buddies in 
Reverse Mainstreaming 



4.3.12 Prepare revised draft of 
special needs preparation 
package materials 



4.3.13 Revise user'*» guide for 
special needs preparation 
package procedures 



4.3.14 Summarize results 



4.3.15 Collect follow-up data 



4.3.16 Identify LEA and pre- 
schools for replication 



4.3.17 Prepare procedures and 

materials for integration 
into total model package 



4.3.12 High quality mater- 
ials for replication and 
dissemination 



4.3.13 Copy of use'rs guide 



4.3.14 Written summary 
available 



4.3J.6 Written follow-up 
data 



4.3.17 Written commitments 
from agencies 



4.3.18 Individual procedures 
and materials fully revised 
and ready to integrate in 
package form 



Quintero 
Killoran 
Striefel 
Schropp 

Quintero 
Killoran 
Striefel 
Schropp 

Quintero 
Killoran 
Striefel 
Schropp 

Quintero 
Killoran 
Striefel 
Schropp 

Quintero 
Killoran 
Schropp 

Quintero 
Killoran 
Striefel 
Schropp 



6/1/86 



5/1/86 



7/1/86 



8/30/86 



4/1/86 



6/1/86 



8/1/86 



8/1/86 



9/1/86 



3>l/86 



7/15/86 



8/1/86 



C2/87 



C7/86 



C9/86 
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F.N.S. Project Tracking Systea And Person Loading Chart 
July 1, 1984 through June 30, 1987 



10/85 B » Behind Schedule I = Activity Initiated 

C " Completed by Date Indicated 0 » Ongoing 

0 « Activity Discontinued M = Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 


Respon. 


Inltla. Comple. Status 




for Monitoring 


Party 


Date Date 



|4.3*I8 Synthesize all prepara* 
1 tlon materials and proce- 
Hurps Into an exoortable 
form which facilitates 
replication 


4.3.19 Final model package 


Quintero 
Kllloran 
^i:r Ipfpl 

V CI 1 C 1 C 1 

Schropp 


7/Ib/86 


8/30/86 


C9/86 


Year Three] 












4.3.19 nnriiinpnii all start^un 

and maintenance costs 




1 ii tci u 

Kllloran 
Schropp 




/Q7 


nc /Q7 


4.3.20 Prepare agencies for 

field test of the project 

package 

DCHP 

Canyon View 


4.3.22 Manuals and materials 
agency workshop records 


All staff 


7/1/86 


8/8/86 


C9/86 


4.3.20.1 Contact district person- 
nel, principals, and/or 
program directors 








9/86 


C9/86 


4.3,20.2 Obtain permissions 
necessary 








9/86 


C9/86 


4.3.20.3 Establish timelines for 
replication activities 








9/86 


C9/86 


4.3,20.4 Gather student baseline 
assessment data 








9/86 


C9/86 


4.3.21 Distribute manual to 
dissemination sites 


4.3.23 Project manual and 
materials mailed or hand 
delivered to agencies 


All staff 


8/1/86 


9/1/86 


C9/86 
CI2/86 


4,3.22 Distribute manual to 
sites 


4.3.24 Field test data 


Quintero 


9/1/86 


3/15/87 


C9/86 
CI2/86 
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F«N«S« Project Tracking Sjfstoi Aad Person Loading Ckart 
My 1, 1984 through Jvne 30, 1987 



10/85 B • Behind Schedule I » Activity Initiated 

C « Completed by Date Indicated 0 " Ongoing 

D • Activity Discontinued M « Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon, 
Party 


Initia. 
Date 


Compl e« 
Date 


Status 














Objectives & Activities for Goal 5 












S*l To determine teacher's famil- 
iarity with special education 
techniques and handicapping 
conditions and to provide 
Inservice training as needed 












Year One| 












5«UI Review literature review 
pertaining to (a) needs 
assessments of teaching 
skills needed in main-* 
stream settings; and 
(b) effective inservice 
training procedures 


5.1. I Literature review 


Hott 
Yanito 
Quintero 
Striefel 


11/15/84 


2/1/85 


C 


5*I«I«I Conduct library 

search for articles 
related to objective 






II/I5/84 


11/22/84 


CI2/I5/84 


Review identified 
articles for appro- 
priateness to goal 






II/I5/84 


II/2I/84 


CI2/2I/84 


5*UI*3 Abstract Identified 
articles and organize 
into working library 






II/2I/84 


12/5/84 


C2/28/85 


5.1.1.4 Write first draft 

of 1 iterature review 






12/5/84 


12/12/84 


C2/28/85 


5.1. 1.5 Submit first draft 
to project staff for 
review 






12/12/84 


12/14/84 


C2/28/85 


5.1. 1.6 Revise literature 

review as Indicated by 
staff feedback 






12/17/84 


12/19/84 


D 
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F,N,S, Project Tracking Systw And Ptrson Loading Ckart 
July 1, 1984 through June 30, 1987 



10/85 B • Behind Schedule I • Activity Initiated 

C « Completed by Date Indicated 0 • Ongoing 

D • Activity Discontinued M • Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 


Respon, 


Inltla. Comple, Status 




for Monitoring 


Party 


Date Oate 



(Note: found available reviews) 












5.UU7 Repeat 5.UI.5 and 
5.UI.6 as needed 






12/19/84 


1/11/85 


D 


5«I«I«8 Submit working draft 
for outside review 






1/11/85 


1/25/85 


0 


5«I«I«9 Revise as Indicated 
by outside reviewer 






1/25/85 


1/29/85 


D 


5,I«I«I0 Produce final draft 
of literature review 






lA?9/85 


2/1/85 


D 


5.1.1.11 Submit for publi- 
cation If appropriate 










D 


5.1.2 Identify (a) needs assess- 
ment and (b) Inservlce pro- 
cedures appropriate for 
project use 


5.1.2 Literature review 


Mott 
Yanlto 
Qulntero 
Strlefel 


11/15/84 


2/1/85 


C8/85 


5.1.3 Select procedures and 

adopt as needed (MESA-PK 
selected as needs assess- 
ment) 


5.1.3 Draft of prototype 
needs assessment and 
Inservlce activities 


Mott 
Yanlto 
Qulntero 
Strlefel 


1/15/85 


2/15/85 


C5/85 


' 5.1.4 Operational 1z2 evaluation 
questions 


5.1.4 Written questions 


Mott 
Yanlto 
Qulntero 
Strlefel 


1/15/85 


2/15/85 


C8/85 


5.1.5 Field test needs assess- 
ment and Inservlce 
activities 
' - Brookl Sexton, DCHP 
-* K. Rhees, Edith Bowen 
- DCHP Transition Kids 
(Summer 1986) 


5.1.5 Field test schedules, 
anecdotal notes, data 
sheets/observational forms 


Mott 
Yanlto 
Qulntero 
Strlefel 


2/15/85 


6/30/85 


C3/86 
1/86 
7/86 



o 
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F«H«$« Frojtct Tricking Systoi Aad Person Loading Cktrt 
Ally 1, 1984 through iJuRt 30, 1987 



10/85 B • Behind Schedule I • Activity Initiated 

C » Completed by Date Indicated 0 • Ongoing 

0 • Activity Discontinued M • Modified: Activity/Wording/Date 



Objectives S Activities 



Documentation 
for Homtoring 



Respon. Inltla. Comple. Status 
Party Dat^ Da' g 



5.U6 Analyze results and Incor- 
porate Into Inservlce 
training activities 
- Development of 23 com- 
petencies for preschool 



Year Two 



5«U7 Operational Ize research 
questions to be answered 
In group experimental 
studies and follow-up 

5«1.8 Train data 'collectors, 
obtain written permission 
from all participants In 
study 

5. I. 9 Conduct experimental 
test of prototype wUh 
to^al population; Imple-* 
ment experimental ccMteol 
group studies 

5«UI0 Modify and revise proto- 
type as Indicated by 
field test data 

5«UII Prepare draft of training 
package mater Ids 



5«l«l2 Revise user's guide for 
training package 
procedures 

5«UI3 Summarize s1ngle*'subject 
results 



5.1.6 Graphic and narrative 
sumnarles; revised needs 
assessments and Inservlce 
activities 



5.1.7 Wr '^'ten research 
proposal and questions 



5. US Training data (reli- 
ability scores) , written 
permissions 



5.1.9 Experimental test 
data 



5. 1. 10 Final draft 



5.1.11 High quality mater- 
ials for replication and 
dissemination 

5. 1. 12 Copy of users guide 



5«I.I3 Written summary 
available 



Hott 
Vanlto 
Quintero 
Strlefel 



Quintero 
Strlefel 
All red 



Quintero 
Strlefel 
All red 



Quintero 
Gtrlefel 
All red 



Quintero 
Strlefel 
All red 

Quintero 
Strlefel 
11 red 

Quintero 
Strlefel 
All red 

Quintero 
Strlefel 
All red 



6/30/85 



7/1/85 



8/1/85 



9/1/85 



6/1/86 



6/1/86 



6/15/86 



9/1/85 



8/1/85 



8/30/85 



4/1/86 



4/1/86 !C/l/86 



7/1/86 



7/1/86 



3/15/86 



162 



134 



F«N«S« rrojtct Tracking Systea And Person Loading Chart 
JUly 1» 1984 throiKih Junt 30, 1987 



10/85 B « Behind Schedule 

C ^ Completed by Date Indicated 
D « Activity Discontinued 



I « Activity Initiated 
0 » Ongoing 

H » Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 


Respon. 


Inltia. Comple, Status 




for Monitoring 


Party 


Date Date 



5. 1.14 Prepare group experi- 
mental study results foy 
publication 

5.K15 Collect follow-up data 



5.K16 Identify LEA and pre- 
schools for replication 



5.K17 Prepare procedures and 

materials for integration 
into total model package 



5.1.18 Synthesize all training 
materials and procedures 
into an exportable form 
which facilitates 
replication 



Year Three | 



5.i.l4 Written summary 
available 



5.1.15 Written follow-up 
data 



5.1.16 Written commitments 
from agencies 



5.1.17 Individual procedures 
and materials fully revised 
and ready to integrate in 
package form 

5.1.18 Final model package 



Quintero 
Striefel 
All read 

Quintero 
Striefel 
All red 

Quintero 
Striefel 
All red 

Quintero 
Striefel 
All red 



Quintero 
Striefel 
All red 



6/15/86 



4/1/86 



4/1/86 



6/1/86 



6/1/86 



3/15/86 



3/1/86 



7/15/86 



8/1/86 



8/1/86 



Objectives 5.1,5.2, & 5.3 have been combined into a total teacher assistance and support 
model. They are addressed simultaneously in Year Three. 



5.1.19 Document all starc-up 
and maintenance costs 



5.1.20 Disseminate project at 

local, state, and national 
levels 



5.1.19 Written manuscripts 



5.1.20 Formal presentations, 
slide shows, brochures, etc. 



Quintero 
Striefel 
Michielsn 
All red 

All staff 



7/1/86 



7/1/86 



5/1/87 



6/30/87 



C8/86 



C8/a6 



Cll/86 



C6/87 



C6/87 
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F«N«.S« Project Tracking Systtfl And Person Loading Chart 
July 1, 1984 throwgh June 30, 1987 



10/85 B « Behind Schedule 

C " Completed by Date Indicated 
D « Activity Discontinued 



I = Activity Initiated 
0 ^ Ongoing 

M » Modified: ..ctlvlty/Wordlng/Date 



Objectives & Activities 



Documentation 
for Monltc ring 



Respon. Inltla. 
Party Date 



Comple, Status 
Date 



5.1.21 Prepare agencies for 
field test of the project 
package 

- DCHP 

- Canyonvlew 

SA.ZIA Contact district person- 
nel, principals, and/or 
program directors 

- DCHP 

- Canyonvlew 

5«1«21«2 Obtain permissions 
necessary 

5.1.21.3 :istabl1sh timelines for 
repllcotlon activities 

5.1.21.4 Gather student baseline 
assessment data 

5.1.22 Distribute manual to 
dissemination sites 



5.1.23 Conduct field tests and 
revise as Indicated 
DCHP 

Canyon View 

5.1.23.1 Conduct teacher needs 
assessment 

- Meeting w/DCHP Teachers 

- Canyonvlew 

5«1«23«2 Conduct Inservlces, as 
heeded 

- DCHP 

- Canyonvlew 



5.1.21 Manuals and materials 
agency workshop records 



5.1.22 Project manual and 
materials mailed or hand 
del Ivered to agencies 

5.1.23 Field test data 



All staff 



All staff 



Quintero 
Strlefel 
Michlelsn 
Allred 



7/15/86 



7/15/86 



9/1/86 



6/30/87 



8/1/86 



3/15/87 



C8/86 
C/11/86 



C8/86 
C9/86 



C8-9 '36 



C8/86 



C9/86 



C6/87 
C12/86 



C8/86 
ClO/86 



C8/86 
Cll-21/86 
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Project Tracking Sy%tm And Person Loading Chart 
JMIjr 1» 198^. through June ^'^O* 1987 



10/85 B « Behind Schedule 

C « Completed by Date Indicated 
D « Activity Discontinued 



I * Activity Initiated 
0 a Ongoing 

M » Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon. 
Party 


Initia* 
Date 


Comple. 
Date 


Status 


5«1«23*3 Assist in procuring 
assi stance/ mater ial s , 
as needed 










Cll-21/86 


5«1«23.4 Document impact in 
mainstreamed setting 










C6/30/87 


5«1«23«5 Collect consumer 
satisfaction data 










C6/30/87 


5.2 To determine the level and 
type of technical assistance 
and support services needed by 
the regular teacher and to 
provide them 












Year One 












5«2«1 Select* adapt, or develop 
needs assessment t deter- 
mine levels of technical 
assistance & support ser- 
vices needed after inser- 
vice. activities to ensure 
successful mainstreaming 


5.2.1 Draft of prototype 
needs assessment 


Quintero 
Striefel 
Yanito 


11/15/84 


1/15/85 


C5/85 


5.2*2 Operational ize evaluation 
questions 


5.2*2 Written questions 


Quintero 
Striefel 
Yanito 


1/15/85 


2/15/85 


C5/85 


5*2*3 Develop procedures to 

provide follow-up technical 
assistance 


5.2.3 Draft of prototype 
technical assistance 
activities 


Quintero 
Striefel 
Yanito 


2/15/85 


3/15/85 


C 


5*2*4 Field test needs assess- 
ment and procedures 

- Brooki Sexton, OCHP 

- K* Rhees, Edith Bowen 

- DCHP Transition Kids 


5.2.4 Written field test 
schedules; anecdotal 
recordings; data sheets 


Quintero 
Striefel 
Yanito 


3/15/85 


6/30/85 


03/86 
1/86 
7/86 
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F«N«S« (Reject Tracking Sjfstea Aad Person t.jad1ng Chart 
J^ly 1, 1984 through June 30, 1987 



10/85 8 « Behind Schedule 

C * Completed by Date Indicated 
D « Activity Discontinued 



I ^ Activity Initiated 
0 » Ongoing 

M « Modified; Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon* 
Party 


Iniciat 
Date 


Comple. 
Date 


Status 


5*2«5 Analyze results and Incor- 
porate findings Into 
followup technical 
assistance activities 
* Summer Workshop I98(j 


5*2*5 Graphic and narrative 
studies; revised needs 
asse:isments and technical 
assistance activities 


Quintero 
Striefel 
Yanito 


6/30/85 


9/15/85 


C6/86 


Year Two| 












5«2.6 Operational Ize research 
questions to be answered 
In group experimental 
studies and fol"I»5w-up 


5*2.6 Written research pro- 
posal and questions 


Quintero 
Striefel 
All red 


7/1/85 


8/1/85 


C3/86 


5«Z«7 Train data collectors, 

obtain wr1tt(»n permission 
from all participants In 
study 


5.2*7 Training data (reli- 
ability scores), written 
permissions 


Quintero 
Striefel 
All red 


8/1/85 


8/30/85 


C3/86 


5«2«8 Conduct experimental 
test of prototype with 
total population; Imple* 
ment experimental control 
group studies 


5*2.8 Experimental test 
data 


Quintero 
Striefel 
All red 


9/1/85 


4/1/86 




5«2«9 Modify and revise proto- 
type as Indicated by 
field test data 


5.2.9 FlPii draft 


Quintero 
Striefel 
All red 


4/1/86 


6/1/86 


C6/86 


5«2,10 Prepare revised draft of 
needs assessment 
material s 


5.2*10 High quality mater- 
ials for repl Icatlon and 
dissemination 


Quintero 
Striefel 
All red 


6/1/86 


7/1/86 


C6/86 


5.2*11 Revise user's guide for 
^eeds assessment 
procedures 


5v2*ll Copy of user's guide 


Quintero 
Striefel 
All red 


6/1/86 


7/1/86 


C6/86 


5*2*12 Collect follow-up data 


5.2.14 Written foliow-up 
data 


Quintero 
Striefel 
All red 


4/1/86 


7/1/86 


C6/20/87 
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F«M*S» Project Tricking Systea Aad Person Lotding Chirt 
July 1, 1984 through June 30, 1987 



10/35 B « Behind Schedule I » Activity Initiated 

C " Completed by Date ;ated 0 ^ Ongoing 

D « Activity Discontinued M » Modified: Actlvlty/Wording/Date 



Objectives & Activities 


Documentation 


Respon* 


Inltla. 


Comple* Status 




for Monitoring 


Party 


Date 


Date 



11 Identify 1 PA and ore'- 
schools for replication 


3«c*i3 Mrlttcn C omm 1 uncP t5 

from agencies 


yU in^ero 
Strlefel 

All v*oH 

A 1 1 reo 


A /I iOC 


7 /I C /Q£ 


f*o toe 

Co/o6 


5*2*14 Prepare procedures and 

materials for Integration 
Into total model package 


5*2*16 Individual procedures 
and materials fully revised 
and ready to integrate In 
oackaae form 


Qui-^tero 
Strlefel 
All red 


6/1/86 


8/1/86 


C8/86 


5*2*15 Synthesize all needs 

assessment materials and 
procedures Into an 
exportable form which 
facilitates replication 


5*2*17 Final model package 


Quintero 
Strlefel 

Al IrpH 


6/1/86 


8/1/86 


C9/86 


To Hetprminp thp materials 
and adaptive equipment needed 
in the mainstream setting and 












Year One 












5*3*1 Outline adaptive materials 
used by malnstreamed 
students 

(Note: found available review] 


5*3.1 Written list of 
materials 


Quintero 
Striefal 
Yanlto 


11/1/84 


12/15/85 


C2/85 


5*3*1*1 Review literature 

for pertinent Information 
and procedures 






11/1/84 


11/15/84 


D 


5*3*1*2 Interview classroom 
taacj^ers for needs/ 
Ideas 






11/15/84 


11/30/84 


D 


5*3*1*3 List materials/ 

equipment Identified 






11/30/84 


12/15/84 


P 


5*3*2 Identify materials which 
increase student success 


5*3*2 Written match of 
potential materials 


Quintero 
Yanito 
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F,M*S« Project Tracking Systca Aad Person Loading Chart 
My U 1984 through June 30* 1987 



10/85 B " Behind Schedule 

C « Completed by Date Indicated 
0 » Activity Discontinued 



I - Activity Initiated 
0 > Ongoing 

M « Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 


Respon, 


L Itia. 


Comple, Status 




for Monitoring 


Party 


Date 


Date 



Review literature 

5«3«2«2 Interview classroom 
teachers for needs/ 
ideas 

5.3.2.3 List ongoing 

materials equipment 
Identified 

5.3.3 Match child^s needs to 
available materials 

5.3.4 Identify area agencies 
which may be used to 
procure needed materials 
and equipment 

5.3.5 Procuk^ needed materials 
and equipment 

5.3.6 Train regular educators 
in use of equipment 

5.3*7 Conduct follow-up training 
as needed 



Year Two 



5.3.3 Written match of needs 
to materials 

5.3.4 List of area agencies 



5.3.5 Materials 



5.3.6 Training schedule and 
records 

5.3.7 Training schedules 
and records 



Quintero 
Yanito 

Qunitero 
Yanito 



Quintero 
Yanito 

Quintero 
Yanito 

Quintero 
Yanito 



11/1/84 
11/15/84 

11/30/84 

1/5/85 
12/1/84 



1/15/85 



2/15/85 



2/15/85 



11/15/84 
11/30/84 

6/30/87 

6/30/87 
1/15/87 



C4/87 
C5/87 

C5/87 



2/15/87 



6/30/87 



6/30/87 



Folluw*up study in this ar-^a was discontinued because materials are so unique to each 
child. This information is documented and communicated on the child profile. 



5.3.8 Operationalize research 
questions to be answered 
in group experimental 
studies and foUowup 

5.3.9 Train data collectors, 
obtain written permission 
from all participants in 
study 



5.3.8 Written research 
proposal and questions 



5.3.9 Training data (reli- 
ability scores) , written 
permissions 



Phelps 

Quintero 

Striefel 



Phelps 

Qit'intero 

Striefel 



7/1/85 



8/1/85 



8/1/85 



8/30/85 



C5/87 



C6/87 



C9/85 
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B > Behind Schedule 

C « Completed by Date Indicated 

D « Activity Discontinued 



I = Activity Initiated 
0 Ongoing 

M » Modified: Activity/Wording/Date 



Objectives & Activities 


Documentation 
for Monitoring 


Respon. 
Party 


Initia. 
Date 


Comple. 
Date 


Status 


5*3*10 Conduct experimental 

test of prccotype with 
total population; imple* 
ment experimental control 
group studies 


5.3*10 Experimental test 
data 


Phelps 

Quintero 

Strlefel 


9/1/85 


i4/l/86 


D 


5»3»II Modify and revise proto- 
type as Indicated by 
field test data 


5.3. II Final draft 


Phelps 

Quintero 

Strlefel 


4/1/86 


6/1/86 


D 


5.3«I2 Prepare revised draft of 
support materials/ 
equipment procedures 


5.3.12 High quality mater- 
ials for replication and 
dissemination 


Phelps 

Quintero 

Strlefel 


t ./86 


7/1/86 


D 


5.3*13 Revise user's guide for 
support materials/ 
equipment procedures 


5>3.I3 Copy of user's guidR 


Phelps 

Quintero 

Strlefel 


6/1/86 


7/1/8G 


D 


5.3«I4 Summarize single-subject 
study results 


5.3.14 Written summary 
available 


Phelps 

Quintero 

Strlefel 


6/15/86 


4/1/C6 


D 


5. 3*15 Prepare group experi- 

iiiciitai dtuujr iC9Uit9 lui 

publication 


5.3.15 Written summary 

uT a 1 1 au 1 c 


Phelps 
[\u in tero 
Strlefel 


6/15/86 


4/1/86 


D 


S*2A6 Collect follo\-up data 


5.3*16 Written follow-up 
data 


Phelps 

Quintero 

Strlefel 


6/1/86 


4/1/86 


D 


5.3.17 Identify LEA and pre- 
schools for replication 
- Ed Scherer 


5.3.17 Written commitments 
from agencies 


Phelps 

Quintero 

St»-iefel 


4/1/86 


7/15/86 


C9/86 


5.3.18 Prepare procedures and 

mftterif*'^ for integration 
into total model package 


5.3*18 Individual procedures 
and materials fully revised 
and ready to integrate in 
package form 


Phelps 

Quintero 

Strlefel 


6/1/86 


8/1/86 


Cll/86 
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F.N.S. Project Tracking Sjfstca And Person Loading Chart 
My 1, 1984 through June 30, 19S7 



10/85 B > Behind Schedule I ' Activity Initiated 

C * Completed by Date Indicated 0 » Ongoing 

0 « Activity Discontinued M « Modified: Activlty/Wording/Oate 



Objectives & Activities 


Documentation 
for Monitoring 


Respon, 
Party 


Initia* 
Oate 


Comple, 
Oate 


Status 


5*3«19 Synthesize all materials/ 
equipment and procedures 
into an exportable fern 
which facilitates 
replication 


5«3«19 Final model package 


Phelps 

Quintero 

Striefel 


6/1/86 


8/1/86 


Cll/86 



11»2 

Replicaf;ion Costs 

Variability, of Costs 

Start-up costs at a replication site can vary tremendously depending on 
factors such as the following: 

!• The length of time a program has been in existance (e.g.. Is it 
just start intS up or has it been in existance for several years?)* 

2. The skill level of the staff. 

3« The level of previous knowledge and experience of staff with 
mainstreaming. 

^. The availability of classroom space and general preschool 

materials, supplies, and equipment. 
5* The specific curriculum materials available. 
6. The disciplines represented on the staff. 
?• The level >f motivation of the administrator and staff to 

mainstream children. 
8. Funds available to hire substitutes, purchase materials, duplicate 

materials, or to send staff to the model demonstration site or for 

staff from the model demonstration site to come to the replication 

site. 



Program Assumptions 

Due to the aforementioned variables, no attempt will be made to provide 
an exact start-up cost for all possible settings. Rather, an outline will 
be provided of the factors to be considered in replicating the model in a 
program which meets the following conditions: 
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1. The program is relatively well established and provides services 
to children who have handicaps in self-contained classrooms (in 
either a self-contained training center or elsewhere). 

2. The costs for normal operation of the program are covered by the 
existing budget. 

3. Staff includi the specific disciplines needed lo meet the 
individual needs of the children served. 

4. Staff have minimal to moderate levels of knowledge about 
mainstreaming. 

5. The program meets existing state and federal health and safety 
codes. 

6. Some person with sufficient formal (administrator) or informal 
(board or staff member or parent) power is committed to 
mainstreaming children. 

7. Funds are available from some source to cover both start-up and 
on-going implementation costs. 

8. Children without handicaps, who are of preschool age, are readily 
available in the geographic area where the program is located. 

Start-Up Costs 

Every program has on-going costs. All costs that follow are for a 12- 
month year (2080 hours). Programs that operate for only 9 months per year 
would have a cost about 25% lower . Start-up costs are those additional 
costs incurred by replicating the Functional Mainstreaming For Success (FMS) 
Model. Included are costs for additional; 

ERIC 



1 • Classrooms 
2. Staff 
3* Materials 

4. Substitutes 

5. Travel 

6. Communication (telephone and postage) 

7. Trainer Time 

Classrooms , Prior to implu^nenting the FMS Model, each self-contained 
preschool class at the model demonstration site served 12 children with 
handicaps at any one time. However, since the program for any child was 
only 2 1/2 hours long per day, one group of 12 children could be served in 
the morning, and a second group of 12 in the afternoon. Thus, two teachers 
in two classrooms were serving a total of 48 children per day. When the 
model was implemented, so that some children were served in total reverse 
mainstream classes and some in partial reverse mainstream classes, 
additional classroom space was required. Through experience, the FMS 
Project arrived at an optimal class size of 16 children (half with and half 
without handicaps) for total reverse mainstreaming. Three classrooms were 
now necessary for serving 24 children who had handicaps; whereas before only 
two classrooms were necessary. 

The partial reverse mainstream classrooms could accommodate more 
children because the children without handicaps were in the classroom only 
2-3 hours per week (e.g., 9 am to 10 am, Monday, Wednesday, and Friday). No 
change in the number of classrooms was necessitated by partial reverse 
mainstreaming. 
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The cost of the program to rent an additional classroom in another 
location was $560 per quarter or $2240 per year. This cost included all 
normal preschool supplier and materials, maintenance, heat, electricity, 
etc. The specific classroom was located in a regular preschool for "normal" 
children. The Education Unit at the DCHP also rented space in community 
schools for either $500 per year or for no cost. The cost, if any, for 
additional classrooms at a replication site will depend on the location of 
the progam and space available. Total classroom cost = 0 to 

$2240/year per classroom. 

Staff , The additional cost for staff consisted of: 
K One additional half-time teacher for each two self-contained 
classes that became total reverse mainstream classes. Choices 
exist in terms of the level of experience of the teacher, whether 
certified or not, and nalary costs for hiring teachers in a 
specific geographic area. At the model demonstration site, the 
cost differed as follows: 



A certified teacher with 2-3 years 



experience. Half-time salary plus 



31.5% benefits = 



$13202.00 



b. 



An associate teacher (non-certified) 



with 1 year of experier^ce. Half-time 



salary plus 16% benefits = 



$ 7285.00 



2. 



One additional aide (3 hours) for each half-day class 



($4.25/hour X 3 hrs/day X 200 days) to meet State of 



Utah Guidelines. Selary plus 16% benefits = 



$ 2958.00 
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Note that salaries for aides vary from program to 
program and benefits may or may not be paid for aides, 
A3 so, it is important to realize that by having parents 
)f children who are not handicapped pay tuition, one 
can offset some costs (e.g., 200 days X $3/child/day X 
8 children = $^800) or 200 X $2 X 8 = $3200). 

3. One additional aide (plus one as discussed in Item 2 
above) for each newly created class. Salary plus 

benefits = $ 2958.00 

4. Total Reverse Mainstreaming (TRHS) class requires 1 hour less 
service time per week from related staff. This could differ due 
to differences in individual child needs. Average salary and 
benefits per hour equals $14.54 X 40 weeks = -$ 582.00 
This difference is not significant. 

5. Volunteers (students, parents, etc.) - the TRHS class 
requires 14 hours less volunteer tir.e per week. Note 
this is almost identical- to the time gained by having 
an extra aide for 15 hours a week. The difference in 
having an aide vs. volunteers is that one person (aide) 
is present every half hour; wherfjas with volunteers, 
the number present from half-hour to half-hour varies 
from none to four or five. Volunteer time could be 
computed at the same rate as an aide ($4.25 X14 X 40 

.f 16X benefits) = -$ 2761.00 

The actual change in staffing if one equates aides 
and volunteers (some programs will use both, some 
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only one), and if one considers an hour a week 
difference in the time of related staff insigni- 
ficant, is the additional cost of 1/2 FTE teacher 
for each 24 children placed in total reverse 

mainstreaming. For a cost of $13202,00 



Materials , Additional materials needed per class for 
mainstrearaing (total or partial reverse) are: 

1. One FMS mainstreaming manual per teacher $ 15,00 

2. Child materials - most of these can be dupli- 
cated from the manual, so costs are for 
duplication. A few items are commerically 
available. If not already used in the school, 
these would need to be purchased commerically. 

a. MESA-PK - 6 pages/child with handicaps 

b. CEO - 4 pages/child with hand^-^aps 

c. Stress Profile - 2 pages/chile 

d. Weekly Lesson Plans - 5 pages/week/class 
(40 weeks) 

e. (6 X 8 + 4 X 8 + 2 X 8 + 200 X 10 cents/page) = 
$29.60/clas3 $ 29.60 

f. Battelles Developmental I»^ventory Profile 
($1.00/each) = $ 8.00 

g. Brigance Inventory of Early Development 
($1.50/each) = $ 13.60 
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h. Developmental Program for Infants and 

Young Children ($1.70 each) = $ 13*60 

It is assumed that other assessment instruments 
would be part of the on-going program. In fact, 
items i\ g, and h would be common in some programs. 
The Slossen Intelligence Test was used to 
screen children who were enrolling who were not 
handicapped to assure that this was ^ ue. 
3* Teacher materials car. also be duplicated from the 
FMS Mainstreaming Manual. 

a. 1 MESA-PK (no cost since already available for 
each child) 

b. General Teacher Needs Assessment - 6 pages X 

10 cents = $ .60 



The rest of the information teachers need will be 
provided via training and the FMS Manual. 
1. Administrator Materials 

a. One FMS Manual $ 15.00 

b. Directory of Local Training Resources - 

13 pages X 10 cents $ 1.30 

5. Parents 

a. Facts About Mainstreaming Brochure - 

4 pages/parent - 16 X 4 X 10 cents $ 6,'»0 
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5ibstitutes > Whenever a teacher is being trained in main- 
streaming (5 days at Model Demonstration Site and 2 days 
at replication site), a substitute teacher will be needed. 
The costs vary. At the model demonstration site, the cost 
for substitutes is $35/day/teacher. (35 X 7 = $245) X 1 
(or whatever the number of teachers being trained is) $ 245.00 

Travul , The cost for travel will vary, depending on the 

distance the replication site is located from the model 

demonstration site. Travel costs will include those for 

staff from the model demonstration site being at the 

replication site for four days across two visits and 

those for replication site staff to spend five days 

at the model demonstration site^ Sample costs for 

someone traveling 60 miles each way and going home each 

day (120/day X 9 trips X 20.5 cents/mile per vehicle 

= $221). ' $ 221.00 

Sample costs for going from the model demonstration 

site in Logan, Utah to Missoula, Montana and vise versa 

follow. Airfare $418, mileage from Logan to Salt Lake 

City airport and return (166 X 20.5 = $34), airport 

parking $3/day, car rental $40/day, and per diem at 

$75/day. Trip 1: Two staff visiting replication site, 

2 people X 2 days = $418 X 2 = $836 + 34 + 6 + 80 + 

75 X 4 = 300 = $1256. Trip 2: One staff member from 

replication site visiting model site, 1 person X 5 days 
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= $418 + 34 + 15 + 200 + 375 = $1042 (each additional 

person would cost $793). Trip 3: One staff member from 

model site visiting replication site for 2 days, 

1 person X 2 days = $418 + 34 + 6 + 80 + 150 = $888. 

$1256 + 1042 + 688 = $2986 for training. The first 

person and $793 extra foi each additionel person. $ 2986 1st 

Cost efficiency would occur, e.g., by training person 

5 people (793 X 4 + 2986 = $6158 - 5 = $1232/pernon) , or 

10 people (793 X 9 + 2986 = 10123 - 10 r $1012 'person 

Communication . The cost estimate for telephone communi- 
cation is: 

1. Three calls to set up first visit and finalize details 

2. Two calls to set up second visit (5-day training) 

3. .ne call per week for first four weeks and one per 
month for next two months (6 calls) 

4. Two calls D set up third visit 

5. Total 13 calls X $5 $ 65.00 

The cost for postage should b3 fairly minimal, 
since roost materials will be distributed during 
face-to-face contacts. One request for feedback and 
one feedback letter per month for six months 

(12 X 22 C = $2.64) plus envelops, etc. $ 3.00 
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Trainer Time , The cost for trainer time during the 

development of the model was taken care of by the FMS 

Project, since project staff conducted the training. 

With the termination of the project, it is anticipated 

that trainer costs will be $150/day, ^ trainer days 

(2 trainers) for trip 1, 5 for trip 2 (for up to 20 

staff), 2 for trip 3$ and 1 preparation day and 1 day 

for various set-up and follow-up activities (13 X $150 

= $1950). $ 1950,00 



Summary of Start-Up Costs For Total Reverse Hainstream- 



ing. The unit we have chosen for replicating the FMS 
Model would include 24 children who have handicaps being 
integrated with 2^ children without handicaps into three 
classes, but with the already existing full-time teacher 
and an additional half-time teacher. Let me present 
several cost options: 
Option 1 

a. Teacher (additional certified 1/2 time) 

b. Additional aides ^ ($2958 X 1) = 

c. Substitutes (2 X $215) 

d. Travel - Local 

e. Communication ($65 +3X2) 

f. Materials 

1. 3 manuals -2 teachers & administrators 
= $15 



$13202.00 
$11832.00 
$ ii90.00 
$ 221.00 
$ 71.00 
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2* Other child materials $63*20/class = $189.60 

3. Other teacher materials .60 X 2 = $1.20 

4. Other administrator materials = $1.30 

5. Parent materials (6o40 X 3 = 19.20 ij, 256.30 

Subtotal $26072.30 

g. Trainer Time $ 1950. 00 

Subtotal $28022.30 

h. Subtotal less 

1. Parent fees for children without handi- 
caps (4800 X 3 = 14400) -$14400.00 

2. Reduced time of related staff 

(582 X 3 = 1746) -$ 1746.00 

Total Cost = $11876.30 
Cost Per Child r $ 494.85 

Option 2 

Option 2 includes the same costs as Option 1, except 
for using non-certified teacher as the additional 
teacher ($11876.30 - (13202 - 7285) = $5959.30 

Total Cost - $ 5959.30 

Cost Per Child = $ 248.30 

Option 3 

Tnis option is the same as Option 1, except that the 
out-of-state travel is c.^lculrjted (11876.30 (2981 + 
793 221) = $15429.30 
Total Cost = $15429.^0 
Cost Per Child = $ 642.89 
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Option i| 

This option is the same as Option 2, except that ^ 
out-of-state travel is calculated (5959.30 + 3553 

< 

= 9512.30) 

Total Cost $ 9512.30 

Cost Per Child = $ 396.35 

The start-up costs per child could be reduced even 
more by training a larger number of teachers, by 
having the additional 1/2 time teacher work full- 
time serving a second class or by using volunteers 
in place of the aides. We recommend regular aides 
for stability from day-to-day and year-to-year. 

Maintenance Costs . Maintenance costs include the 
costs for maintaining the program after the first 
year. Staffing costs remain the same; communication 
cost.5, travel costs, substitute co?>ts, training 
manual costs, and trainer time costs are eliminated. 
The four options are presented below: 
Option 1 

a. Teacher $13202.00 

b. Aides • $11832.00 

c. Materials $ 21 I.JO 

d. Subtotal $25246.30 

e. Subtotal less 

1. Parent fees -$'fiJ400.00 
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2* Reduced time for related staff 1746>00 
Total Cost $ 9100.30 

Cost Per Child $ 379.18 



Option 2 

Using a non-certified teacher ($9100-5917) 

Total Cost $ 3183.30 

Cost Per Child $ 132.64 

Options 3 and 4 are irrelevant since travel ^osts 

were eliminated. 



Partial Reverse Mainstreaming Costs 
The start-up and maintenance costs for partial reverse mainstreaming 
are considerably less than for total reverse mainstreaming. The primary 
reason for this is that additional staff are not needed. The figures below 
are again for 24 children in 2 classes, but taught by 1 teacher. 

Sturt-Up Costs . Start-up costs include: 

a. Substitutes - $245/teacher 

b. Travel - $221 if local or $2981 if out-of-state 

c. Materials - $171.10 (includes 2 manuals, materials 
for 2 classes, 1 teacher competencies, 1 resource * 
manual for administrator, and parent brochutcc* 

for 2 classes) 

d. Trainer Time - $1950 
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Communication - $68 

Subtotal $2655/5415.10 

Q)tion 1 

Total Cost $ P555.10 

Cost Per Child $ 110.63 

Option 2 

Total Cost $ 5415.10 

Cost Per Child $ 225.62 
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Appendix A 

Range and mean mental and chronological ages for the partial and 
total mainstraaming and control groups 



PRM 
TRM 
Control 



Mental Age (months) 

5?, ranges 


Chronological Age (months) 

^ , ranges 


19.7 


39.7 


(0 - 38) 


(26 - 58) 


30.13 


45.42 


(12-56) 


(28 - 58) 


48.33 


48.33 


(31 - 66) 


(34 - 60) 



PRM = Partial Reverse Mainstreamed Class 
TRM = Total Reverse Mainstreamed Class 
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APPENDIX B • THE FMS SOCIAL INTERACTION OBSERVATION SYSTEM 



Social Interaction Coding System 
Functional Mainstreaming for Success Project 





Draft Date: 


2/18/86 




Purges e : 








The purpose of 


this social interaction coding system 


is to identify 


reciprocal social 


interactions and 


cooperative play, between children 


with and without handicaps. 






The Coding SYstem: 


An example of 


four lO-secotd intervals making up a 




one-minute 


interval . 




INITITATION 


INITIATION 


INITIATION 


INITIATION 


(P) S H N 


(P) S H N 


(P) S H N 


(P) S H N 


RECIPROCATION 


RECIPROCATION 


RECIPROCATION 


RECIPROCATION 


(P) S H N 


(P) S H N 


(P) S H N 


(P) S H N 


COOP. PLAY 


COOP. PLAY 


COOP. PLAY 


COOP. PLAY 


C 


C 


C 


G 


NEC. BEH. 


KEG. BEH. 


NEG. BEH. 


NEG. BEH. 


S H N 


3 H N 


s H r- 


S H N 



5sfinitions of Tarjjet Behaviors: 

SOCIAL BEHAVIOR. A directed vocalization and/or a motor gesture n^ide to 
another child. 

A) Directed Vocalization. There is a vocalization directed to 
another child. The xrst child calls the second child by name, or 
clearly indicates by gesture that the vocalization is dirscted to the 
second child (e.g., establishes eye contact). Interac^.ions with 
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SOCIAL BEHAVIOR (con'd) 

classroom teachers are not recorded. 

B) Motor Gesture. There is a movement that causes a child's head, 
arms, or feet to come into direct contact with the body of another 
child; there is waving or extending of a child's arms toward another 
child; one child hands an object to another child, or adds an object to 
'a structure that received attention from another child earlier in the 
interval; one child smiles directly at another child. 

SOCIAL INITIATION. The first social behavior exhibited either by the 
targeted child, or by another child to the targeted child during a 
specific interval. The social behavior must be directed to a specific 
child '^r group of children. 

SOCIAL RECIPROCATION. A response made within five seconds by a second 
child to the initiation made by the first child. The return interaction 
must be directed specifically to the child who made the initiation. If 
no response to this child is seen within five seconds, reciprocation is 
not marked. 

Alternatively, reciprocations may be acts of compliance. For 
example, if one child says, "Put the block over there", and another 
child complies within five seconds, reciprocation is coded. 
In this case reciprocation is coded even if there is an absence of a 
vocalization or motor gesture directed specifically to the initiating 
child. 
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COOPBRATIVE PLAY. Some reciprocal social interactions may be 
additionally characterized as cooperative play. Cooperative play is 
marked only if a discrete initiation and reciprocation are observed in 
an interval. The reciprocal interaction raay then be coded as 
cooperative play if the interaction additionally included the following: 

A) Activity involving a common movable object, or objects (e.g.,. 
both children add blocks to the same structure). 

B) Activity involving an exchange of objects. 

C) "Unified" or "organized" activity involving common movements or 
gestures or common vocalizations (e.g., children crawliD*^ on ground and 
roaring like lions, a "game"). 

D) Shared-play activity identified as such through verbal approach 
and response between children (e.g., one child says: "Let's build a 
house." The other c^'ld says: "O.K."; or starts building. 

6) The targeted child and another child move together from one area 
to another following an initiation by another child to do so. 

NEGATIVE BEHAVIOR. An initiation or reciprocation consists of an 
aggressive verbalization (e.g., threatens, calls ano their -child names, or 
vocalizes a refusal to play with others, eg. "No, go away!"), or makes 
an aggressive act (e.g., hits, pinches, bites, exhibits "non-playing" 
pushing or pulling, grabs objects without permission, destroys the 
construction of another child, or indicates by gesture a refusal to play 
with others, eg. pushes others away). 

If an initiation or reciprocation consists of negative behavior, 
cooperative play is not recorded, even if other cooperative play is seen 



ERIC 



192 



t 



164 



during the interval. 

PROMPT. A teacher or classroom worker proposes a social exchange 
between the subject child and other children, or gives attention to 
ongoing social behavior between the children. If there is no ongoing 
social behavior and the classroom worker attempts to stimulate such 
behavior on the part of an interacting child, then a prompt for an 
initiation is scored. If one of the interacting children has already 
exhibited social behavior in the current interval, and the classroom 
worker gives attention to the ongoing interaction, then a prompt for a 
reciprocation is scored. Social behaviors emitted in intervals 
following the "prompted interval" are NOT marked as prompted. 

0k§J§rv5ii:55 Pr2£§dure: 

Each targeted child is observed for 12 10-second intervals, with five 
seconds for recording at the end of each interval. This means the child 
is observed for a total of three minutes. 

As each new interval begins, note the first social behavior 
exhibited* If social behavior is seeni watch to see if in^isracting 
parties reciprocate wichin five seconds. Note if the children were 
additionally engaged in activities defined as cooperative play. Record 
f;hich party made an initiation, and which party made a reciprocation. 
Record if prompts were given. Record if cooperative play was also 

seen. If an initiation and/or a reciprocation consists of negative 
behavior, identify the parties engaged in this activity. 
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APPENDIX C (see title below) Battelle (BDI) 

Anova table for a 2-factor repeated measures Anova. 



oourcB. 


□ T . 


oum oquares. 


VlBan OCfUare. 


I, foot* 


Value. 


Battelle ^A^ 


2 


41 648 1 09 


P08P4 055 


74.648 


1 .OE-4 


subjects w. groups 


56 


15622.048 


278.965 






Repeated Measure (B) 


3 


2300.737 


766.912 


10.075 


1.0E-4 


AB 


6 


1112.097 


185.349 


2.435 


.0278 


B X subjects w. groups 


168 


12788.416 


76.122 







There were no missing cells found. 9 cases, deleted witii missing values. 



The AB Incidence table 



Repeated Mea... 


Septembe... 


December... 


March Sc.. 


May Scor... 


Totals: 




PRM 


18 
19 


18 

21.778 


18 
19.611 


18 

21.917 


72 
20.576 


1 Battell 


TRM 


21 

28.667 


21 

35.881 


21 

39.857 


21 

44.238 


84 
37.161 


Control 


20 
49.25 


20 
55.35 


20 
54.7 


20 
55.55 


80 
53.713 


Totals: 


59 
32.695 


59 
38.178 


59 
38.712 


59 
41.263 


236 
37.712 



One Factor ANOVA Xi : Battelle Y-j : September Sco.^es 



Analysis of Variance Table 



Source: 


DF: 


Sum Sauares: 


Mean Square: 


F-test: 


Between grouDs 


2 


8866.185 


4433.093 


33.274 


Within qrouDS 


61 


8127.049 


133.23 


p = 1.0000E-4 


Total 


63 


16993.234 







Model II estimate of between component variance = 21^9.931 



Group: 


Count: 


Mean: 


Std. Dev.: 


Std. Error: 


PRM 


18 


19 


10.852 


2.558 


TRM 


24 


30.458 


12.968 


2.647 


Control 


22 


48.364 


10.367 


2.21 



Comparison: Mean Diff.: Scheffe F-ttgSi: 



PRM vs. TRM 


-11.458 


5.068* 


PRM vs. Control 


-29.364 


32.035* 


TRM vs. Control 


-17.905 


13.81* 



* Significant at 95% 

^ JATA FOR THE TWO-FACTOR REPEATED MEASURE ANALYSIS OF VARIANCE, FISHER PLSD AND SHEFFE 
ERJC ^-TEST ACROSS GROUPS, QUARTERS, AND TEST^. 



One Factor ANOVA Xi : Battelle Y2: December Scores 
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Analysis of Variance Table 



Source: 


DF: 


Sum Squares: 


Mean Souare: 


F-test: 


Between grouos 


2 


11108.316 


5554.158 


42.406 


Within qrouDS 


61 


7989.555 


130.976 


p = 1.0000E-4 


Total 


63 


19097.871 







Model II estimate of between component variance = 2711.591 



Grouo: 


Count: 


Mean: 


Std. Dev.: 


Std. Error: 


PRM 


18 


21.778 


1 1 .83 


2.788 


TRM 


24 


36.896 


12.758 


2.604 


Control 


22 


55.045 


9.429 


2.01 



Comoarlson: 


Mean Diff.: 


Scheffe F-test: 


PRM vs. TRM 


-15.1 18 


S 974* 


PRM vs. Control 


-33.268 


41.827* 


TRM vs. Control 


-18.15 


14.434* 



* Significant at 95% 



One Factor ANOVA Xi : Battelle Y3: March Scores 
Analysis of Variance Table 



Source: 


DF: 


Sum Squaios: 


Mean Souare: 


F-test: 


Between grouDS 


2 


12281.852 


6140.926 


48.393 


Within qrouDS 


60 


7613.862 


126.898 


D = 1.0000E-4 


Total 


62 


19895.714 







Model II estimate of between component variance = 3007. OU 



PRM 


22 


20.636 


9.53 


2.032 


TRM 


21 


39.857 


10.91 


2.381 


Control 


20 


54.7 


1 3.231 


2.959 



Comoarison: Mean Diif.: ^,:heif9 F-lest: 



PRM vs. TRM 


-19.221 


15.54* 


PRM vs. Control 


-34.064 


47.396* 


TRM vs. Control 


-14.843 


8.392* 



* Significant at 95% 
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One Factor ANOVA X-. : Batie'.ie Y4: Way Scores 



168 





Analysis Oi Variance 


1 able 




Source: DF: 


Sum Sauares: 




Mean Souare: 


F-test: 


Between arouDS I2 


1 10126.856 




5063.428 


37.7^4 


Within arouDS |59 


17914.873 


1 


134.15 


D = 1.0000E-'i 


Total |61 


1 180^1.73 









^5ode^ II estimate of between component variance = 2464.639 



Grouo: 


Count: 


Mean: 


Std. Dev.: 


Std. Error: 


pm 


19 


23.763 


12.148 


2.787 


TRM 


23 


44.478 


10.9 


2.273 


Control 


20 


55.55 


11.799 


2.638 



Comoarison: 


Mean DIff.: 


Scheffe F-test: 


PRM vs. TRM 


-20.715 


16.64r 


PRM vs. Control 


-31.787 


36.694* 


TRM vs. Control 


-11.072 


4.888* 



* Significant at G5% 



Battelle (BDI) 



Row Means 


Comparisons ^ 


SchefJe F-Test . 


PRM vs. TRM 


38.23* 


PRM vs. Control 


149.25* 


TRM vs. Control 


40.29* 




Column Means 


, . Comparisons 


Scheffe F-Test 


September vs. December 


11.65* 


December vs. March 


.11 


March vs. May 


2.52 


September vs. May 


28.45* 


•Significant at 95% 
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Source: 


df: 


Sum of Squares: 


Mean Square: 


F-test: 


P value: 


DPIYC (A) 


2 


34480.114 


17240.057 


88.487 


1.0E-4 


subje'cts w. groups 


55 


10715.771 


194.832 






Repeated Measure (B) 


2 


1334.218 


667.109 


8.119 


5.0E-4 


AB' 


A 


840.909 


210.227 


2.559 


.0426 


B X SLibjects w. groups 


110 


9038.206 


82.166 







There were no missing cells found. 11 cases deleted with missing values. 
The AB Incidence table 



Repeated Mea... 


DecScores 


MarchSco... 


MayScores 


Totals: 


DPIYC ' 1 


PRM 


18 

31.333 


18 

29.778 


18 

32.778 


54 
31.296 


TRM 


23 
46.043 


23 
54.696 


23 
58.696 


69 

53.145 


Control 


17 
64.824 


17 
67.235 


17 
69.294 


51 

67.118 


Totals: 


58 
46.983 


58 
50.638 


58 
53.759 


174 
50.46 



One Facior ANOVA Xi : DPiYC Yi : DecScores 
Analysis of Variance Table 



Source: 


DF: 


Sum Sauares: 


\Aean Sauare: 


F-test: 


Between grouDs 


2 


9839.556 


4919.778 


28.347 


Within qrouDs 


55 


9545.427 


173.553 


p = 1.0000E-4 


Total 


57 


19384.983 







Model II estimate of between component variance = 2373.112 



Group: 


Count: 


\/1ean: 


Std. Dev.: 


Std. Error: 


PRM 


18 


31.333 


17.225 


4.06 


TRM 


23 


46.043 


14.044 


2.928 


Control 


17 


64.824 


3.187 


.773 



Comoarison: 


Mean Diff.: Scheffe F-test: 


PRM vs. TRM 


-14.71 


6.295* 


PRM vs. Control 


-33.49 


28.25* 


TRM vs. Control 


-18.78 


9.932* 
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One Factor ANOVA Xi : DPIYC Y2: MarchScores 
Analysis of Variance Table 
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Source: 


DF: 




Sum Sauares: I 


Vlean Sauare: 


F-test: 






Between grouos ! 2 




1 13188.438 


6594.219 


69.471 






Within qrouDS 1 65 




16169.842 


94.921 


D 


= 1.0000E-4 






Total 


l67 




19356.279 










Mode! II estinnate of betwee,': 


component variance = 3249.649 








Grouo: 


Count: 




\/1ean: 


Std. Dev.: 




Std. Error: 




PRM 


23 


31.87 


10.725 


2.236 


TRM 


23 


54.696 


10.589 


2.208 


Control 


22 


65.273 


7.472 


1.593 



Comoarlson: 


Mean Diff.: Scheffe F-test: 


PRM vs. TRM 


-22.826 


31.562* 


PRM vs. Control 


-33.403 


66.088* 


TRM vs. Control 


-10.577 


6.626* 



* Significant at 95% 
One Factor ANOVA Xi : DPIYC Y3: MayScores 

Analysis of Variance Table 



Source: 


DF: 


Sum Sauares: 


\/1ean Sauare: 


F-test: 


Between prouos 


2 


11816.145 


5908.072 


51.591 


Within arouDS 


62 


7100.101 


114.518 


D = 1.0000E-4 


Total 


64 


18916.246 







Model II estimate of between component variance = 2896.777 



Cprouo: 
PRM 


oouni; 
20 


34.5 


13.485 


3.015 


TRM 


24 


58.208 


11.264 


2.299 


Control 


21 


67.429 


6.03 


1.316 



ComDarison: 
PRM vs. TRM 


viean um.. 
-23.708 


126.772* 


PRM vs. Control 


-32.929 


1 48.496* 


TRM vs. Control 


-9.22 


14.157* 



significant at 95% 
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DPIYC 



Row Means 


Comparisons 


Sche((a F-Test 


PRM v$, TRM 


74.24» 


PRM vs. Control 


172,71* 


TRM vs. Control 


. 29.40» 




Column Means 


Comparisons 


Scheffe F-Test 


December vs. March 


4.71 


March vs. May 


3,44 


December vs. May 


16.2* 


'Significant at 95% 
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PAPG/Social 
Anova table for a 2-factor repeated measures Anova. 
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Source: df: Sum of Squares: 


Mean Square: 


F-test: 


P value: 


PAPG/Soc. (A) 


2 


336512.745 


1bJ256.372 


29.251 


1.0E-4 


subjects w. groups 


44 


253093.38 


5752.122 






Repeated Measure (B) 


3 


34575.036 


11525.012 


6.556 


4.0E-4 


AB • 


6 


33126.339 


5521.057 


3.141 


.0065 


B X subjects w. groups 


132 


232041.312 


1757.889 







There were no missing cells found. 24 cases deleted with missing values. 



The AB Incidence table 



R 


epeated Mea... 


Sept. Geo... 


Dec. Scor... 


March Sc.. 


May Scor... 


Totals: 


1 PAPG/Soc. 


PRM 


16 

156.781 


16 

128.812 


- 16 
136.938 


16 

151.688 


64 

143.555 


TRM 


16 

185.375 


16 

168.312 


16 

236.938 


16 

231.562 


64 

205.547 


Control 


15 

236.267 


15 

241.067 


15 

257.533 


15 

252.533 


60 
246.85 


Totals: 


47 

191.883 


47 

178.085 


47 

209.468 


47 

211.064 


188 
197.625 



One Factor ANOVA Xi : PAPG/Soc. Yi : Sept. Scores 



Analysis of Variance Table 



Source: 


DF: 


Sum Sauaros: 


Mean Sauare: 


F-test: 


Between groups 


2 


49940.439 


24970.219 


6.874 


Within qrouDs 


44 


159823.168 


3632.345 


D = .0025 


Total 


46 


209763.606 







Model II estimate of between component variance = 10668.937 



Grouo: 


Count: 


\^ean: 


Std. Dev.: 


Std. Error: 


PRM 


16 


156.781 


77.189 


19.297 


TRM 


16 


185.375 


65.663 


16.416 


Control • 


15 


236.267 


20.313 


5.245 



Comparison: 


Mean Diff.: Scheffe F-test: 


PRM vs. TRM 


-28.594 


.9 


PRM vs. Control 


-79.485 


6.733* 


TRM vs. Control 


-50.892 


2.76 



• Significant at 95% 
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One Fac'.or ANOVA Xi : PAPG/Sc;. Y2: Dec. Scores 
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Analysis of Variance Table 



Source: 


DF: 


Sum Sauares: 


Mean Sauare: 


F-test: 


Between arouos 


2 


100142.914 


50071.457 


14.565 


Within aroUDS 


61 


209699.446 


3437.696 


D =1 1.0000E-4 


Total 


63 


309842.359 







Model II estimate of between component variance = 23315.88 



PRM 


18 


138.778 


80.658 


19.011 


TRM 


26 


195.154 


59.603 


11.689 


Control 


20 


241.55 


23.27; 


5.203 



PRM vs. TRM 


-56.376 


4.917- 


PRM vs. Control 


-102.772 


14.554* 


TRM vs. Control 


-46.396 


3.539- 



• Significant at 95% 
One Factor ANOVA Xi : PAPG/Soc. 



Y3: March Scores 



Analysis of Variance Table 



Source: 


DF: 


Sum Sauares: 


Mean Sauare: 


F-tes'!: 


Between grouos 


2 


136627.184 


68313.592 


31.507 


Within qroLos 


64 


138762.935 


2168.171 


D 1.0000E-4 


Total 


66 


275390.119 







Model II estimate of between component varianca = 33072.. It 



PRM 


22 


146.773 


72.09 


15.37 


TRM 


24 


233.917 


29.704 


6.063 


Control 


21 


250.81 


21.602 


^.714 



Comoarison: 


Mean Diff.: 


Scr^'i^s F-test: 


PRM vs. TRM 


-87.1^4 


20. -.OT 


PRM vs. Control 


-104.037 


25.318- 


TRM vs. Control 


-16.893 





• Significant at 95% 



ERIC 
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One Factor ANOVA Xi : PAPG/Soc. Y4: May Scores 



174 



Analysis of Variance Table 



Source: 


DF: 


Sum Sauares: 


Mean Square: 


F-test: 


Between groups 


2 


84874.945 


42437.472 


28.811 


Within grouDS 


66 


97215.693 


1472.965 


D = 1.0000E-4 


Total 


68 


182090.638 







Model II estimate of between component variance = 20482.254 



Group: 


Count: 


\/1ean: 


Std. Dev.: 


Std. Error: 


PRM 


20 


162.85 


61.414 


13.733 


TRM 


28 


233.571 


25.916 


4.898 


Control 


21 


246.714 . 


19.259 


4.203 



Comparison: 


Mean Diff.: Scheffe F-test: 


PRM vs. TRM 


-70.721 


19.807* 


PRM vs. Control 


-83.864 


24.457* 


TRM vs. Control 


-13.143 


.704 



* Significant at 95% 



PAPG/Social 



Row Means 


, ^Comparisons- • ' 


Scheffe F-Test 


PRM vs. TRM 


21.38* 


PRM vs. Control 


57.44* 


TRM vs. Control 


9.18* 




Column Means 


Comparisons 


Scheffe F-Test 


September vs. December 


2.54 


December vs. March 


13.16* 


March vs. May 


.03 


September vs* May 


4.92 


•Significant at 95% 
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PAPG/Social Language 

Anova table for a 2-factor repeated measures .-^lova. 



176 



Source: 


df: 


Sum of Squares: 


Mean Square: 


F-t8St: 


P value: 


PAPG/Soc.Lang. (A) 


2 


224080.042 


112040.021 


44.491 


1.0E-4 


subjects w. groups 


43 


108284.638 


2518.247 






Repeated Measure (B) 


3 


25912.712 


8637.571 


10.68 


1.0E-4 


AB 


6 


13761.451 


2293.575 


2.836 


.0126 


B X subjects w. groups 


129 


104331.588 


808.772 







There were no missing cells found. 25 cases celeted with missing vaiues. 



The AB Incidence table 



R 


epeated Mea... 


Sppt.Scor... 


Dec.Scores 


MarchSco... 


MayScores 


Totals: 


J.Lang. 


PRM 


15 

52.933 


15 

60.667 


15 

63.533 


15 

68.067 


60 
61.3 


^G/Soc 


TRM 


16 

95.125 


16 
90.25 


16 

135.688 


16 

119.812 


64 

110.219 


^< 

Q. 


Control 


15 

119.933 


15 
155.8 


15 

162.267 


15 
151.8 


60 

147.45 


Totals: 


46 
89.457 


46 

101.973 


46 

120.826 


46 
113.37 


184 
106.408 



One Factor ANOVA X-j : PAPG/Soc.Lang. Y-j : Sept.Scores 



Analysis of Variance Table 



Source: 


DF: Sum Sauares: Mean Sauare: 


F-tesi: 


Between groups 


2 


34455.796 


17227.898 


13.369 


Within qrouDS 


43 


55411.617 


1288.642 


D = 1.0000E-4 


Total 


45 


89867.413 




Model II estimate of between component /a.nancs = 7969.528 



PRM 


15 


52.933 


25.263 


6.524 


TRM 


16 


95.125 


45.471 


1 1.368 


Control 


15 


119.933 


33.232 S.58 



Comoarison: 


\/1ean 


Diff.: 


Scheffe F-(est: 


PRM vs. TRM 


-42.1 


92 


5.347* } 


PRM vs. Control 


-67 




jl3.063* 1 


TRM vs. Control 


-24.808 


|l.349 1 



* Significant at 95% 
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One Factor ANOVA Xi : PAPG/Soc.Lang. Y2: Dec.Scores 



177 



Analysis of Variance Table 



Source: 


DF: 


Sum Squares: 


Mean Square: 


F-test: 


Between grouDs 


2 


75691.761 


37845.881 


21.913 


Within qrouDS 


61 


105351.176 


1727.068 


p = 1.0000E-4 


Total 


63 


181042.938 







Model II estimate of between component variance = 'l8059.4C6 



Grouo: 



PRM 



Count: 



\4ean: 



18 



Std. Dev. 



67.222 



44.98 



Std. Error: 



10.602 



TRM 



Control 



26 



111.731 



50.427 



20 



156.55 



19.715 



9.889 



4.408 



Comparison: 


Mean Diff.: Scheffe F-test: 


PRM vs. TRM 


-44.509 


6.r 


PRM vs. Control 


-89.328 


21.885* 


TRM vs. Control 


-44.819 


6.574* 



• Sinnificant at 95% 
One Factor ANOVA Xi : PAPG/Soc.Lang. Y3: MarchScores 



Analysis of Varu^nce Table 



Between groups 


2 


83416.267 


41708.134 


r -ICO I. 

36.187 


Within qrouDS 


64 


73764.39 


1152.569 


p - 1.0000E-4 


Total 


66 


157180.657 







Model II estimate of between component variance = 20277.782 



PRM 


22 


69.909 


33.527 


oia. error; 
7.148 


TRM 


24 


136.5 


39.679 


8.099 


Control 


21 


152.143 


26.407 


5.762 



PRM vs. TRM 


-66.591 


20.02r 


ocnciii:; r-iesi: 
22.081- 


uunnen t: 
6.645 


PRM vs. Control 


-82.234 


20.693- 


31.519* 


7.94 


TRM vs. Control 


-15.643 


20.268 


1.189 


1.542 



Significant at 95% 



ERIC 
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One Factor ANOVA Xi : PAPG/Soc.Lang. Y4: MayScores 



178 



Analysis of Variance Table 



Source: 


DF: 


Sum Sauares: 


Mean Sauare: 


F-test: 


Between grouos 


2 


56076.403 


28038.202 


37.481 


Within grouDs 


65 


48623.714 


748.057 


D = 1.0000E-4 


Total 


67 


104700.118 







Model li estimate of between component variance = 13645.072 



PRM 


20 


72.6 


28.816 


ijiQ. trror: 
6.443 


TRM 


28 


119.786 


31.367 


5.928 


Control 


20 


146.3 


18.184 


4.066 



Comparison: 


Mean Diff.: 


Fisher PLSD: Scheffe F-test: Dunnett t: 


PRM vs. TRM 


-47.186 


15.994* 


17.362* 


5.893 


PRM vs. Control 


-73.7 


17.275* 


36.305* 


8.521 


TRM vs. Control 


-26.514 


15.994* 


5.482* 


3.311 



* Significant at 95% 



PAPG/Social Language 



Row Means 


' Comparisons 


Scheffe F-Test 


PRM vs. TRM 


29. 43* 


PRM vs. Contrcl 


88.42* 


TRM vs. CoMtrcl 


17. 04* 




Column Means 


V ,r '/; Comparisons- ' ""V:"' ^ 


Scheffe F-Test 


September vs. December 


4.45 


December vs. March 


10.10* 


March vs. May 


1.58 


September vs. May 


16.26* 



*SIgnifIcant at 95% ♦ 
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MESA-PK 

Anova 'lable for a 2-factor repeated measures Anova. 



179 



Source: 


df: 


Sum of Squares: 


Mean Square: 


F-test: 


P value: 


MESA (A) 


2 


356740.889 


178370.444 


68.854 


1.0E-4 


subjects w. groups 


59 


152843.696 


2590.571 






Repeated Measure (B) 


3 


85872.173 


28624.058 


16.121 


1.0E-4 


AB 


6 


12890.65 


2148.442 


1.21 


.3032 


B X subjects w. groups 


177 


314282.426 


1775.607 







Thare were no missing cells found. 9 cases deleted with missing values. 
The AB Incidence table 



R 


epeated Mea... 


Sept 


Dec 


March 


May 


Totals: 


< 


FRM 


18 

103.444 


18 
139.5 


18 

151.333 


18 

148.389 


72 

135.667 


MES 


TRM 


24 

163.667 


24 

187.708 


24 
225 


24 

223.208 


96 

199.896 




Control 


20 
213.15 


20 
232.55 


20 
240.05 


20 
238.7 


80 

231.113 


Totals: 


62 

162.145 


62 

188.177 


62 

208.468 


62 

206.484 


248 
191.319 



One Factor ANOVA : MESA Yi : Sept 



Source: 



DF: 



Between groups 



Within groups 
Total 



Analysis of Variance Table 

Sum Squares: Mean Square: 



60 



62 



112690.063 



144627.587 



257317.651 



56345.032 



2410.46 



Model II estimate of between component variance = 26967.286 



-test: 



23.375 



p = 1.0000E-4 



Group: 


Count: 


Wean: 


Std. Dev.: 


Std. Error: 


PRM 


18 


103.444 


60.179 


14.184 


TRM 


24 


163.667 


52.898 


10.798 


Control 


21 


211.238 


30.579 


6.673 



Comparison: Mean Diff.: Scheffe F-test: 



PRM vs. TRM 


-60.222 


7.738* 


PRM vs. Control 


-107.794 


23.361* 


TRM vs. Control 


-47.571 


5.258* 



* significant at 95% 




207 



One Factor ANOVA Xi: MESA Y2: Dec 



180 



Analysis of Variance Table 



Source: 


DF: 


Sum Squares: 


Mean Square: 


F-ter.t: 


Between grouDS 


2 


32032.103 


41016.051 


14.633 


Within grouDS 


61 


170980.835 


2802.965 


p = 1.0000E-4 


Total 


63 


253012.938 







Model II estimate of between component variance = 19106.543 



GrouD: 


Count: 


\/1ean: 


Std. Dev.: 


Std. Error: 


PRM 


18 


139.5 


75.566 


17.811 


TRM 


26 


187.846 


51.008 


10.003 


Control 


20 


232.55 


21.598 


4.829 



Comparison: 


\/1ean Diff.: 


Scheffe F-test: 


PRM vs. TRM 


-48.346 


4.435* 


PRM vs. Control 


-93.05 


14.632* 


TRM vs. Control 


-44.704 


4.03* 



* Significant at 95% 



One Factor ANOVA Xi : MESA Y3: March 



Analysis of Variance Table 



Source: 


DF: 


Sum Squares: 


Mean Square: 


F-test: 


Between groups 


2 


106003.872 


53001.936 


47.059 


Within qrouDs 


65 


73208.364 


1126.283 


D = 1.0000E-4 


Total 


67 


179212.235 







Model II estimate of between component variance = 25937.827 



GrouD: 


Count: 


\/1ean: 


Std. Dev.: 


Std. Error: 


PRM 


22 


146 


50.035 


10.668 


TRM 


24 


225 


23.144 


4.724 


Control 


22 


235.273 


19.898 


4.242 



Comoarison: 


Mean Diff. Scheffe F-test: 


PRM vs. TRM 


-79 


31.802* 


PRM vs. Control 


-89.273 


38.918* 


TRM vs. Control 


-10.273 


.538 



* Significant at 95% 
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One Factor ANOVA Xi : MESA Y4: May 



181 



Analysis of Variance Table 



Source: 


DF: 


Sum Squares: 


Mean Square: 


F-test: 


Between groups 


2 


119404.46 


59702.23 


33.302 


V^ithin groups 


65 


116529.819 


1792.766 


p = 1.0000E-4 


Total 


67 


235924.279 







Model II estimate of between component variance = 28954.732 



Group: 


Count: 


Wean: 


Std. Dev.: 


Std. Error: 


PRM 


20 


138.7 


73.349 


16.401 


TRM 


27 


223.111 


20.406 


3.927 


Control 


21 


238.048 


13.197 


2.88 



Comparison: Mean Diff.: Scheffe F-test: 



PRM vs. TRM 


-84.411 


22.332* 


PRM vs. Control 


-99.348 


28.199* 


TRM vs. Control 


-14.937 


.735 



* Significant at 95% 



MESA-PK 



Row Means 


' ' Comparisons ' ^ ' 


Scheffe F-Test 


PRM vs. TRM 


65.52* 


PRM vs» Control 


133.26* 


TRM vs. Control 


16.42* 




Column Means 


^/CSComparfsons ' . 


' Scheffe F-Test 


September vs. December 


11.83* 


December vs. March 


7.18 


March vs. May 


.068 


September vs. May 


34.32 



'Significant at 95% 



ERIC 
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Peabody Fine Motor 



182 



Anova table for a 2-factor repeated measures Anova. 



Source: 


df: 


Sum of Squares: 


\^ean Square: 


F-test: 


P value: 


Peabody/Fine (A) 


1 


15984.022 


15984.022 


39.428 


1.0E-4- 


subjects w. groups 


40 


16215.881 


405.397 






Repeated Measure (B) 


3 


6728.491 


2242.83 


22.383 


1.0E-4 


AB 


3 


1344.547 


448.182 


4.473 


.0052 


B X subjects w. groups 


120 


12024.52 


100.204 







There were no missing cells found. 6 cases deleted with missing values. 



The AB Incidence table 



R 


epeated Mea... 


Sept Scor... 


Dec Scores 


March Sc.. 


May Scor... 


Totals: 


body/.. 


PRM 


18 

19.978 


18 

24.194 


18 

24.639 


18 

29.306 


72 
24.529 


1 Pea 


TRM 


24 
33.042 


24 

39.333 


24 
48.792 


24 
55.792 


96 
44.24 


Totals: 


42 
27.443 


42 
32.845 


42 
38.44 


42 
44.44 


168 
35.792 



Source: 



One Factor ANOVA Xi : Peabody/Fine_ : Sept Scores 

Analysis of Variance Table 



DF: 



Between qrouos 


1 


1755.413 


Mean sauare: 
1755.413 


F-test: 
11.409 


Within qrouDs 


.^0 


6154.609 


153.865 


P = .0016 


Total 


41 


7910.023 







Model II estimate of between component variance = 1601. 



548 




ERIC 



Comoarison: 


Mean Diff.: 


Scheffe F-test: 


PRM vs. TRM 


-13.064 


1 1.409* 


* Significant at 95% 
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One Factor ANOVA Xi : Psabody/Fine Y2: Dec Scores 
Analysis of Variance Table 



Model II estimate c.f between component variance = 2133.159 



183 



Source: 


DF: 


Sum Souares: 


Mean Souare: 


F-test: 


Between qrouDS 


1 


2368.021 


2368.021 


10.083 


VJWhln arouDS 


42 


9864.223 


234.862 


D = .0028 


Total 


43 


12232.244 







PRM 


18 


24.194 


14.947 


isic. hrror: 
3.523 


TRM 


26 


39.115 


15.577 


3.055 



Comparison: 



Mean Diff.; 



PRM vs. TRM 



Scheffe F-test: 



-14.921 



10.083* 



* Significant at 95% 

One Factor ANOVA Xi : Peafaody/Fine 

Analysis of Variance Table 



Y3: March Scores 



Between qrouos 


1 


5426.909 


mean iDQuare: 
5426.909 


F-test: 
37.943 


Within qroUDS 


44 


6293.261 


143.029 


D - 1.0000E-4 


Total 


45 


11720.17 







Model II estimate of between component variance = 5283.38 



Group: 



Count 



PRM 


22 


27.048 


oia. sjev.: 
i 12.517 


Std. Error: 
2.369 


TRM 


24 


48.792 


! 1 1.426 


2.332 





ComDarison: 



Mean Diif.: 



Scheffe F-test: 



PRM vs. TRM 



37.943- 



Significant at 95% 



ERIC 
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One Factor ANOVA Xi: Peabody/Fine Y4: May Scores 



184 



Analysis of Variance Table 



Source: 


DF: 


Sum Squares: 


Mean Square: 


F-test: 


Between groups 


1 


7290.698 


7290.698 


42.211 


Within qroups 


41 


7081.569 


172.721 


p = 1.0000E-4 


Total 


42 


14372,267 







Model II estimate of between coTipcnent variance = 7117.977 



Group: Count: M-jan: Std. Dev.: Std. Error: 



PRM 


18 


29.306 


15.147 


3.57 


TRM 


25 


55.7 


11.513 


2.303 



Comparison: 


M:-an Diff.: 


Scheffe F-test: 


PRM vs. TRM 


-26.394 


42.211* 



* Significant at 95% 



Pe abody/Fine Motor 



Row Means 


Comparison* > ' 


\ = * /iScheffe . F-Test 


PRM vs. TRM 


39.44* 



Column Means 


A ^Comparisons 


Scheffe F-Test 


September vs. December 


5.12 


December vs. March 


5.50 


March vs. May 


6.32 


September vs. May 


50.75* 



•Significant at 95% 



ERIC 
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Peabody Gross Motor 



185 



Anova table for a 2-faclor repeated measures Anova. 



Sum of Squares: Mean Square: F-test: P value: 



P Gross (A) 


1 


6382.698 


6382.698 


29.124 


r vaiue: 
1.0E-4 


subjects w. groups 


36 


7889.521 


219.153 






Repeated Measure (B) 


3 


2645.479 


881.826 


9.571 


1.0E-4 


AB 


3 


982.878 


327.626 


3.556 


.0168 


B X subjects w. groups 


108 


9950.581 


92.135 







were no missing cells found. 12 cases deleted with missing values. 



The AB Incidence table 



R 


epeated Mea... 


Sept Scor... 


Dec.Scores 


March Sc.. 


May Scor... 


Totals: 


S 
O 


PRM 


17 
19.824 


17 

22.059 


17 
23.412 


17 

23.647 


68 
22.235 


CL 


TRM 


21 

27.929 


21 

30.405 


21 

38.786 


21 

43.952 


84 
35.268 


Totals: 


38 
24.303 


38 
26.671 


38 
31.908 


38 
34.868 


152 
29.438 



One Factor ANOVA Xi : P Gross Yi : Sept Scores 
Analysis of Variance Table 



Source: 


DF: 


Sum Sauares: 


Mean Sauare: 


F-test: 


Between qroups 
Within qrouDS 


1 

39 


888.162 


888.162 


6.986 


Total 


_40 


4958.46 
5846.622 


127.14 


P = .0118 



Model II estimate of between component variance = 761.022 



G roup: 
PRM 



Count: 



Mean: 



Std. Dev. 



TRM 



17 



24 



19.824 



29.271 



11.137 



Std. Error: 
2.701 



11.371 



2.321 



Comparison: 



\^ean Diff.: 



ScheffeF-test: 



PRM vs. TRM 



Significant at 95% 



-9.447 



6.986' 



ERIC 
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One Factor ANOVA Xi : P Gross Y2: Dec. Scores 



186 



Analysis of Variance Table 



Source: 


DF: 


Sum SQuares: 


Mean Sauare: 


F-test: 


Between groups 


1 


1040.581 


1040.581 


7.447 


Within qrouDs 


42 


5868.663 


139.73 


D = .0092 


Total 


43 


6909.244 







Model II estimate of between component variance = 900.851 



Grouo: 


Count: 


^ean: 


Std. Dev.: 


Std. Error: 


PRM 


18 


22.167. 


12.201 


2.876 


TRM 


26 


32.058 


1 1.555 


2.266 



Comparison: 


Mean Diff.: Scheffe F-test: 


PRM vs. TRM 


-9.891 


7.447* 



• Significant at 95% 



Analysis of Variance Table 



Source: 


DF: 


Sum Sauares: 


Mean Sauare: 


F-test: 


Between groups 


1 


2289.422 


2289.422 


27.338 


Within qrouDs 


46 


3852.323 


83.746 


D = 1.0000E-4 


Total 


47 


6141.745 







Model II estimate of behvoen corr.ponent variance = 2205.676 



Grouo: 


Count: 


viean: 


Std. Dev.: 


Std. Error: 


PRM 


24 


24.417 


9.552 


1.95 


TRM 


24 


38.229 


8.733 


1.783 



Comparison: 


Mean Diff.: 


Scheffe F 


■test: 


PRM vs. TRM 


-13.813 


27.338- 





* Significant at 95% 



ERIC 
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Grouo: 


Count: 


Mean: 


Sid. Dev.: 


Std. Error: 


PRM 


17 


23.647 


10.875 


2.638 


TRM 


21 


43.952 


12.243 


2.672 



One Factor ANOVA Xi : P Gross Y4: May Scores 



Source: 



DF: 



Analysis of Variance Table 

Sum Squares: Mean Sauare: 



■-test: 



Between groups 



3873.507 



3873.507 



28.515 



Within groups 



36 



4890.335 



135.843 



P = 1.0000E-4 



Total 



37 



8763.842 



Model II estimate of between componant variance = 3737.665 



Comparison: 



Mean Diff.; 



Scheffe F-test: 



PRM vs. TRM 



-20.305 



28.515* 



• Significant at 95% 



Peabody/Gross Motor 



Row Means 


Comparisons 


Schelle F-TesI 


PRM vs. TRM 


29.14* 




Column Means 


Comparisons 


ScheUe F-TesI 


September vs. December 


1.15 


December Vs. Msrch 


5.65 


March vs. Msy 


1.81 


September vs. May 


23.0V 



'Significant at 95% 
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Microsessions 



Anova table for a 2-factor repeated measures Anova. 



18 



Sourct^: 


df: 


Sum of Squares: 


Mean Square: 


F-test: 


^ value: 


Microsessions (A) 


1 


407.805 


407.805 


18.846 


1.0E.4 


subjects w. groups 


39 


843.935 


21.639 






Ropeated Measure (B) 


2 


117.528 


58.764 


2.836 


.0647 


AB 


2 


272.786 


136.393 


6.582 


.0023 


B X subjects w. groups 


78 


1616.353 


20.722 







There were no missing cells found. 7 cases deleted with missing values. 



The AB Incidence table 



R 


epeated Mea... 


Sept-Dec 


Dec-March" 


Mar-May 


Totals: 


j Microses.. 


PRM 


18 
7.667 


18 
10.111 


18 

14.056 


54 
10.611 


TRM 


23 
7.043 


23 
7.478 


23 
6.304 


69 
6.942 


Totals: 


41 
7.317 


41 
8.634 


41 
9.707 


123 
8.553 



One Factor ANOVA Xi : Microsessions 
Analysis of Variance Table 



: Sept-Dec 



Source: 


DF: 


Sum Sauares: 


Mean Sauare: 


F-test: 


Between grouos 


1 


2.279 


2.279 


.077 


Within qroUDS 


41 


1214 


29.61 


P = .7828 


Total 


42 


1216.279 







Model II estimate of between component variancD = -27.331 
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PRM 


18 


7.667 


5.19 


otu. error; 
1.223 


TRM 


25 


7.2 


5.512 


1.122 



Comoarison: 



Mean Diff.; 



} PRM v s. TRM 



Scheffe F-test: 



.467 



.077 



216 



One Factor ANOVA Xi: Microsessions Y2: Dec-March 



Analysis of Varic^nce Table 



Source: 


DF: 


Sum Squares: 


Mean Square: 


F-test: 


Between grouos 


1 


108.943 


108.943 


5.623 


Within qrouDs 


43 


833.057 


19.373 


P = .0223 


Total 


44 


942 







Model II estimate of between component variance = 89.569 



Group: 


Count: 


^ean: 


Std. Dev.: 


Std. Error: 


PRM 


22 


10.591 


4.866 


1.038 


TRM 


23 


7.478 


3.907 


.815 



Comparison: 


Mean Diff.: 


Scheffe F-test: 


PRM vs. TRM 


3.113 


5.623* 


* Significant at 95% 








One Factor ANOVA 


Xi: 


Microsessions 


Y3: Mar-May 



Analysis of Variance Table 



Source: 


DF: 


Sum Squares: 


Mean Square: 


F-test: 


Between groups 


1 


762.675 


762.675 


48.662 


Within qroups 


45 


705.282 


1C.673 


p = 1.0000E-4 


Total 


46 


1467.957 







Model II estimate of between component variance = 747.002 
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PRM 


21 


14.333 


oiu. uev.. 
4.054 


t)ia. brror: 
.885 


TRM 


26 


6.231 


3.881 


.761 



Comparison: 
IpRM vs. TRM 



Mean Diff.; 



Scheffe F-test: 



8.103 



48.662* 



* Significant at 95% 

Microsessions 



Row Means 


. ' 'Comparloon*: x. '-^ 


Scheffo F-Test 


PRM vt. TRM 


18. 86* 




Column Means 


V < >;C6mDarl«ons-' 


Scheffe F-Test. 


S«pt./D«c. v«. Dec/Mar. 


1.71 


Dac./Mar. va. Mar^May 


1.14 


SepUDec. va. Mar./May 


5.65 



Individualized Education Plan (lEP) 



Anova table for a 2-factor repeated measures Anova. 
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Source: 


df: 


Sum of Squares: 


Mean Square: 


F-test: 


P value: 


lEP (A) 


1 


.427 


.427 


2.655E-3 


.9592 


subjects w. groups 


37 


5948.054 


160.758 






Repeated Measure (B) 


2 


1150.824 


575.412 


3.796 


.027 


AB 


2 


735.086 


367.543 


2.424 


.0955 


B X jubjocts w. groups 


74 


11218.12 


151.596 







There were no missing cells found. 6 cases deleted with missing values. 
The AB Incidence table 



R 


epeated Mea... 


Sept-Dec . 


Dec-Mar 


Mar-May 


Totals: 


LU 


PRM 


21 

12.328 


21 

17.748 


21 

23.085 


63 
17.72 




TRM 


18 

19.362 


18 
12.971 


18 

21.192 


54 
17.841 


Totals: 

1 


39 
ir.574 


39 
15.543 


39 
22.212 


117 
17.776 



One Factor ANOVA Xi : lEP Yi : Sept-Dec 
Analysis of Variance Table 



Source: 


DF: 


Sum Sauares: 


Mean Sauare: 


F-test: 


Between groups 


1 


355.896 


355.896 


3.119 


Within prouDS 


38 


4335.437 


114.09 


P = .0854 


Total 


39 


4691.333 







Model II estimate of between component variance = 241.806 



PRM 


22 


13.366 


11.369 


oia. error: 
2.424 


TRM 


18 


19.362 


9.765 


2.302 
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Comparison: 



PRM vs. TRM 



Mean Diff.: 



-5.996 



Scheffe F-test: 



3.119 
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One Factor ANOVA Xi : lEP Y2: Dec-Mar 
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Analysis of Variance Table 



Source: 


DF: 


Sum Squares: 


Mean Square: 


F-test: 


Between grouos 


1 


223.392 


223.392 


1.394 


Within qrouDS 


42 


6732.074 


160.287 


P = .2444 


Total 


43 


6955.466 







Model II estimate of between component variance = 63.104 



Grouo: 


Count: 


Mean: 


Std. Dev.: 


Std. Errcr: 


PRM 


21 


17.748 


12.336 


2.692 


TRM 


23 


13.237 


12.948 


2.7 



Comparison: 


Mean Diff.: Scheffe F-test: 


Dunnett t: 


1 PRM vs. TRM 


4.511 


1.394 


1.181 



One Factor ANOVA Xi : lEP Y3: Mar-May 



Analysis of Variance Table 



Source: 


DF: 


Sum Squares: 


Mean Square: 


F-test: 


Between groups 


1 


73.216 


73.216 


.364 


Within grouDS 


40 


8048.015 


201.2 


P = .5498 


Total 


41 


8121.231 







Model I! estimate of between component variance = -127.984 



PRM 


22 


22., 14 


14.843 


3.165 


TRM 


20 


20.15 


13.419 


3.001 



Comparison: 


Viean Diff.: 


Scheffe F-test: 


PRM vs. TRM 


2.644 


.364 ~| 



ERIC 
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One Factor ANOVA Xi : lEP Y4: Sept-May 
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Analysis of Variance Table 



Source: 


DF: 


Sum Sauares: 


Mean Sauare: 


F-test: 


Between groups 


1 


371.165 


371.165 


1.614 


Within qrouDS 


36 


8279.188 


229.977 


p = .2121 


Total 


37 


8650.353 







Model II estimate of between component variance = 141.187 



GrouD: 


Count: 


\/1ean: 


Std. Dev.: 


Std. Error: 


PRM 


22 


^42.005 


14.798 


3.155 


FRM 


16 


35.675 


15.664 


3.916 



Comparison: 


\Aean Diff.: 


Scheffe F-test: 


PRM vs. TRM 


6.33 


1-.614 



% lEP Gains Completed 



Row Means 


' Comparisons ; : 


^ ' Scheffe . F-Test 


PRM vs. TRM 


.002 




Column Means 


>.":VV -Comparisons 


-Scheffe F-Test 


Sepl./Dec. vs. Dec/Mar. 


.00012 


Dec/Mar. vs. Mar./May 


5.72 


Sept./Dec. vs. Mar./May 


5.65 



'Significant at 95% 



220 



Reciprocal Interaction 

Anova table for a 2-factor repeated measures Anova. 
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Source: 


df: 


Sum of Squares: 


Mean Square: 


F-test: 


P value: 


Reciprocal Interactio... 


2 


7094.678 


3547.339 


45.447 


1.0E-4 


subjects w. groups 


20 


1561.077 


78.054 






Repeated Measure (B) 


2 


181.524 


90.762 


.877 


.4239 


AB 


4 


1099.372 


274.843 


2.655 


.0468 


B X subjects w. groups 


40 


4140.209 


103.505 







There were no missing cells found. 7 cases deleted with missing values. 
The AB Incidence table 



R 


epeatedMea... 


Fall 


Winter 


Spring 


Totals: 


iprocal Inter., 


PRM 


8 

6.63 


8 

5.209 


8 

6.889 


24 
6.242 


TRM 


9 

25.592 


9 

15.25 


9 

13.83 


27 
18.224 


Rec 


Control 


6 

27.553 


6 

40.012 


6 

29.903 


18 

32.489 


Totals: 


23 
19.508 1 


23 
18.217 


23 
15.609 


69 
17.778 



Reciprocal Interaction 

One Factor ANOVA Xi : Reciprocal Interactions 
Analysis of Variance Table 



Yi: Fall 



Source: 


DF: 


Sum Squares: 


^ean Square: 


F-test: 


Between groups 


2 


2902.558 


1451.279 


19.016 


Within aroups 


25 


1908.006 


76.32 


P = 1.0000E-4 


Total 


27 


4810.564 







Model II estimate of between component variance m 687.479 



PRM 


8 


6.63 


2.02 


.714 


TRM 


10 


27.475 


9.42 


2.979 


Control 


10 


30.503 


10.959 


3.466 
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Comparison: 


Mean Diff.: 


Scheffe F-test: 


PRM vs. TRM 


-20.845 


12.652* 


PRM vs. Control 


-23.873 


16.594* 


TRM vs. Control 


-3^28^ 


.3 





Significant at 95% 



One Factor ANOVA Xi : Reciprocal Interactions Y2: Winter 



Analysis of Variance Table 



Source: 


DF: Sum Squares: 


^ean Square: 


F-test: 


Between groups 


2 


4282.989 


2141.495 


23.42 


Within oroups 


20 


1828.808 


91.44 


p » 1.0000E-4 


Total 


22 


6111.797 







Model II estimate of between component variance « 1025.027 



Group: 


Count: 


\4ean: 


Std. Dev.: 


Std. Error: 


PRM 


8 


5.209 


3.113 


1.101 


TRM 


9 


15.25 


8.805 


2.935 


Control 


6 


40.012 


15.105 


6.166 



Comparison: 


Mean Diff.: Scheffe F-test: 


PRM vs. TRM 


-10.041 


2.335 


PRM vs. Control 


-34.803 


22.708* 


TRM vs. Control 


-24.762 


12.07* 



* Significant at 95% 



One Factor ANOVA Xi : Reciprocal Interactions Y3: Spring 



Analysis of Variance Table 



Source: 


DF: 


Sum Squares: 


Mean Square: 


F-test: 


Between groups 


2 


2392.331 


1196.165 


8.173 


Within groups 


21 


3073.586 


146.361 


p = .0024 


Total 


23 


5465.917 







Model II estimate of between component variance « 524.902 



Group: 


Count: 


\Aean: 


Std. Dev.: 


Std. Error: 


PRM 


8 


6.889 


3.117 


1.102 


TRM 


9 


13.83 


3.701 


1.234 


Control 


7 


31.571 


21.97 


8.304 



Comparison: 


Mean Diff.: 


Scheffe F-test: 


PRM vs. TRM 


-6.941 


|.697 


PRM vs. Control 


-24.683 


7.77* 


TRM vs. Control 


-17.741 


4.234* 



Significant at 95% 



ERIC 
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Reciprocal Interactions 



Row Means 


Comparisons 


. Scheffe F-Test 


PRM vs. TRM 


23.38* 


PRM vs. Control 


90.76* 


TRM vs. Control 


28.14* 




Column Means 


. '\.Com'parlsonsV>2'f\::;:f:2= 


rSrxScheffs ^'F-Tsst -r^" ^ 


Fall vs. Winter 


.18 


WInttr vs. Spring 


.75 


Fill vs. Spring 


1.69 


'Significant at 95% 
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Cooperative Play 

Anova table for a 2-factor repeated measures Anova. 
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Source: 


di: 


Sum of Squares: 


Mean Square: ' 


F-test: 


P value: 


Cooperatve Play (A) 


2 


2769.053 , 


1384.526 


18.778 


1.0E-4 


subjects w. groups 


20 


1474.662 


73.733 






Repeated Measure (B) 


2 


7.533 


3.766 


.039 


.9614 


AB 


4 


804.075 


201.019 


2.103 


.0983 


B X subjects w. groups 


40 


3822.653 


95.566 







There were no missing cells found. 5 cases deleted with missing values. 
The AB Incidence table 



Repeated Mea... 


Fall 


Winter 


Spring 


Totals: 


e Play 


PRM 


8 

6.293 


8 

3.291 


8 

3.499 


24 
4.361 


jperatv 


TRM 


9 

15.5 


9 

9.807 


9 

8.667 


27 
11.324 


o 
O 


Control 


6 

13.367 


6 

22.827 


6 

26.112 


18 

20.768 


Totals: 


23 
.11.741 


23 
10.937 


23 
11.42 


69 
11.366 



One Factor ANOVA Xi : Cooperatve Play Yi : Fall 
Analysis of Variance Table 



Source: 


DF: 


Sum Squares: 


\^ean Square: 


F-test: 


Between groups 


2 - 


6-1-2.578- 


306:289- 


8:617- 


Witfiin groups 


25 


888.605 


35.544 , 


p = .0014 


Total 


27 


1501.183 







Model 11 estimate of between component variance » 135.372 



PRM 


8 


6.293 


2.366 


.836 


TRM 


10 


16.81 


6.678 


2.112 


Control 


10 


16.473 


7.056 


2.231 



PRM vs. TRM 


-10.518 


6.916* 


PRM vs. Control 


-10.181 


6.48* 


TRM vs. Control 


.337 


7.988E-3 



ERJC Significant at 95% 
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One Factor ANOVA Xi : Cooperatve Play Y2: Winter 
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Analysis of Variance Table 



Source: 


DF: 


Sum Squares: 


Mean Square: 


F-test: 


Between groups 


2 


1327.344 


663.672 


6.271 


Within qroups 


20 


2116.665 


105.833 


p = .0077 


Total 


22 


3444.008 







Model II estimate of between component variance « 278.919 



Group: 


Count: 


Mean: 


Std. Dev.: Std. Error: 


PRM 


8 


3.291 


2.618 


.926 


TRM 


9 


9.807 


7.888 


2.629 


Control 


6 


22.827 


17.725 


7.236 



Comparison: 


Mean Diff.: Scheffe F-test: 1 


PRM vs. TRM 


-6.515 


.849 


PRM vs. Control 


-19.535 


6.182* 


TRM vs. Control 


-13.02 


2.883 



* Significant at 95% 



One Factor ANOVA Xi : Cooperatve Play Y3: Spring 



Analysis of Variance Table 



Source: 


DF: 


Sum Squares: 


Mean Square: 


F-test: 


Between groups 


2 


1950.406 


975.203 


7.117 


Within qroups 


21 


2877.546 


137.026 


D = .0044 


Total 


23 


4827.952 







Model II estimate of between component variance > 419.088 



Group: 


Count: 


Mean: 


Std. Dev.: 


Std. Error: 


PRM 


8 


3.499 


1.864 


.659 


TRM 


9 


8.667 


2.79 


.93 


Control 


7 


25.484 


21.567 


8.152 



Comparison: 


Mean Diff.: Scheffe F-test: 


PRM vs. TRM 


-5.168 


.413 


PRM vs. Control 


-21.986 


6.585* 


TRM vs. Control 


-16.818 


4.064* 


* Significant at 95% 


2?5 





Cooperative Play 



Row Means 


Comparisons . ^ 


; A Scheffe F*Test 


PRM vs. TRM 


8.36* 


PRM vs. Control 


37.6* 


TRM vs. Control 


13.08^ 




Column Means 


^ ' ;Comparlsons ?^/'^'^^; 


0>V.>VSche(fe-..'F«'Test' ' -^-^x. 


Fall vs. Winter 


.07 


Winter vs. Spring 


.03 


Fall vs. Spring 


.01 


^Significant at 95% 
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APPENDIX D • SUMMARY OF PARENT SATISFACTION DATA TO OPEN-ENDED QUESTIONS 
Summary of Parent Responses 

5. What was your reaction to working in the classroom? Did you feel 
comfortable with your assigned responsibilities? Do you think you need 
mre training? 

I felt very comfortable, under the direction of the teacher. I 
don^t feel more training is necessary (H). 

I thoroughly enjoy working in the classroom; Brooki makes me feel 
very useful (NH). 

I did music and had a great time. Wish I had time to help out 
more (NH). 

6. What things did you like about the CHIPP program? 

It gave my daughter a good chance to associate with handicapped 
children. I think that it is a good exposure, especially since 
little brother has a handicap too. This way, they can interact 
with theu: and know it's okay and help them realize everyone is 
different and individual (NH). 

They teach social interaction, behavior-rules and respect of 
rules, writing, etc., field trips. (He has learned that kidt are 
kids and friends, whether they have handicaps or not (NH). 

It teaches them how to act with handicapped children (NH). 

Wide spectrum of learning opportunities. Exposure at a yoimg age 
to all kinds of children (NH). 

7. What specific concerns, if any, did you have about mainstreamimg before 
your child started in the program? Did these things happen? 

We are very happy with our child's class (H). 

More emphasis on creativity, less testing - I think it is 
impossible to give stress-free tests, especially to some children 
(NH) . 

Maybe more interaction with the staff to help with my child's 
schooling. This is more my fault than programs though (H). 

This seems to be a really good progr?.rii. I've not studied it well 
enough to answer (H). 

8. What things would you like to change about the CHIPP program? 

I was concerned that bad behavior would be a problem. There has 
not been anything that he wouldn't have thought of anyway (no 
problem) (H). 
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Worried he wouldn^t be able to communicate and interact with other 
children. No, I am very pleased (H), 

I thought perhaps the nonhandicapped children would be ignored. 
This was not the case (NH), 

None. I believe my child adjusted to the program rapidly, which 
alleviated any concerns I had towards it. However, more attention 
is paid to the handicapped children (NH), 



2?.S 
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Appendix E - SUMMARY OF PARTICIPANT SAI'ISFACTION WITH wEEK-LONG WORKSHOP 

Mainstreaaing Workshop Evaluation - Overall 



Date of Workshop: June 8-12, 1987 



1. I rate my degree of interest in thics workshop as: 



Low i OX I 5X i 10X I 26X I 58X I High 

I ! ! I I ■ 

- ' ' ' ' 

2. I rate the value I received from the workshop as: 



Low i OX i 10X i 15X I 22X i 53X ! High 
! ! ! I ! 1 

3. I rate the clarity of the goals of the workshop as: 



Low i 5X I OX i OX i 22X I 73X i High 
! I I I I I 

« I « I I I 

4* The degree to which the goals of the workshop were met was: 



Low I OX I 5X i OX ! 22X i 73X I High 
I \ ! I ! i 

5. I rate the quality of the staff's attitude toward the audience as: 



Low I OX j OX i 5X I 32X I 63X ! High 

I t I I I I 

I t t t I I 

6. I rate the sufficiency of audio and visual materials as: 



Low ! OX ! OX i 5X I 26X I 69X ! High 
{ t t II 

I I ' _ v_ ' ' 

7. Enough references were made available (handouts) to enable me to obtain 
more information, if desired. 

Strongly Disagree No Agree Strongly 

Disagree Opinion Agree 

I OX I OX I OX I 15X I 85X i 
! i I ! i !' 

8. Work assignments should have been made prior to arrival at the 
workshop. 

Strongly Disagree No Agree Strongly 

Disagree Opinion Agree 

i 5X ! 51X i 22X ! 11X I 11X ! 
! ! I . t I I 

I till 
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9. A follcw-up of the workshop should be conducted. 

Strongly Disagree No Agree Strongly 

ttsa^ree Opinion Agree 

I OJ I 5% \ 62% \ 28% I 5% \ 

! ! I I I I 



10. I would attend another workshop offered by the FHS or VSSH projects. 

Strongly Disagree No Agree Strongly 

Disagree Opinion Agree 

i OS i 11* i IIS i 39S I 39S \ 

! ! ! ! I I 



11. The pacing of the workshop was appropriate. 

Strongly Disagree No A^vree Strongly 

Disagree Opinion Agree 

! 5S i IIS I 5S I 51S i 28S I 

! ! > I t I 



12. List two best things about the workshop. 

- Peer tutoring 

- Many facilitators 
Information dispensed 

- Enjoyed group work 

- People were interesting 

- Sharing materials 

- Several viewpoints expressed in organized manner 

- Great socials 

- Materials 

- Teacher evaluation list 

- Pacinfj 

- Group involvement 

- Staff input 

- Answer sessions 

- Handouts 

- Wide range of topics 

- Organization 

- Informative, clear 

- Practical use 

- Objectives 

- Buddies, peer tutoring 

- Hill Walker's presentation 

- Steve Kukic's presentation 

13. List two areas that could be improved in future workshops. 

- Bring in more participants (i.e., buddies, tutors, teachers, etc.) 

- Groups should have been made by severity - groups too divergent 

- Guests needed to speak to "whole" group rather than "Utah" audience 
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- Need more regular teacher input 

- Like to know more history of how this all came about 

- Need more "how to" demonstrations of what to expect of children and 
teachers in their mainstream setting 

- Needed to discuss preschool program 

- Clarity of reasons for presenters 

- Less bias towards Special Ed (consideration of Regular Ed) 

- More audio-visual examples 

- Viewing mainstreaming in action 

- More guest speakers 

- The use of "OK" by staff is overused 

-Get rid of sessions not related to mainstreaming (i.e., stress, 
etc.) 

- Faster pace needea 

- Gear less to severe and profound handicaps 

Comments and recommendations will be most appreciated. 

- Group.s not formed correctly 

- Direct instruction was put down 

- Relax - don't be too serious 

- Consider ULRC's Achieving Inservice Compentency package 

- Didn't address mild handicaps 

- Enjoyed enthusiasm of instructors 

- Appreciated all literature disseminated 

- Enjoyed peer tutoring and buddy system portions of workshop 

- Excellent workshop 

- Well designed 

- Very informative 

- Great! 

- Enjoyed variety of instructors 
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